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INTRODUCTION 

tŀǊŜƴǘǎ ŀǊŜ ŎƘƛƭŘǊŜƴΩǎ ŦƛǊǎǘ ŀƴŘ Ƴƻǎǘ ŜƴŘǳǊƛƴƎ ǘŜŀŎƘŜǊǎ ŀƴŘ ŀ ƘƻƳŜ ŜƴǾƛǊƻƴƳŜƴǘ ǘƘŀǘ ƛǎ ǿŀǊƳ ŀƴŘ 

supportive, stimulating, and rich in conversation and written ƭŀƴƎǳŀƎŜΣ ǇǊƻƳƻǘŜǎ ŎƘƛƭŘǊŜƴΩǎ ǎƻŎƛŀƭ 

and emotional development and communication skills. It also helps to prepare them for school. 

Smalltalk supports parents to provide a home environment that is high in warmth, language and in 

ǘǳƴŜ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎΦ 

Smalltalk is a set of evidence-based strategies that are shared with parents in a way that recognises 

that parents are the experts on their children, and recognises the current positive efforts parents are 

making towards ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘΦ The smalltalk strategies are shared with parents during a 

Supported Playgroup and/or when visiting the family home. Smalltalk is for parents with children 

aged from birth up to school age who may benefit from extra ideas about how to use everyday 

opportunities and ŀŎǘƛǾƛǘƛŜǎ ǘƻ ŜƴƘŀƴŎŜ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŀǊƭȅ ƭƛǘŜǊŀŎȅ ŀƴŘ ƭŜŀǊƴƛƴƎ ƛƴ ǘƘŜ ƘƻƳŜΦ 

Smalltalk was developed with input from families, facilitators, coordinators and researchers. 

Between 2009 and 2012, over 2200 Australian families participated in a large-scale study resulting in 

support to expand the use of the smalltalk program. At the heart of smalltalk, is a set of evidence-

base strategies which enhance the efforts parents are making to positive child development.  

 

USING THIS MANUAL 

This manual has been developed as a resource to facilitators and supervisors. Prior to sharing 

smalltalk with families, facilitators are required to complete the smalltalk e-learning modules and to 

participate in a skill development workshop. Please contact the Parenting Research Centre for further 

information on training opportunities.  

In developing smalltalk, we recognise the expertise and strengths that facilitators have in their work 

with families. Facilitators and supervisors are encouraged to use their professional knowledge and 

judgement to apply smalltalk in the context of their work to achieve positive outcomes with the 

families with whom they work. Sharing the smalltalk strategies and encouraging families to practice 

the strategies in their home involves knowledge of the smalltalk model as well as the ΨhowΩ of the 

smalltalk approach.  

The manual comes in sections: facilitator manual, facilitator resources and parent resources. The 

facilitator manual starts with the theoretical base for smalltalk, the smalltalk model, the smalltalk 

approach of working in partnership with parents and how to share the smalltalk strategies with 

parents in group and via home-coaching.  

The facilitator resources are intended to provide guidance to facilitators in their work with parents. 

This includes guides for facilitators as well as tools to share with families. The parent resource section 

is an example of the range of resources available to share with parents.  

A note on language for the purpose of this manual and the smalltalk resources. By parent, we mean 

any individual, whether biologically related to a child or not, who performs the tasks and 

responsibilities society assigns to parents. This includes mothers, fathers, grandparents and other 

carers. We use the term 'parent' for efficiency.  
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²I!¢Ω{ Lb ¢IL{ {9/¢Lhb 

This section presents a detailed analysis of the two core components of smalltalk and the Early Home 

Learning Study ς Quality Everyday Interactions and a Stimulating Environment. The program is 

shaped by the interests and needs of children at home and in playgroups as well as how to support 

parents to develop confidence in their own parenting abilities. 

 

Information on the early development of young children is presented in this section. This is followed 

a detailed analysis of the core components of the program for Quality Everyday Interactions and 

Stimulating Environment. 

 

/IL[5w9bΩ{ [9!wbLbD !b5 59±9[hta9b¢ Cwha .Lw¢I ¢h ¢Iw99 

In the period birth to three years, children are active learners. There is a relatively rapid development 

ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǇƘȅǎƛŎŀƭ and motor development. As children increase their mobility, they have the 

ŦǊŜŜŘƻƳ ǘƻ ƳƻǾŜ ŀƴŘ ŜȄǇƭƻǊŜ ǘƘŜƛǊ ŜƴǾƛǊƻƴƳŜƴǘǎΦ /ƘƛƭŘǊŜƴΩǎ ŎŀǇŀŎƛǘȅ ŦƻǊ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀƭǎƻ ǊŀǇƛŘƭȅ 

increases and they learn to express their needs, pleasures, and frustrations with those around them. 

 

ChildrenΩǎ ŜŀǊƭȅ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ς physical and motor; thinking and language; social and 

emotional development are inseparable processes. Infants are especially interested in other people 

and in communicating with them using eye contact, crying, cooing and gurgling to have 

'conversations'. Toddlers are sociable and curious individuals. They are also explorers as their motor 

skills develop and their mobility increases. Infants and toddlers develop their competence in 

communicating through having frequent, enjoyable interactions with others in familiar contexts in 

which they feel safe and secure. 

 

!Řǳƭǘǎ Ǉƭŀȅ ŀ ŎǊƛǘƛŎŀƭ ǊƻƭŜ ƛƴ ǎǳǇǇƻǊǘƛƴƎ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ ²ƘŜƴ ŀŘǳƭǘǎ ŀǊŜ ŀǘǘǳƴŜŘ ǘƻ 

ŎƘƛƭŘǊŜƴΩǎ ŦŜŜƭƛƴƎǎ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ŎƻƳƳǳƴƛŎŀǘƛǾŜ ŜŦŦƻǊǘǎΣ ŎƘƛƭŘǊŜƴ ŀre receptive and eager learning 

partners. Children learn more when activities are meaningful to them and applicable to their world. 

The role of adults is to be proactive and responsive in teaching children about the world through 

quality interactions. 

 

Adults at home and in playgroups can: 

¶ Model appropriate language and actions; 

¶ Use words to describe what the child is doing; even for young infants this is important. 

¶ Teach children in simple instructive ways that eȄǘŜƴŘ ŀƴŘ ŜƭŀōƻǊŀǘŜ ŎƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎΤ 

¶ Show iƴǘŜǊŜǎǘΣ ǊŜǎǇƻƴǎƛǾŜƴŜǎǎΣ ŀƴŘ ŀǇǇǊƻǾŀƭ ƻŦ ŀ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ŎǳǊƛƻǎƛǘȅ ŀōƻǳǘ ǘƘŜ 

world. 
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LEARNING TO COMMUNICATE ς A DEVELOPMENTAL SEQUENCE 

The key focus of the Early Home Learning Program ƛǎ ƻƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘΦ 

Language is a magical skill for young children. Using oral language opens up new worlds of thinking, 

imagining, self-expression, and capabilities for social interactions. It allows children to make choices, 

to make friends and influence people in ways they were not able to do as infants. It adds a new and 

powerful dimension to their ability to connect with the world. Children can express their needs in 

words, exchange ideas, describe their feelings, and make conversational connections with others. 

 

Infants communicate from birth. They use sounds, facial expressions, and body movements. LƴŦŀƴǘǎΩ 

ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǊŜǇŜǊǘƻƛǊŜ ƛƴŎǊŜŀǎŜǎ ǿƘŜƴ ŀŘǳƭǘǎ ǊŜŎƻƎƴƛǎŜ ŀƴŘ ǊŜǎǇƻƴŘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ŎƻƳƳǳƴƛŎŀǘƛǾŜ 

efforts. Consequently, infants learn to tell others about what they need or want. Withƛƴ оπп ƳƻƴǘƘǎΣ 

infants realise that when they make sounds, people respond. Generally, from six months of age, 

babies begin to babble in the language of their parents and other caregivers. 

 

While every child develops differently in learning to communicate with others; nevertheless, there 

ŀǊŜ ŎƻƳƳƻƴ ǎŜǉǳŜƴŎŜǎ ƛƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀǎ ŎƘƛƭŘǊŜƴ ƭŜŀǊƴ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ƻǘƘŜǊǎ 

(receptive language) and communicate with others (expressive language). For example: 

¶ By 6 months, infants can relate to significant others with real joy; smile often while others 

play with them; and coo and babble when happy; 

¶ By 9 months, children begin to take turns in interactions with others, exchange back-ŀƴŘπ

forth smiles, sounds and gestures, give and take, reach for objects of interest; 

¶ By 12 months, children can use many gestures to get needs met, such as giving, showing, 

ǊŜŀŎƘƛƴƎΣ ǿŀǾƛƴƎΣ ŀƴŘ ǇƻƛƴǘƛƴƎΤ Ǉƭŀȅ ǇŜŜƪπŀπōƻƻΣ Ǉŀǘǘȅ ŎŀƪŜΣ ƻǊ ƻǘƘŜǊ ǎƻŎƛŀƭ ƎŀƳŜǎΤ repeat 

ǎƻǳƴŘǎ ƭƛƪŜ άƳŀέΣ άƴŀέ, ŀƴŘ άŘŀέΤ ŀƴŘ ǘǳǊƴ ǘƻ ǘƘŜ ǇŜǊǎƻƴ ǎǇŜŀƪƛƴƎ ǿƘŜƴ called by their name; 

¶ By 15 months, children can use pointing to draw attention to something of interest; use 

different sounds to get needs met and draw attention to something of interest; use and 

understand a small number of words, such as mum, dad, car, and ōȅŜπ ōȅŜΤ 

¶ By 18 months, children use a lots of gestures with words to get their needs met, like pointing 

ƻǊ ǘŀƪƛƴƎ ȅƻǳ ōȅ ǘƘŜ ƘŀƴŘ ŀƴŘ ǎŀȅƛƴƎΣ άōƛǎŎǳƛǘέΤ ǳǎŜ ŀ ƴǳƳōŜǊ ƻŦ ŘƛŦferent sound consonants 

in their vocalization and words, such as m, n, p, b, t, and d; use and understand at least 

20words; knows the names of familiar people or body parts by pointing to or looking at them 

when they are named; and engage in simple pretend play, like feeding a doll or toy animal. 

¶ By 24 months, children can engage in pretend play with you with more than one action, like 

feeding the doll and then putting the doll to bed; use and understand at least 50 words; use 

at least two words together (without imitating or repeating) and in a way that makes sense, 

ƭƛƪŜ άǿŀƴǘ ōƛǎŎǳƛǘέΤ enjoy being next to children of the same age and show interest in playing 

with them, perhaps giving a toy to another child. 

¶ By 36 months, children enjoy pretending to play different characters with you or talking to 

dolls or action figures; enjoy playing with children of the same age, perhaps showing and 

telling another child about a favourite toy; use thoughts and actions together in speech and 

in play in a way thŀǘ ƳŀƪŜǎ ǎŜƴǎŜΣ ƭƛƪŜ άǎƭŜŜǇȅΣ Ǝƻ ǘŀƪŜ ƴŀǇΤ ŀƴǎǿŜǊ άǿƘŀǘΣέ άǿƘŜǊŜΣέ ŀƴŘ 

άǿƘƻέ ǉǳŜǎǘƛƻƴǎ Ŝŀǎƛƭȅ; talk about their interests and feelings about the past and the future? 
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QUALITY EVERYDAY INTERACTIONS 

Quality interactions between parents and their children occur in every family but what matters for 

ŎƘƛƭŘǊŜƴΩǎ ƻǇǘƛƳŀƭ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ƛǎ ǘƘŜ ŦǊŜǉǳŜƴŎȅ ƻŦ those interactions. Quality everyday 

interactions involve doing something a little extra to capitalise on everyday learning opportunities 

ǘƘŀǘ ǊŜǎǳƭǘ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǇƻǎƛǘƛǾŜ ŘƛǎǇƻǎƛǘƛƻƴ ǘƻǿŀǊŘǎ ƭŜŀǊƴƛƴƎΦ ²Ƙŀǘ ǇŀǊŜƴǘǎ Řƻ ƛƴ ƻǊŘŜǊ ǘƻ ŀŘŘ ǉǳŀƭƛǘȅ 

to their interactions with their children is simple. It is not overly complex, nor does it require 

extensive training. smalltalk focuses on increasing parental awareness and understanding about 

increasing the frequency of these interactional skills with their children. 

 

The elements of Quality Everyday Interactions are functional communication behaviours that can be 

taught through modelling, explanations, and instructional materials. The expression of these skills 

may vary according to the age of the child. 

 

The elements are: 

¶ Warm and Gentle. When parents express pleasure in shared interactions and other child 

behaviours, acceptance is conveyed to the child that is the basis of building mutuality in the 

relationship. This skill is about the positive emotional tone expressed by the parent to the 

child in everyday interactions. 

¶ Tuning In: This interactional skill is about the degree of responsiveness that a parent exhibits 

ƛƴ ƛƴǘŜǊŀŎǘƛƻƴǎ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΣ ŜǾƛŘŜƴǘ ǿƘŜƴ ǇŀǊŜƴǘǎ ƴƻǘƛŎŜ ŀƴŘ ŀŎƪƴƻǿƭŜŘƎŜ ŀ ŎƘƛƭŘΩǎ 

interactive signals. 

¶ CƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘ: This skill is related to the level of joint of attention between 

ǇŀǊŜƴǘ ŀƴŘ ŎƘƛƭŘ ŘŜƳƻƴǎǘǊŀǘŜŘ ǿƘŜƴ ŀ ǇŀǊŜƴǘ Ŧƻƭƭƻǿǎ ŀ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘǎ ǊŀǘƘŜǊ ǘƘŀƴ ǊŜπ

ŘƛǊŜŎǘƛƴƎ ǘƘŜ ŎƘƛƭŘΩǎ ŀǘǘŜƴǘƛƻƴ ǘƻ ƻǘƘŜǊ ǘƘƛƴƎǎΦ 

¶ Listening and Talking More: This skill is reflected in the nature and duration of verbal 

ŜȄŎƘŀƴƎŜǎ ōŜǘǿŜŜƴ ǇŀǊŜƴǘǎ ŀƴŘ ŎƘƛƭŘǊŜƴΦ tŀǊŜƴǘǎ Ŏŀƴ ŜƴŎƻǳǊŀƎŜ ǘǳǊƴπǘŀƪƛƴƎ ƛƴ 

conversations and give prompts, such as a question, to the child to continue talking. 

¶ Teachable Moments: This skill is about incidental teaching when parents take advantage of 

ƻǇǇƻǊǘǳƴƛǘƛŜǎ ƛƴ ŜǾŜǊȅŘŀȅ ǊƻǳǘƛƴŜǎ ŀƴŘ ŀŎǘƛǾƛǘƛŜǎ ǘƻ ŜȄǘŜƴŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ 

during everyday activities. 

 

The key features are summarised in Figure 1. Each of these skills is considered below through a 

framework of: 

¶ What is (the skill)? 

¶ How does a parent do (the skill)? 

¶ Explaining (the skill) to parents 

¶ How can (the skill) be observed? 

¶ When can a parent use (the skill) at home and at playgroup? 
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Figure 1: Summary of the key features of components for Quality Everyday Interactions 

 

Key interactional skills 1. Being Warm and 

Gentle 

2.  Tuning In 3. Following Your 

/ƘƛƭŘΩǎ [ŜŀŘ 

4. Listening and Talking 

More 

5. Teachable Moments 

How are these skills 

demonstrated? 

 

¶ Parent shows 

affection to the child 

at incidental 

moments. 

¶ Parent shows 

ǇƭŜŀǎǳǊŜ ƛƴ ǇŀǊŜƴǘπ 

child interactions. 

¶ Parent sets limits 

calmly and provides 

gentle behavioural 

guidance. 

¶ Parent responds 

ŎŀƭƳƭȅ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ 

intense emotions to 

encourage the child 

to manage their 

emotions. 

 

¶ Parent gives 

exclusive attention 

to the child. 

¶ Parent acknowledges 

ǘƘŜ ŎƘƛƭŘΩǎ ŜŦŦƻǊǘǎ 

όǾŜǊōŀƭ ƻǊ ƴƻƴπ 

verbal) to gain 

attention. 

¶ Parent responds to 

the childΩǎ ŜƳƻǘƛƻƴŀƭ 

cues quickly and 

appropriately. 

 

¶ Parent stays 

focussed on what the 

child is interested in 

by comments or 

actions. 

¶ Parent does not 

attempt to redirect 

ǘƘŜ ŎƘƛƭŘΩǎ ŀǘǘŜƴǘƛƻƴΦ 

¶ Parent gives the child 

time to respond 

(verbally or non-

verbally) when they 

are jointly engaged in 

an activity. 

¶ Parent minimises 

instructions and 

directions to the 

child when they are 

jointly engaged in 

play. 

 

¶ Parent encourages 

the child to initiate a 

conversation by 

asking a question. 

¶ Parent listens 

attentively to what 

the child says. 

¶ Parent provides just 

enough talk to keep 

child engaged in the 

conversation. 

¶ Parent takes turns 

with the child to 

maintain the 

conversation. 

 

¶ Parent talks to teach 

by naming and 

explaining things, 

pointing out what is 

important, and 

cueing the child what 

to expect in any 

situation. 

¶ Parent models an 

action and then 

ŀƭƭƻǿǎ ǘƘŜ ŎƘƛƭŘ Ψǘƻ 

ƘŀǾŜ ŀ ƎƻΩ ŀƴŘ 

supplies supportive 

feedback. 

¶ Parent encourages 

ǘƘŜ ŎƘƛƭŘΩǎ 

persistence to 

complete a task. 

¶ tŀǊŜƴǘ ǇǊŀƛǎŜǎ ŎƘƛƭŘΩǎ 

accomplishments. 
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WHAT IS BEING Ψ²!wa !b5 D9b¢[9ΩΚ 

.ŜƛƴƎ Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ ƛǎ ŀōƻǳǘ ǘƘŜ ǇƻǎƛǘƛǾŜ ŦŜŜƭƛƴƎǎ ŜȄǇǊŜǎǎŜŘ ōŜǘǿŜŜƴ ŀ ǇŀǊŜƴǘ ŀƴŘ ŀ ŎƘƛƭŘ ƛƴ 

everyday intŜǊŀŎǘƛƻƴǎ ǘƘŀǘ ƛƴŘƛŎŀǘŜ ŀŎŎŜǇǘŀƴŎŜΦ .ŜƛƴƎ Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ ƛǎ ŀƭǎƻ ŀōƻǳǘ understanding 

ŀƴŘ ǊŜǎǇƻƴŘƛƴƎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ŦŜŜƭƛƴƎǎ ǿƘŜƴ ǘƘŜȅ ŀǊŜ ǳǇǎŜǘΦ !ǎ ŀ ǊŜǎǳƭǘ ƻŦ ǇƻǎƛǘƛǾŜ ƛƴǘŜǊŀŎǘƛƻƴǎ ǘƘŀǘ ŀǊŜ 

built over time between parent and child, a relationship is built. As a result, children are more 

amenable to following parental instructions and as a consequence parents are able to enforce rules 

ŀƴŘ ǎŜǘ ƭƛƳƛǘǎ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊΦ 

 

HOW DOES A PARENT DO Ψ²!wa AND D9b¢[9ΩΚ  

.ŜƛƴƎ Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ ōǳƛƭŘǎ ǘƘŜ ǇŀǊŜƴǘπŎƘƛƭŘ ǊŜƭŀǘƛƻƴǎƘƛǇΦ When parents behave in a Warm and 

Gentle way, children learn positive behaviours that they then use in their interactions with others. 

 

Being Warm and Gentle means noticing when children are doing the right thing and commenting on 

it. It is about expressing pleasure when good things happen. Specific approval about things that 

children do well gives children confidence in their abilities. 

 

Being Warm and Gentle is also important when children are upset or misbehaving. This does not 

mean that the parent shows approval of negative behaviour but that parents stay calm and give 

guidance about the behaviours that they want from the child in that situation. 

 

For example: A mother and her child are playing when the child begins screaming and throws 

the toy. The mother ignores the screaming. She picks up the toy and says in a calm firm voice; 

ά²Ŝ Řƻ ƴƻǘ throw things, or we have to put the toy away for a little whileΦέ 

 

EXPLAINING Ψ²!wa AND D9b¢[9Ω TO PARENTS 

The most important relationship that your child has is with you. A key ingredient of a positive 

ǊŜƭŀǘƛƻƴǎƘƛǇ ƛǎ ǘƻ ǎƘƻǿ ŀǇǇǊƻǾŀƭ ǘƻ ǘƘŜ ŎƘƛƭŘ ŀōƻǳǘ ǿƘŀǘ ƘŜκǎƘŜ ŘƻŜǎΦ .ȅ ōŜƛƴƎ Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩΣ 

you are modelling important behaviours that you want your child to learn to use with you and others. 

 

Being Warm and Gentle is about: 

¶ Smiling; 

¶ Using a positive tone of voice; 

¶ Making positive comments. 

 

.ŜƛƴƎ Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ ƳŜŀƴǎ ƴƻǘƛŎƛƴƎ ǿƘŜƴ ȅƻǳǊ ŎƘƛƭŘ ƛǎ ǳǇǎŜǘ ŀƴŘ ǎƘƻǿƛƴƎ ŎŀǊŜ ŀƴŘ ŎƻƴŎŜǊƴΥ 

¶ Remaining calm; 

¶ Showing concern; 

¶ Soothing the child through calming ǾŜǊōŀƭ ŀƴŘ ƴƻƴπǾŜǊōŀƭ ōŜƘŀǾƛƻǳǊǎΦ 
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.ŜƛƴƎ Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ ƛǎ ŀƭǎƻ ƛƳǇƻǊǘŀƴǘ ǿƘŜƴ ȅƻǳǊ ŎƘƛƭŘ ƛǎ ŀƴƎǊȅ ƻǊ ƳƛǎōŜƘŀǾƛƴƎΦ ¢Ƙƛǎ ŘƻŜǎ ƴƻǘ 

mean showing approval of misbehaviour. Instead, it means staying in control and ignoring minor 

misbehaviour and using words and actions that can calm and guide your child on the right thing to 

do. 

 

HOW CAN Ψ²!wa AND D9b¢[9Ω BE OBSERVED? 

¶ Does the parent show affection to the child at incidental moments? 

¶ 5ƻŜǎ ǘƘŜ ǇŀǊŜƴǘ ǎƘƻǿ ǇƭŜŀǎǳǊŜ ƛƴ ǇŀǊŜƴǘπŎƘƛƭŘ ƛƴǘŜǊŀŎǘƛƻƴǎΚ 

¶ Does the parent set limits calmly and provide gentle behaviour guidance? 

¶ 5ƻŜǎ ǘƘŜ ǇŀǊŜƴǘ ǊŜǎǇƻƴŘ ŎŀƭƳƭȅ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ƛƴǘŜƴǎƛǾŜ ŜƳƻǘƛƻƴǎ ŀƴŘ ŜƴŎƻǳǊŀƎŜ ǘƘŜ ŎƘƛƭŘ ǘƻ 

manage their emotions? 

 

WHEN CAN A PARENT USE Ψ²!wa AND D9b¢[9Ω AT HOME AND AT A PLAYGROUP? 

Any interaction with the child can be an opportunity to show acceptance and warmth throughout the 

day, at home and at playgroup. Through the use of positive verbal and non-verbal language, parents 

Ŏŀƴ ŜƴƘŀƴŎŜ ǊŜƭŀǘƛƻƴǎƘƛǇπōǳƛƭŘƛƴƎ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΦ ±ŜǊȅ ȅƻǳƴƎ ŎƘildren learn to ΨreadΩ the behaviours 

of their caregivers and model on those behaviours. From an early age, children learn to read gestures 

and the emotional tone of interactions from their caregivers. Parents can communicate important 

messages and help children to learn to understand their feelings and how to label them; for example, 

happy and sad. Children then learn to express their feelings through words as their language 

develops. This is the essential basis through which children learn to regulate their emotions in 

stressful situations - by being able to understand and label their feelings. 

 

²I!¢ L{ Ψ¢¦bLbD LbΩΚ 

This skill is about responsiveness. The nature of this responsiveness will vary with the age of the 

child. Children make interactiǾŜ ǎƛƎƴŀƭǎ ǘƘǊƻǳƎƘ ǾŜǊōŀƭ ŀƴŘ ƴƻƴπǾŜǊōŀƭ ƳŜŀƴǎΦ wŜǎǇƻƴǎƛǾŜƴŜǎǎ ƛǎ ǘƘŜ 

ǉǳŀƭƛǘȅ Ƴƻǎǘ ŎƻƴǎƛǎǘŜƴǘƭȅ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎ ŎƻƳƳǳƴƛŎŀǘƛǾŜ ŀƴŘ ǎƻŎƛŀƭπŜƳƻǘƛƻƴŀƭ 

competence throughout the early childhood years. It is important for parents to recognise and 

moniǘƻǊ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƴƻƴπǾŜǊōŀƭ ǎƛƎƴŀƭǎΣ ǘƘŜƛǊ ƎŜǎǘǳǊŜǎΣ ŀŎǘƛƻƴǎΣ ŀƴŘ ŦŀŎƛŀƭ ŜȄǇǊŜǎǎƛƻƴǎΦ 5ƛŦŦŜǊŜƴǘ 

children give these signals in unique ways. An important task for parents is to become an expert in 

ƛƴǘŜǊǇǊŜǘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎƛƎƴŀƭǎΦ ²ƘŜƴ ǇŀǊŜƴǘǎ ŀǊŜ ŀǘǘuned to the way in which their child 

communicates then parents are more likely to respond appropriately. 

 

HOW DOES A PARENT DO Ψ¢¦bLbD LbΩΚ 

9ǎǇŜŎƛŀƭƭȅ ŦƻǊ ƛƴŦŀƴǘǎΣ Ψ¢ǳƴƛƴƎ LƴΩ ƳŜŀƴǎ ǊŜǎǇƻƴŘƛƴƎ ŀǎ ǎƻƻƴ ŀǎ ǇƻǎǎƛōƭŜ ǘƻ ƛƴŦŀƴǘǎΩ ōŀōōƭŜǎ ŀƴŘ ǎƳƛƭŜǎΦ 

Ψ¢ǳƴƛƴƎ LƴΩ ƛǎ ǘƘŜ ōŀǎƛǎ ƻŦ ǘǊǳǎǘ ōŜǘǿŜŜƴ ŎƘƛƭŘǊŜƴ ŀƴŘ ǘƘŜƛǊ ŎŀǊŜƎƛǾŜǊǎΦ LƴŦŀƴǘǎ ŘŜǾŜƭƻǇ ǘƘŜ ōŜƭƛŜŦ ǘƘŀǘ 

their communication is important when others make a response to their communication intentions. 
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²ƛǘƘ ǘƻŘŘƭŜǊǎΣ Ψ¢ǳƴƛƴƎ LƴΩ ƳŜŀƴǎ ƳƻƴƛǘƻǊƛƴƎ ŎƘƛƭŘǊŜƴΩǎ mood and interests and feeding this 

information back to the child without overwhelming the child and being overly intrusive. For 

example,  

 

Sam puts his arms out to his mother, and she picks him uǇΦ {ƘŜ ǳǎŜǎ ǎƛƳǇƭŜ ǿƻǊŘǎΤ ά¸ƻǳ ǿŀƴǘ 

ǳǇΦέ ²ƘŜƴ ƘŜ ŎƻƻǎΣ ǎƘŜ Ŏƻƻǎ ōŀŎƪΦ ²ƘŜƴ {ŀƳ ƎŀȊŜǎ ŀǘ Ƙƛǎ ƳƻǘƘŜǊΣ ǎƘŜ ƳŀƪŜǎ ŜȅŜ ŎƻƴǘŀŎǘ ŀƴŘ 

talks to him. These immediate and attuned responses tell the child that his communications 

are important. This encourages him to continue to communicate. 

 

[ƛǎŀ ŘƛǊŜŎǘǎ ƘŜǊ ƳƻǘƘŜǊΩǎ ŀǘǘŜƴǘƛƻƴ ōȅ ŎƻƳōƛƴƛƴƎ ŀ ǾƻŎŀƭƛǎŀǘƛƻƴ ǿƛǘƘ ǇƻƛƴǘƛƴƎ ǘƻ ŀ ǘƻȅΦ IŜǊ 

ƳƻǘƘŜǊ ǊŜǎǇƻƴŘǎ ΨΨhƘΣ ǿƘŀǘΩǎ ƻǾŜǊ ǘƘŜǊŜΚΩΩ [ƛǎŀ ŎƻƴǘƛƴǳŜǎ ǘƻ ŜƴƎŀƎŜ ƘŜǊ ƳƻǘƘŜǊΩǎ ŀǘǘŜƴǘƛƻƴ 

by again making a vocalisation and pointing. 

 

EXPLAINING Ψ¢¦bLbD LbΩ TO PARENTS 

¸ƻǳ Ŏŀƴ ΨǘǳƴŜ ƛƴΩ ǘƻ ȅƻǳǊ ŎƘƛƭŘ ōȅ ŎŀǊŜŦǳƭƭȅ ƻōǎŜǊǾƛƴƎ ŦŀŎƛŀƭ ŜȄǇǊŜǎǎƛƻƴǎ ŀƴŘ ƎŜǎǘǳǊŜǎ ƛƴ ƻǊŘŜǊ ǘƻ 

understand how you child is feeling at that particular moment; then by responding to ȅƻǳǊ ŎƘƛƭŘΩǎ 

emotional expressions and vocalisations in a meaningful way. 

¶ LŘŜƴǘƛŦȅ ȅƻǳǊ ŎƘƛƭŘΩǎ ŜƳƻǘƛƻƴǎ ŀƴŘ ƳƻƻŘ ƻǊ ǿƘŀǘ ƛǎ ŜƴƎŀƎƛƴƎ ǘƘŜƛǊ ƛƴǘŜǊŜǎǘΤ 

¶ Talk, in a low-key ǿŀȅΣ ŀōƻǳǘ ΨǿƘŀǘ ȅƻǳ ƴƻǘƛŎŜΩΤ 

¶ Describe what is happening for the child or what is happening in the environment; 

¶ Watch how your child responds; 

¶ If your child does not immediately respond, watch and wait and look for other opportunities 

ǘƻ ΨǘǳƴŜ ƛƴΩΦ  

 

HOW CAN Ψ¢¦bLbD LbΩ BE OBSERVED? 

¶ Does the parent give exclusive attention to the child when the child attempts to 

communicate? 

¶ Does ǘƘŜ ǇŀǊŜƴǘ ŀŎƪƴƻǿƭŜŘƎŜ ŀ ŎƘƛƭŘΩǎ ŜŦŦƻǊǘǎΣ ŜƛǘƘŜǊ ǾŜǊōŀƭƭȅ ƻǊ ƴƻƴπǾŜǊōŀƭƭȅΣ ǘƻ Ǝŀƛƴ 

attention? 

¶ 5ƻŜǎ ǘƘŜ ǇŀǊŜƴǘ ǊŜǎǇƻƴŘ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ŎǳŜǎ ǉǳƛŎƪƭȅ ŀƴŘ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ōȅ ŘŜǎŎǊƛōƛƴƎ ǿƘŀǘ ƛǎ 

happening for the child or what is ƘŀǇǇŜƴƛƴƎ ƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ŜƴǾƛǊƻƴƳŜƴt? 

¶ Does the parent encourage the child to engage in further communication? 

 

WHEN CAN PARENTS USE Ψ¢¦bLbD LbΩ AT HOME AND AT PLAYGROUPS? 

Ψ¢ǳƴƛƴƎ LƴΩ Ŏŀƴ ƻŎŎǳǊ ŀǘ ŀƴȅ ǘƛƳŜ ƻŦ ǘƘŜ Řŀȅ ƛƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ŀŎǘƛǾƛǘƛŜǎ ōǳǘ ǇŀǊǘƛŎǳƭŀrly in everyday 

routines. It is verȅ ƳǳŎƘ ŀōƻǳǘ ƻōǎŜǊǾƛƴƎ ŀ ŎƘƛƭŘΩǎ ŜƳƻǘƛƻƴǎΣ ƳƻƻŘǎΣ ŀƴŘ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ǇƛǘŎƘƛƴƎ 

responses to match those emotions and interests. It is also about providing opportunities for the 

child to engage with the world. For example, by positioning the child so that he/she can see others 

and what is going on; or by placing toys or materials within easy reach so that he/she can reach for 
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them. For older children, it can be about anticipating reactions to any new challenges that the child 

faces and reassuring them as they experience them. 

 

In new and unfamiliar situations, ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ŦƻǊ ǇŀǊŜƴǘǎ ǘƻ ǘǳƴŜ ƛƴ ǘƻ ƎŀǳƎŜ ŎƘƛƭŘǊŜƴΩǎ ǊŜŀŎǘƛƻƴǎ 

and reassure the child that all is well. Children, according to their temperament, can be wary of 

strangers and require encouragement to respond to new people. Children use parents as a social 

reference point and become just as skilled as parents at monitoring ǇŀǊŜƴǘǎΩ ŜƳƻǘƛƻƴŀƭ ǊŜŀŎǘƛƻƴǎ ŀƴŘ 

mood and learn to respond in line with parental responses. 

 

²I!¢ L{ ΨCh[[h²LbD ¸h¦w /IL[5Ω{ [9!5Ω? 

 ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩ ŜȄǘŜƴŘǎ ǘƘŜ ǎƪƛƭƭ ƻŦ Ψ¢ǳƴƛƴƎ LƴΩ ǘƻ ŀŎǘƛǾŜƭȅ ōǳƛƭŘ ǳǇƻƴ Ƨƻƛƴǘ ŀǘǘŜƴǘƛƻƴ 

between the parent and the child in their mutual engagement in activities. The parent remains 

ƳƛƴŘŦǳƭ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ ŜƳƻǘƛƻƴǎ ŀƴŘ ƳƻƻŘ ōǳǘ ƳƻǊŜ ŀŎǘƛǾŜƭȅ Ŧƻƭƭƻǿǎ ǘƘŜ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘǎΦ ¢ƘŜ ƭŜƴƎǘƘ 

and frequency of joint attention sequences between parents and children predicts vocabulary and 

ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘΦ ¢ƘŜ ǎƛȊŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǾƻŎŀōǳƭŀǊȅ and their ability to differentiate sounds are 

major predictors of how easily that child will learn to read. Vocabulary and understanding the sounds 

in words are the building blocks of language. Working with infants and toddlers is an important time 

in which they gain the initial abilities in informal ways to distinguish sounds and learn new words in 

everyday contexts. 

 

HOW DOES A PARENT DO ΨCh[[h²LbD YOUR /IL[5Ω{ [9!5ΩΚ 

 ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩ ƳŜŀƴǎ ƻōǎŜǊǾƛƴƎ ǘƘŜ ŎƘƛƭŘΣ ǿŀǘŎƘƛƴƎ ǿƘŀǘ ǘƘŜ ŎƘƛƭŘ ŘƻŜǎΣ ŀƴŘ 

ǊŜǎǇƻƴŘƛƴƎ ǘƻ ǘƘŜ ŎƘƛƭŘΩǎ ǾƻŎŀƭƛȊŀǘƛƻƴǎ ŀƴŘκƻǊ ŀŎǘƛƻƴǎ ƛƴ ŀ ƳŜŀƴƛƴƎŦǳƭ ǿŀȅΦ .ȅ ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ 

[ŜŀŘΩ ǘƘŜ ŎƘƛƭŘ ƭŜŀǊƴǎ ǘƘŀǘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ƛǎ ŀ ǇƻǿŜǊŦǳƭ ǘƻƻƭ ŦƻǊ ŜƴƎŀƎƛƴƎ ǿƛǘƘ ƻǘƘŜǊǎ ŀƴŘ ŦƻǊ 

controlling actions and events in his/her environment. 

 

Daniel is on the floor with his mother and some toys are in front of him. He is looking towards 

the toy phone. His mother pushes the phone closer to him and he reaches for it. She allows 

him time to play with the phone in his own way. She. then holds up the receiver and says; 

ά[ŜǘΩǎ Ŏŀƭƭ 5ŀŘŘȅ ƻƴ ǘƘŜ ǇƘƻƴŜΦ {ŀȅ Ƙƛ to. 5ŀŘŘȅΦέ 

Emma is looking at a wooden block that she has picked up. Her father picks up another block 

ŀƴŘ ŘǊƻǇǎ ƛǘ ƛƴǘƻ ŀ ǇƭŀǎǘƛŎ ōǳŎƪŜǘ ŀƴŘ ǎŀȅǎΣ ά¢ƘŜǊŜ ƛǘ ƎƻŜǎ ς Lb¢h ǘƘŜ ōǳŎƪŜǘΦέ IŜ ƳƻǾŜǎ ǘƘŜ 

bucket closer to Emma and looks at her. Emma takes the block out of the bucket and then 

drops it back in again. Emma repeats this action. He continues this game with her and turns it 

into a language game ς άLb ǘƘŜ ōǳŎƪŜǘΤ h¦¢ ƻŦ ǘƘŜ ōǳŎƪŜǘέ, and encourages Emma to say, 

άLƴΣ hǳǘΦέ 

Karen is pushing a toy truck arouƴŘ ǘƘŜ ǊƻƻƳ ŀƴŘ 5ŀŘ ǎŀȅǎΣ ά¢Ƙŀǘ ǘǊǳŎƪ ƛs driving fast. It must 

ōŜ ƎƻƛƴƎ ǘƻ Ǉǳǘ ƻǳǘ ŀ ŦƛǊŜΣ ǾǊƻƻƳΣ ǾǊƻƻƳΦέ YŀǊŜƴ ƭƻƻƪǎ ŀǘ ƘƛƳ ŀƴŘ her repeats the sound of 

ǘƘŜ ǘǊǳŎƪΣ ά±ǊƻƻƳΣ ǾǊƻƻƳΦέ {ƘŜ ǎŀȅǎΤ ά±ǊƻƻƳΣ ǾǊƻƻƳΦέ 5ŀŘ ǘƘŜƴ ǎŀȅǎ ǘƻ YŀǊŜƴΣ ά²Ƙŀǘ ǎƻǳƴŘ 

does the trucƪ ƳŀƪŜ ŀǎ ƛǘ ƎƻŜǎ ǘƻ ǘƘŜ ŦƛǊŜΚέ 
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EXPLAINING ΨCh[[h²LbD YOUR /IL[5Ω{ [9!5Ω TO PARENTS 

Children learn best when they are engaged in an activity in which they are interested. ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ 

/ƘƛƭŘΩǎ [ŜŀŘΩ ǊŜǉǳƛǊŜǎ ǘƘŀǘ ȅƻǳ ōŜ ŀ ƪŜŜƴ ƻōǎŜǊǾŜǊ ƻŦ ǘƘŜ ǘƘƛƴƎǎ ǿƘƛch are of interest to your child. By 

ŦƻƭƭƻǿƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀŘΣ ȅƻǳ ŀǊŜ ƘŜƭǇƛƴƎ ȅƻǳǊ ŎƘƛƭŘ ǘƻ ƭŜŀǊƴ ǎƻƳŜǘƘƛƴƎ ƴŜǿ ōȅ ǎƛƳǇƭȅ ƪŜŜǇƛƴƎ ǘƘŜƛǊ 

attention focussed a little bit longer than your child might have done on their own. 

 

¶ Observe what your child is looking at or doing; 

¶ Comment briefly on this to the child by describing something about the situation without 

ǊŜŘƛǊŜŎǘƛƴƎ ǘƘŜ ŎƘƛƭŘΩǎ ŀǘǘŜƴǘƛƻƴ ŀǿŀȅ ŦǊƻƳ ǘƘŜ ƻǊƛƎƛƴŀƭ ǎƻǳǊŎŜ ƻŦ ƛƴǘŜǊŜǎǘ ς wait for the child 

to respond; 

¶ Prompt the child to respond verbally or nonverbally by asking a question. Wait for the child 

ǘƻ ǊŜǎǇƻƴŘΦ !ǎƪ ƻǇŜƴπŜƴŘŜŘ ǉǳŜǎǘƛƻƴǎΣ ǎǳŎƘ ŀǎ ά²Ƙŀǘ Řƻ ȅƻǳ ǎŜŜΚέ ά²Ƙŀǘ ǎƘƻǳƭŘ ǿŜ ŘƻΚέ 

Reword or repeat any words that the child says. 

 

HOW CAN ΨCh[[h²LbD YOUR /IL[5Ω{ [9!5Ω BE OBSERVED? 

¶ 5ƻŜǎ ǘƘŜ ǇŀǊŜƴǘ ǊŜŎƻƎƴƛǎŜ ǘƘŜ ŎƘƛƭŘΩǎ interest in an object or event? 

¶ 5ƻŜǎ ǘƘŜ ǇŀǊŜƴǘ Ƴŀƛƴǘŀƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ŦƻŎǳǎ ƻƴ ǘƘŜ ƻōƧŜŎǘ ƻǊ ŜǾŜƴǘ ōȅ ǿŀȅ ƻŦ ŎƻƳƳŜƴǘǎ ŀƴŘ 

actions? 

¶ 5ƻŜǎ ǘƘŜ ǇŀǊŜƴǘ Ƴŀƛƴǘŀƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ŦƻŎǳǎ ŀƴŘ ƴƻǘ ŀǘǘŜƳǇǘ ǘƻ ǊŜŘƛǊŜŎǘ ǘƘŜ ŎƘƛƭŘΩǎ ŀǘǘŜƴǘƛƻƴΚ 

¶ Does the parent give the child time to respond (verbally or nonverbal) when they are jointly 

engaged in an activity? 

¶ Does the parent minimise any directions to the child on what to do? 

 

WHEN CAN A PARENT USE ΨCh[[h²LbD A /IL[5Ω{ [9!5Ω AT HOME AND AT PLAYGROUP? 

 ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩ Ŏŀƴ ƻŎŎǳǊ at any time of the day in a variety of everyday activities but 

especially in times of relaxation when parents have the time for play and shared book reading. It is 

ǾŜǊȅ ƳǳŎƘ ŀōƻǳǘ ŦƻƭƭƻǿƛƴƎ ǘƘŜ ŎƘƛƭŘΩǎ ŀǘǘŜƴǘƛƻƴ ŀƴŘ ƛƴǘŜǊŜǎǘǎ ŀǘ ŀƴȅ ƳƻƳŜƴǘ ǿƘen there is 

opportunity and time for the adult to pause and engage. It is about extending interactions and having 

fun with language. It provides opportunities for children to hear language from an adult model. 

 

²I!¢ L{ Ψ[L{¢9bLbD !b5 ¢![YLbD ahw9ΩΚ 

 

The most important cƻƴǘǊƛōǳǘƻǊ ǘƻ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ǘŀƭƪ ǘƘŀǘ 

ƻŎŎǳǊǎ ŀǊƻǳƴŘ ǘƘŜƳΦ /ƘƛƭŘǊŜƴΩǎ ǾƻŎŀōǳƭŀǊȅ ƎǊƻǿǘƘ ƛǎ ǎǘǊƻƴƎƭȅ ƛƴŦƭǳŜƴŎŜŘ ōȅ Ƙƻǿ ƳǳŎƘ ŀŘǳƭǘǎ ǘŀƭƪ 

directly with them. It is not just about hearing language, for example, from the television. It is the 

frequency of conversation in which children have the opportunity to engage and participate that 

ǇƻǎƛǘƛǾŜƭȅ ǇǊŜŘƛŎǘǎ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘΦ ²ƘƛƭŜ ŎƻƴǾŜǊǎŀǘƛƻƴ ƘŜƭǇǎ ŎƘƛƭŘǊŜƴ ǘƻ ƭŜŀǊƴ 

vocabulary, they are also learning about the functions and use of language and how it can be used to 

have their physical, personal and social needs met. 
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HOW DOES A PARENT DO Ψ[L{¢9bLbD AND TALKING ahw9Ω? 

Parents initiate simple conversations by asking and answering their own questions to model the 

ǇǳǊǇƻǎŜ ƻŦ ǉǳŜǎǘƛƻƴǎ όά²ƘŜǊŜ ŀǊŜ ΦΦΦ ƻǳǊ ƘŀǘǎΚ ΦΦΦ hƘΣ ǘƘŜǊŜ ǘƘŜȅ ŀǊŜ ƛƴ ǘƘŜ ōŀǎƪŜǘΦέύΤ ōȅ ǇŀǳǎƛƴƎ ǘƻ 

ŀƭƭƻǿ ŦƻǊ ǘǳǊƴ ǘŀƪƛƴƎ ǿƛǘƘ ŀ ŎƘƛƭŘ όά5ƻ ȅƻǳ ǿŀƴǘ ƳƛƭƪΣ aŜƎŀƴΚ ΦΦΦ άhƪŀȅΣ ƘŜǊŜ ȅƻǳ ƎƻΦέύΤ ōȅ ǊŜǇŜŀǘƛƴƎ 

words to reinforce their meaning fƻǊ ŀ ŎƘƛƭŘ όά[ƻƻk at all the cows in the paddock, over there. Can 

you see all the cows, WŀƳƛŜΚέύΤ ŀƴŘ ōȅ ǳǎƛƴƎ ǇƻǎƛǘƛǾŜ ŀŦŦƛǊƳƛƴƎ ƭŀƴƎǳŀƎŜ ǘƻ ƎǳƛŘŜ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ 

όάL ƭƛƪŜ ƛǘ ǿƘŜƴ ȅƻǳ ƘŜƭǇ ƳŜ ǇƛŎƪ ǳǇ ǘƘŜ ōƭƻŎƪǎΣ 9ƳƛƭȅΦ ¢Ƙŀƴƪ ȅƻǳέύΦ !ƴƻǘƘŜǊ ƎƻƻŘ ǎǘǊŀǘegy in 

encouragiƴƎ Ψ[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ ƛǎ ǘƻ ƎƛǾŜ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ ŎƘƻƛŎŜǎΣ ŦƻǊ ŜȄŀƳǇƭŜΣ άLǘΩǎ ŎƻƭŘΣ 

would you rather wear your red jacket or your ōƭǳŜ ƧŀŎƪŜǘΚέ ǊŀǘƘŜǊ ǘƘŀƴΣ άtǳǘ ȅƻǳǊ ǊŜŘ ƧŀŎƪŜǘ ƻƴΣ ƛǘΩǎ 

ŎƻƭŘΦέ ¢Ƙƛǎ ŀǇǇǊƻŀŎƘ ƎƛǾŜǎ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ ŀ ǎense of being in control and also the satisfaction of 

having their opinions valued. 

 

In conversations with young children, parents also consciously simplify their language to make 

ƳŜŀƴƛƴƎǎ ŎƭŜŀǊŜǊ ƻǊ ǘƻ ŜƳǇƘŀǎƛǎŜ ŀ ǇŀǊǘƛŎǳƭŀǊ ǿƻǊŘΤ ά[ƻƻƪ ŀǘ ǘƘŀǘ .LD elephant, Sam.ές the emphasis 

on BIG highlights its importance for a listening toddler. Researchers call this ΨǇŀǊŜƴǘŜǎŜΩΦ 

 

Parents include regular pauses in talking with a young child. This helps to reinforce that the child has 

a role in the conversation by acknowledging that a response can be made. It encourages turn taking 

in language. Parents also often exaggerate the sound and pitch of their voices from high to low. 

 

Routines like bath time are good times to talk to a baby. έLǘΩǎ ōŀǘƘ ǘƛƳŜΦ LΩƳ ǇǳǘǘƛƴƎ you in the 

water. Oh, ǘƘŀǘ ŦŜŜƭǎ ƴƛŎŜΣ ŘƻŜǎƴΩǘ ƛǘΚ ¸ŜǎΣ ƛǘΩǎ ƴƛŎŜΦ LΩƳ ǿŀǎƘƛƴƎ ȅƻǳǊ ƘŀƴŘǎΦ LΩƳ ǿŀǎƘƛƴƎ ȅƻǳǊ 

ǘƻŜǎΦ ό{ƛƴƎǎΥ ά¢Ƙƛǎ ƛǎ ǘƘŜ ǿŀȅ ǿŜ ǿŀǎƘ ƻǳǊ .... toes, hands, etc.). What wiggly ǘƻŜǎΣ LΩƳ ǊǳōōƛƴƎ 

ȅƻǳǊ ǘǳƳƳȅΦ ²Ƙŀǘ Řƻ L ǿŀǎƘ ƴƻǿΚ όǿŀƛǘǎ ŀƴŘ ǿŀǘŎƘŜǎ ŎƘƛƭŘΩǎ ǊŜŀŎǘƛƻƴύ hƘ, wash your 

ŦƛƴƎŜǊǎΦ !ƭƭ ŘƻƴŜΦ ²Ƙŀǘ ŀ ƴƛŎŜ ŎƭŜŀƴ ōŀōȅέ 

Routines like mealtime are a great time to help your child learn to combine words. Allow your 

child to help fix meals and snacks, wash vegetables or make a sandwich. Help your child to set 

ǘƘŜ ǘŀōƭŜ όάOne plate for MuƳƳȅέ, άhƴŜ ǎǇƻƻƴ ƘŜǊŜέ, άIƻǿ Ƴŀƴȅ ŎǳǇǎ Řƻ ǿŜ ƴŜŜŘΚέύΤ ǘŜŀŎƘ 

ǘŀōƭŜ ƳŀƴƴŜǊǎ όάtƭŜŀǎŜ Ǉŀǎǎ ǘƘŜ butterΚέ, ά²ƻǳƭŘ ȅƻǳ ƭƛƪŜ ǎƻƳŜ sauce on your sausage?έ 

ά¢Ƙank you.έύΤ ŀƴŘ ŜȄǇŀƴŘ ŀ ŎƘƛƭŘΩǎ ǿƻǊŘǎ, άWǳƛŎŜ ς aƻǊŜ ƧǳƛŎŜΚέ, by repeating or restating 

yƻǳǊ ŎƘƛƭŘΩǎ ǿƻǊŘǎΦ  

Mealtime can be fun and enjoyable, by talking about the colour, size, smell and taste; use lots 

of different words to describe how foods tasteΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ΨgoodΩ, ΨyummyΩ, ΨdeliciousΩ, etc). 

 

EXPLAINING Ψ[L{¢9bLbD AND TALKING MOREΩ TO PARENTS 

 Ψ[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ ƳŜŀƴǎ ƘŀǾƛƴƎ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ǿƛǘƘ ȅƻǳǊ ŎƘƛƭŘ ŀƴŘ ƳŀƪƛƴƎ ƭŀƴƎǳŀƎŜ ŦǳƴΦ 

¢ƘŜǎŜ ΨŎƻƴǾŜǊǎŀǘƛƻƴǎΩ ŀǊŜ ƛƳǇƻǊǘŀƴǘ ŜǾŜƴ ōŜŦƻǊŜ ȅƻur child can talk. It helps your child to learn to 

listen and distinguish sounds and learn new words. Conversations can be initiated by you or your 

child for many reasons (e.g., άL ǿŀƴǘ ŀ ōƛǎŎǳƛǘΚέ ά²Ƙŀǘ ǎƻǊǘ ƻŦ ōƛǎŎǳƛǘ Řƻ ȅƻǳ ǿŀƴǘΚέ, and so the 

ŎƻƴǾŜǊǎŀǘƛƻƴ Ŏŀƴ ŎƻƴǘƛƴǳŜύΦ /ƻƴǾŜǊǎŀǘƛƻƴǎ Ŏŀƴ ŀƭǎƻ ōŜ ǳǎŜŘ ǘƻ ŜƴƎŀƎŜ ȅƻǳǊ ŎƘƛƭŘΩǎ ŎǳǊƛƻǎƛǘȅΣ 

encourage imaginative ideas, and to have fun in the interaction. 
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Conversation can involve telling stories, learning nursery rhymes, singing songs and using music, 

playing games, and using finger plays, and make a rich language environment for your child. 

 

¶ Initiate a conversation with your child around an immediate experience; 

¶ Extend any conversation by comments and questions to the child that make the conversation 

enjoyable and fun; 

¶ 9ƴŎƻǳǊŀƎŜ ǘǳǊƴπǘŀƪƛƴƎ ƛƴ ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴ ōȅ ǿŀƛǘƛƴƎ ŦƻǊ ǘƘŜ ŎƘƛƭŘ ǘƻ ǊŜǎǇƻƴŘΤ 

¶ Describe activities and experiences and introduce new words ς what things feel like (hot, 

cold, soft, scratchy), taste like, smell like, things that feel sad, things that feel happy; 

¶ Find time to do something together a few times a day where you can enjoy something 

together ς something that your child loves to do that makes your child smile or laugh. 

 

HOW CAN Ψ[L{¢9bLbD AND TALKING ahw9Ω BE OBSERVED?  

¶ Does the parent engage in conversation with child? 

¶ Does the parent respond to content of child talk? 

¶ Does the parent sŜŜƪ ŎƭŀǊƛŦƛŎŀǘƛƻƴ ƛŦ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ ŀ ŎƘƛƭŘΩǎ ǎǘŀǘŜƳŜƴǘ Ŏŀƴƴƻǘ be 

understood? 

¶ Does the parent expand upon child utterances? 

¶ Does the parent talk about what child is doing? 

¶ Does the parent give the child time to respond? 

¶ Does the parent take turns with the child to maintain the conversation? 

 

WHEN CAN A PARENT USE Ψ[L{¢9bLbD AND TALKING ahw9Ω AT HOME AND AT PLAYGROUP? 

 Ψ[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ ǇǊƻǾƛŘŜǎ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴ ǘƻ ƭŜŀƴ ƴŜǿ ǿƻǊŘǎΦ tŀǊŜƴǘǎ Ŏŀƴ 

start conversations for many reasons, but it is how they extend and enrich those conversations that 

are important. As children explore their world, they need new words to talk about what they see, 

touch, taste, smell, and hear. 

 

¶ Talking about what children see and hear helps young children to attach meaning to these 

experiences with words. 

¶ The younger the child then the fewer the number of words the adult should use. About one 

to four words would be appropriate for infants and toddlers. 

 

Listening and talking can be around such activities as: 

¶ ReadƛƴƎ ǎǘƻǊƛŜǎΣ ǎƘŀǊƛƴƎ ǊƘȅƳŜǎ ŀƴŘ ŜƴƧƻȅƛƴƎ ŦƛƴƎŜǊπǇƭŀȅǎ ǘƘŀǘ ƘƛƎƘƭƛƎƘǘ ǎƻǳƴŘǎΤ 

¶ Creating opportunities to talk about people, places, actions, feelings, objects, experiences 

and future events; 

¶ Talking about things that happened in the past. This is a great way to help toddlers 

remember and revisit experiences and prepare them for new situations; 
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¶ /ƘƛƭŘǊŜƴΩǎ ŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜ ǿƻǊƭŘ Ŏŀƴ ōŜ ŜƴŎƻǳǊŀƎŜŘ ōȅ ǇƻƛƴǘƛƴƎ ƻǳǘ ǎƳŀƭƭ ŘŜǘŀƛƭǎ ŀƴŘ 

ƛƴǘŜǊŜǎǘƛƴƎ ǘƘƛƴƎǎ ƛƴ ǘƘŜ ŜƴǾƛǊƻƴƳŜƴǘ όŜΦƎΦ ά[ƻƻƪ ŀǘ ǘƘŀǘ ōƛǊd in the tree.έ ƻǊ ά/an you hear 

the rain outside? Pitter, patter, drip drop goes the rain.έύΦ 

 

²I!¢ !w9 Ψ¢9!/I!.[9 aha9b¢{ΩΚ 

This skill is about incidental teaching. It occurs when parents take advantage of presenting 

opportunities in everyday activities and routines to extenŘ ŀ ŎƘƛƭŘΩǎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎΦ Lǘ ǳǎŜǎ ŀ 

ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ƴŀǘǳǊŀƭ ƳƻǘƛǾŀǘƛƻƴ ǘƻ ƭŜŀǊƴ ƴŜǿ ǘƘƛƴƎǎ ŀƴŘ ƳŀȄƛƳƛǎŜǎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ǾŜǊōŀƭ 

exchanges. Parents can scaffoƭŘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ōȅ ŜȄǇƻǎƛƴƎ ǘƘŜƳ ǘƻ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ŎƘŀƭƭŜƴƎŜ 

but do not overwhelm the child. Flexibility in the nature and timing of explanations or directives to 

ƎǳƛŘŜ ǘƘŜ ŎƘƛƭŘΩǎ ŀŎǘƛƻƴǎ ŀǊŜ ŘŜǇŜƴŘŜƴǘ ƻƴ ǘƘŜ ŎƘƛƭŘΩǎ ƛƴǘŜǊŜǎǘ ŀƴŘ ŀǘǘŜƴǘƛƻƴΦ 

 

HOW DOES A PARENT DO Ψ¢9!/I!.[9 aha9b¢{ΩΚ 

There are many opportunities for ΨTeachable MomentsΩ at home in everyday activities, like bedtime, 

bath times, meal times or preparing a snack. 

 

Bath time is a good time to learn new words ς about body parts, common objects, and simple 

ŀŎǘƛƻƴǎΦ !ǎƪ ǉǳŜǎǘƛƻƴǎΣ όŜΦƎΦ ά²ƘŜǊŜΩǎ ǘƘŜ ǎƻŀǇΚέ ά/ŀƴ ȅƻǳ ƳŀƪŜ ŀ ǎǇƭŀǎƘΚέ ά²Ƙŀǘ ǎƘƻǳƭŘ ǿŜ 

ǿŀǎƘ ƴƻǿΚέ ά²ƘŜǊŜΩǎ ȅƻǳǊ ƴƻǎŜΚέ ά/ŀƴ ȅƻǳ ǿŀǎƘ ȅƻǳǊ ǘƻŜǎΚέ. ά/ŀƴ ȅƻǳ ŎƭŜŀƴ ǘƘƻǎŜ ŜŀǊǎΚέύΤ 

ƳŀƪŜ ǎƛƳǇƭŜ ŎƻƳƳŜƴǘǎ όŜΦƎΦ ά[ƻƻƪ ŀǘ ǘƘŜ ōǳōōƭŜǎέύΤ ŀƴŘ Ǉƭŀȅ ǎƛƳǇƭŜ ǿƻǊŘ games (ŜΦƎΦέ CƛƴŘ 

ȅƻǳǊ ƴƻǎŜέ {Ƙƻǿ ƳŜ ȅƻǳǊ ƘŀƛǊέ άtƻƛƴǘ ǘƻ ȅƻǳǊ ŜȅŜǎέύΦ 

 

aŜŀƭǘƛƳŜ ƛǎ ŀ ƎƻƻŘ ǘƛƳŜ ǘƻ ƛƴǾƻƭǾŜ ŎƘƛƭŘǊŜƴ ŀƴŘ ǘŜŀŎƘ ƴŜǿ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭΦ aƻǘƘŜǊΤ ά²Ŝ 

need a bowl. We need milk. Can you get your breakfast bowl from the cupboard? Where is 

ǘƘŜ ŎŜǊŜŀƭΚ ¸ƻǳ ƎŜǘ ǘƘŜ ŎŜǊŜŀƭ ŦǊƻƳ ƻǾŜǊ ǘƘŜǊŜΦέ aƻǘƘŜǊΤ άWǳǎǘ ǘŀƪŜ ǘƘree spoonfuls ς one, 

ǘǿƻΣ ǘƘǊŜŜΣέ ǿƘƛƭŜ ƎǳƛŘƛƴƎ ǘƘŜ ŎƘƛƭŘΩǎ ƘŀƴŘ ǘƻ ŀŘŘ ƻƴŜ ǎŎƻƻǇ ǘƻ ǘƘŜ ōƻǿƭΦ aƻǘƘŜǊΤ άbƻǿ ǿŜ 

need the milk. Can you get the milk from the fridgeΚέ /ƘƛƭŘ ƎŜǘǎ ǘƘŜ Ƴƛƭƪ ŀƴŘ ƳƻǘƘŜǊ ǘŀƭƪǎ 

about the milk carton and how to open it. She helps the child to pour the milk into the bowl. 

aƻǘƘŜǊΣ ά!ƭƭ ŘƻƴŜΦ bƻǿ ǿŜ ƘŀǾŜ ōǊŜŀƪŦŀǎǘΦέ 

 

EXPLAINING Ψ¢9!/I!.[9 aha9b¢{Ω TO PARENTS 

During conversations with your child, there are many opportunities for your child to learn new things, 

ōǳǘ Ψ¢ŜŀŎƘŀōƭŜ aƻƳŜƴǘǎΩ ŀƭǎo allow young children to learn a lot about language from these 

exchanges. 

 

By repeating and adding words to what your child says, you can help your child learn to make 

sentences and learn numbers and mathematics concepts, such as about size, patterns, quantity and 

colours. By involving your child in doing things, especially everyday activities, children can learn about 

different qualities ς ǎƛȊŜ όάThis is very big.έύΣ ǘŜȄǘǳǊŜ όάLook how soft it feels.έύΣ ǉǳŀƴǘƛǘȅ όάCan you get 

me two apples?έ άNow we need more.έύΣ ǘƛƳŜ όάWe will go to the shops in the afternoon.έύΣ 
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ǘŜƳǇŜǊŀǘǳǊŜ όάDo not touch the stove. It is very hot.έύΣ ŀƴŘ ŎƻƭƻǳǊ όάCan you get me the red table 

cloth?έ). 

 

¶ Pause to allow time for your child to follow your instruction or answer your question or tell 

you what he or she wants to say. 

¶ aƻŘŜƭ ǘƘƛƴƎǎ ŦƻǊ ȅƻǳǊ ŎƘƛƭŘ ǘƻ ǎŀȅ ƛƴ ǘƘǊŜŜ ǘƻ ŦƛǾŜ ǿƻǊŘǎΥ άTime to goέΤ άL want a red appleΦέ 

¶ Build upon instruction as your child gets older, from giving your child one instruction for 

them to follow to giving twƻ ƛƴǎǘǊǳŎǘƛƻƴǎ όŜΦƎΦΣ ŦǊƻƳ άPut on your pyjamas.έ ǘƻ άPut on your 

pyjamas and get a book that you would like to read.έ 

¶ Use lots of descriptive language that teaches about concepts when you are capitalising on a 

teaching moment ς size, colour shape, quantities, and qualities. 

 

HOW CAN YOU OBSERVE Ψ¢9!/I!.[9 aha9b¢{ΩΚ 

¶ Does the parent talk to teach by naming and explaining things, pointing out what is 

important, and by preparing children what to expect in any situation? 

¶ Does the parent offer the child choices so that child can become a part of the action? 

¶ Does the parent give guidance through simple instructions, geared to the level of the child? 

¶ Does tƘŜ ǇŀǊŜƴǘ ƳƻŘŜƭ ŀƴ ŀŎǘƛƻƴ ŀƴŘ ǘƘŜƴ ŀƭƭƻǿ ǘƘŜ ŎƘƛƭŘ Ψǘƻ ƘŀǾŜ ŀ ƎƻΩΚ 

¶ Does the parent give supportive feedback? 

¶ Does the parent encourage persistence so that the task is completed? 

¶ Does the parent praise accomplishments? 

 

WHEN CAN PARENTS USE Ψ¢9!/I!.[9 MOMEN¢{Ω AT HOME AND AT PLAYGROUP? 

!ƭƳƻǎǘ ŀƴȅ ǎƛǘǳŀǘƛƻƴ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ Řŀȅ Ŏŀƴ ōŜ ƳŀŘŜ ƛƴǘƻ ŀ ΨǘŜŀŎƘŀōƭŜ ƳƻƳŜƴǘΩΦ 5aily routines that 

can be used for teaching include: meals, dressing, playtime, car trips, watching television, or in doing 

family chores. ΨTeachable MomentsΩ are about capitalising on the moment ς seizing an opportunity 

for incidental teaching. 

 

Elaboration is a very important part of ΨTeachable MomentsΩ through conversational exchanges 

about the task at hand. Incidental teaching should be relatively brief and enjoyable. If a situation 

becomes lengthy or the child loses interest, then it is time to stop teaching. 

 

A STIMULATING ENVIRONMENT 

Family activities provide children with many opportunities for learning. Family activities can be 

planned, like a family barbecue, or structured, like the routine for bedtime. Planned family activities 

give both, children and adults, time for pleasurable interactions, like making time for water play in a 

wading pool or going for a walk in a local park. Family activities provide many opportunities for adults 

to talk to children ς to discuss things, show how things work, explain things that are happening, and 

teach new words. 
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Some family activities need to be completed by adults but can be structured in ways that allow 

ŎƘƛƭŘǊŜƴ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜΣ ƭƛƪŜ ŎƻƻƪƛƴƎ ŘƛƴƴŜǊΦ !ŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ŀǊŜ ŎƘƛƭŘπŎŜƴǘǊŜŘ ǇǊƻǾƛŘŜ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ 

teach children skills for independence, like getting ready to go to playgroup ς finding the clothes to 

wear and putting on sandals; or washing hands after going to the toilet. 

 

The features of a ΨStimulating EnvironmentΩ are dependent on the social and physical resources 

available to the child at home and in other places: 

 

¶ Social resources are about people. For example, parents, grandparents and siblings who have 

a genuine interest and affection for the child and who want to be involved. 

¶ Physical resources include the places, spaces and time made available to a child for activities 

and play. 

 

The key features are summarised in Figure 2. The elements of a stimulating environment are: 

 

¶ Everyday routines: These are the daily activities that give meaning to family life and reduce 

parenting hassles. These predictable events give children a sense of stability and continuity, 

as well as opportunities to learn new skills. 

¶ Shared reading: Adult time, given to reƎǳƭŀǊƭȅ ǊŜŀŘ ǘƻ ŎƘƛƭŘǊŜƴ ŀǘ ƘƻƳŜΣ ŘŜǾŜƭƻǇǎ ŎƘƛƭŘǊŜƴΩǎ 

early literacy skills and awareness of reading as a source of knowledge and pleasure. 

¶ Play: Places, spaces, and time for children to play with everyday materials, with minimal 

restriction and direction, ŀƭƭƻǿ ŎƘƛƭŘǊŜƴ ǘƻ ŘŜǾŜƭƻǇ ǘƘŜƛǊ ǘƘƛƴƪƛƴƎ ŀƴŘ ǇǊƻōƭŜƳπǎƻƭǾƛƴƎ ǎƪƛƭƭǎΦ 

¶ Using digital media at home: Parental understandings of the value of digital media, such as 

television, videos and tablets ŀƴŘ Ƙƻǿ ǘƻ ƳŀȄƛƳƛǎŜ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ through 

these media and other electronic resources is important. 

¶ Using community resources: Accessing services and resources in the community provide 

children and parents with a sense of connectedness to others outside the family. 
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Figure 2: Key features of a Stimulating Environment 

 

1. Everyday routines 
2. Shared reading 3. Play 4. Using digital media at 

home 

5. Using community 

resources 

¶ Every day routines are 

activities, such as 

ƳŜŀƭǘƛƳŜǎΣ ōŀǘƘπǘƛƳŜΣ 

ŀƴŘ ōŜŘπǘƛƳŜΦ 

¶ Everyday routines allow 

consistency and 

ǇǊŜŘƛŎǘŀōƛƭƛǘȅ ƛƴ ŎƘƛƭŘǊŜƴΩǎ 

lives. 

¶ Everyday routines give 

extended opportunities 

for language and 

conversation between 

adults and children ς 

describing what is 

happening, listening to 

ŎƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎΦ 

¶ A regular shared reading 

each day will advance 

ŎƘƛƭŘǊŜƴΩǎ ŜŀǊƭȅ ƭƛǘŜǊŀŎȅ 

and knowing about print 

and books. 

¶ Shared reading is as much 

about conversation as the 

reading of the actual 

story. 

¶ Effective shared reading is 

about: Supporting 

ŎƘƛƭŘǊŜƴΩǎ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜ 

book; Asking questions to 

ƎŜǘ ŎƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎΤ and 

Expanding cƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎ 

so that they learn 

something new. 

¶ Play allows children to 

explore their world. 

¶ Through play, children 

have opportunities to 

build their social, physical, 

communication and 

thinking skills. 

¶ /ƘƛƭŘǊŜƴΩǎ Ǉƭŀȅ ƛǎ 

supported when parents: 

make time for play each 

day; provide space that 

your child can use for 

regular playtimes; supply 

simple materials to play 

with; offer playmates. 

¶ Parents should limit 

exposure to digital media 

for children aged less 

than three years of age in 

ŦŀǾƻǳǊ ƻŦ ƻǘƘŜǊ ƻƴŜπ ƻƴπ

one language activities. 

¶ If there is selective 

viewing and parental 

participation when 

children are using digital 

media, there can be 

positive effects on 

ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ 

¶ Television programs can 

promote new vocabulary, 

but this is more likely 

when parents are present 

to explain, interpret and 

discuss the content. 

¶ It is important to build 

parental awareness of 

local community 

resources for children and 

families. 

¶ Parents need confidence 

so that they will access 

ŎƻƳƳǳƴƛǘȅπ based 

activities when needed. 

¶ Through using community 

resources, like a 

playgroup or parenting 

group, parents develop: a 

sense of support through 

a group of parents with 

common interests; an 

increased sense of 

confidence and self-

esteem as a parent. 
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²I!¢ !w9 Ψ9±9w¸5!¸ wh¦¢Lb9{ΩΚ 

Everyday routines are characterised by regularity and repetition. If it happens on most days, then it is 

a routine. Routines include the daily structured activities of families ς mealtimes, snack times, 

dressing, bathing, and bedtime. Routines can also be about regular activities in which family 

members engage for pleasure ς like listening to the radio in the morning or sitting on the back deck 

every afternoon. 

 

Activities which involve parŜƴǘπchild interactions, like looking at pictures in a book or listening to 

ǎǘƻǊƛŜǎΣ Ŏŀƴ ōŜŎƻƳŜ ŜǾŜǊȅŘŀȅ ǊƻǳǘƛƴŜǎ ǘƘŀǘ ǿƛƭƭ ŜƴƘŀƴŎŜ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ƭŜŀǊƴƛƴƎΦ 

 

Children like routines. Routines help children to appreciate the continuity and the predictability of 

family life. Routines afford opportunities for ΨTeachable MomentsΩ. 

 

A routine need not be a strictly scheduled and inflexible activity; just that the activity occurs regularly 

so that a child can anticipate when, where, and what will happen. 

Through routines, parenting hassles are reduced because children know the routine and 

automatically engage in the tasks that make up that routine. 

Routines are ΨconstructedΩ differently across families according to family preferences. Families evolve 

their own routines ς when they occur and what happens. For example, every family has unique 

ƳŜŀƭǘƛƳŜ Ψrituals. 

 

WHAT CHILDREN LEARN THROUGH Ψ9±w9w¸5!¸ wh¦¢Lb9{Ω 

Family life with young children can be chaotic. Establishing basic routines provide a sense of order 

that ƳŀƪŜǎ ƭƛŦŜ ŜŀǎƛŜǊ ŦƻǊ ōƻǘƘ ǇŀǊŜƴǘǎ ŀƴŘ ŎƘƛƭŘǊŜƴΦ ! ǊƻǳǘƛƴŜ ŘƻŜǎƴΩǘ ƳŜŀƴ ŀ ǊƛƎƛŘ ǎŎƘŜŘǳƭŜΦ ¸ƻǳƴƎ 

children need structure with some flexibility. For most families, things work better when everyday 

activities follow a predictable pattern. 

 

Through routines, children: 

¶ Get a sense of security ς routines bring feelings of safety and security; 

¶ Learn to trust others ς routines allow children to see others as dependable; 

¶ Gain self-confidence ςroutines that let children participate meaningfully let children learn 

new things. 

While routines will look different across families, they have some common features: 

¶ Have a beginning and an end; 

¶ Are predictable and have a sequence of tasks; 

¶ Are repeated regularly; 

¶ Are oriented toward some outcome (e.g., getting ready for bed). 
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Routines allow parents to plan their time. With young children, finding time to take a shower and 

complete household chores can be a challenge. When there are routines, children are less likely to 

test the limits. If bath time is always followed by bed, a story, a goodnight kiss and a wave from the 

bedroom door, children will settle more easily. 

 

EXPLAINING Ψ9±9w¸5!¸ wh¦¢Lb9{Ω TO PARENTS 

Routines are never set in stone. They need to be adapted as conditions change. By observing your 

child, by knowing your own needs, you will be able to develop predictable routines that suit all the 

ƳŜƳōŜǊǎ ƻŦ ǘƘŜ ŦŀƳƛƭȅΦ ¢ƘŜǊŜ ŀǊŜ ƴƻ ΨǊŜŎƛǇŜǎΩ ŦƻǊ ŀ ǊƻǳǘƛƴŜ ǘƘŀǘ ǿƻǊƪǎ ŦƻǊ ŜǾŜǊȅ Ŧamily. Some things 

to consider include:  

¶ Does a routine need to change as children get older? More choices can be offered within a 

routine as children become more capable of the skills that are a part of the routine. For 

ŜȄŀƳǇƭŜΣ ά²ƛƭƭ ȅƻǳ ōǊǳǎƘ ȅƻǳǊ ǘŜŜǘƘ ōŜŦƻǊŜ ǘƘŜ ōŀǘƘ ƻǊ ŀŦǘŜǊΚέ 

¶ 5ƻŜǎ ŀ ǊƻǳǘƛƴŜ ǘŀƪŜ ŀŎŎƻǳƴǘ ƻŦ ŀ ŎƘƛƭŘΩǎ ǘŜƳǇŜǊŀƳŜƴǘΚ Children have very different 

personalities and routines need to accommodate these differences. Some questions you 

might want to ask yourself include: 

o Is lots of flexibility needed for my child?  

o Does this routine need to stay the same because my ŎƘƛƭŘ ŘƻŜǎƴΩǘ ƭƛƪŜ ǎǳǊǇrises? 

¶ Be prepared to change a routine: Even if people tell you a bath before bed calms children, 

your child may get overexcited and have trouble going to sleep. The problem might 

disappear if bath time occurs at an earlier time of the day. 

¶ Recognise a need for a routine: If your child always has a tantrum when you are making 

ŘƛƴƴŜǊ ǘƘŜƴ ƳŀȅōŜ ƘŜΩǎ ǾŜǊȅ ƘǳƴƎǊȅΦ Perhaps you could add an afternoon snack time as a 

part of the daily routine. Or, maybe he just wants your attention. Try a short playtime before 

you start cooking dinner or let him help make the salad with you. 

¶ Smooth transitions: Children often get upset when it is time to change activities. You can 

signal upcoming changes and give advanced warning. For example, άIn five minutes, we need 

to go and get Michael from ǘƘŜ ǎŎƘƻƻƭ ōǳǎΦέ Giving your child time to adjust, anticipate, and 

prepare to accommodate changes makes for smooth transitions. 

 

9ǾŜǊȅŘŀȅ ǊƻǳǘƛƴŜǎ ǇǊƻǾƛŘŜ Ƴŀƴȅ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ Ψ¢ŜŀŎƘŀōƭŜ aƻƳŜƴǘǎΩ. For example, incidental 

learning about reading and numbers. While routines get family tasks done, they also are about 

conversation: 

¶ Doing household tasks: Lots of ideas about numbers are available to children through 

routines at home: 

o ά/ŀƴ ȅƻǳ ōǊƛƴƎ ƳŜ ǘǿƻ ǘƻǿŜƭǎΣ ǇƭŜŀǎŜέΤ 

o ά²ƛƭƭ ȅƻǳ ƘŜƭǇ ǎŜǘ ǘƘŜ table? How many plates do we need? We need one for dad and 

ƻƴŜ ŦƻǊ ƳǳƳ ŀƴŘ ƻƴŜ ŦƻǊ ȅƻǳέΦ 

o ά/ŀƴ ȅƻǳ ŦƛƴŘ ǘƘŜ ōƛƎƎŜǎǘ ǇŀŎƪŜǘ ƻŦ ŎŜǊŜŀƭ ƛƴ ǘƘŜ ŎǳǇōƻŀǊŘΚέ 

o ά²Ŝ ƴŜŜŘ ƻƴŜ ŎǳǇ ƻŦ ŦƭƻǳǊ ŦƻǊ ǘƘƛǎ ǊŜŎƛǇŜΦ /ŀƴ ȅƻǳ ƳŜŀǎǳǊŜ ǘƘŀǘ ƻǳǘΚέ 

¶ At the supermarket: Show your child the words on the grocery list and let your child help 

you find the items. Read the labels. Read the prices. 
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¶ Reading the advertising catalogues from the mail or in newspapers. Supermarket and 

product catalogues can be read like a book. Talk about the various items and encourage your 

ŎƘƛƭŘ ǘƻ Ǉƻƛƴǘ ǘƻ ǘƘŜ ǇƛŎǘǳǊŜǎΣ ŘǊŀǿ ŎƘƛƭŘǊŜƴΩǎ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ǎȅƳōƻƭǎ ŀƴŘ ǿƻǊŘǎ ƛƴ ǘƘŜ 

catalogue. Through such activities, children learn that print materials have a meaning and a 

message. 

 

²I!¢ L{ Ψ{I!w95 w9!5LbDΩΚ 

Shared reading is a powerful way to introduce children to literacy. Parents read to children because 

parents also find it enjoyable when they see how much pleasure that children gain from books. 

When adults read to children, the interactions are often warm and intimate through physical contact 

because parents hold young children on their laps or sit close to them while reading aloud. 

 

Through shared reading, children can learn a lot about literacy before they can actually read. Familiar 

picture books can be read and ǊŜπǊŜŀŘΦ 

 

{ƘŀǊŜŘ ǊŜŀŘƛƴƎ ƛǎ ƴƻǘ ŀōƻǳǘ ŦƻǊƳŀƭƭȅ ΨǘŜŀŎƘƛƴƎΩ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴ ǘƻ ǊŜŀŘΦ Lǘ ƛǎ ŀōƻǳǘ ƛƴǘǊƻŘǳŎƛƴƎ 

children to books and print materials to understand what reading is about and the enjoyment that 

can be gained. 

 

Spoken language competence increases when children have lots of exposure to reading from an early 

age. For children to learn to read they must have strong spoken language skills: 

¶ Spoken language includes vocabulary and sound awareness of letters in words. 

¶ Spoken language includes capacities to listen and to understand what is being said. 

 

When parents engage in shared reading with their children, children build their expressive language 

skills (communicating ideas to others) and their receptive language skills (understanding the meaning 

in what is being said). 

 

WHAT CHILDREN LEARN THROUGH Ψ{I!w95 w9!5LbDΩ 

²ƘŜƴ ǇŀǊŜƴǘǎ ƘŀǾŜ ŎƻƴǾŜǊǎŀǘƛƻƴǎ ŀōƻǳǘ ǘƘŜ ǎǘƻǊƛŜǎ ǘƘŀǘ ŀǊŜ ōŜƛƴƎ ǊŜŀŘΣ ŎƘƛƭŘǊŜƴΩǎ ǾƻŎŀōǳƭŀǊȅ 

increases, their understanding and recall of stories improves, and their knowledge of print 

conventions increases. 

 

Through sharing reading, young children learn the conventions of print: 

¶ Print awareness: Words have a meaning; 

¶ Book awareness: Books have different parts ς a front cover, pages, a back cover; 

¶ Book orientation: Books are read from front to back; each page is read from the top to the 

bottom, and from left to right; 
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¶ Structure of stories: Stories have characters. Stories have a beginning, a main event, and an 

ending. 

 

Children develop their understanding of print and books when parents read to children and point out 

where the front and the back of a book are; show how you turn the pages from front to back; and 

point to different words. 

 

Children gain book knowledge through: 

¶ Physically handling books; 

¶ Having their favourite books read to them, time and again; 

¶ Learning that there are connections between the pictures and the words in the book; 

¶ Observing their parents reading books 

¶ Practising Ψtheir readingΩ by turning the pages and pretending to read. 

 

EXPLAINING Ψ{I!w95 w9!5LbDΩ TO PARENTS 

Shared reading is as much about conversation as the reading of the actual story. There are three 

important principles about shared reading that you can use with your child to ensure that your child 

benefits. Support, Ask, and Expand (SAE): 

Support ŎƘƛƭŘǊŜƴΩǎ ƛƴǘŜǊest in the book 

¶ !ǎƪ ǉǳŜǎǘƛƻƴǎ ǘƻ ƎŜǘ ŎƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎ ŀōƻǳǘ ǘƘŜ ǎǘƻǊȅΤ ŀƴŘ 

¶ 9ȄǇŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ƛŘŜŀǎ ǎƻ ǘƘŀǘ ǘƘŜȅ ƭŜŀǊƴ ǎƻƳŜǘƘƛƴƎ new. 

¶ Support: Let your child choose the book to read, even if the book has been read many times 

before. 

¶ Cƻƭƭƻǿ ǘƘŜ ŎƘƛƭŘΩǎ ƭŜŀŘ ς Talk about what your child is looking at. 

¶ Take turns ς άCan you turn this page and I will turn the next oneΦέ 

 

Ask: By asking questions you let your child know that you interested in their ideas. 

¶ ¦ǎŜ ƭƻǘǎ ƻŦ άǿƘέ ǉǳŜǎǘƛƻƴǎ όǿƘŀǘΣ ǿƘȅΣ ǿƘŜǊŜΣ ǿƘŜƴΣ ƘƻǿΣ ǿho) ς άI wonder why the boy 

looked inside the box? What do you think he will find?έ 

¶ Ask for more information ς ά!ƘΣ ǘƘŀǘΩǎ ƛƴǘŜǊŜǎǘƛƴƎΦ IŀǾŜ ȅƻǳ ǎŜŜƴ ƻƴŜ ƻŦ ǘƘƻǎŜ before?έ 

 

Expand: You can label and expand on whatever a child is interested in while you are reading. Talk 

about any related experiences that a child has had. 

¶ 9ȄǇŀƴŘ ƻƴ ǿƘŀǘ ŀ ŎƘƛƭŘ ǎŀȅǎΥ ¸ƻǳǊ ŎƘƛƭŘ Ǉƻƛƴǘǎ ǘƻ ŀ ǇƛŎǘǳǊŜ ƻŦ ŀ ǘǊǳŎƪ ŀƴŘ ǎŀȅǎΥ άTruckΦέ ¸ƻǳ 

coǳƭŘ ǎŀȅΣ ά¢ƘŀǘΩǎ ǊƛƎƘǘΦ Lǘ ƛǎ ŀ ǊŜŘ ŦƛǊŜ ǘǊǳŎƪΦ /ŀƴ ȅƻǳ say, ΨŦƛǊŜ ǘǊǳŎƪΩΚέ 

¶ Introduce new words and ideas: If you are talking about a dog in a storybook, you might say, 

άThat dog is a Dalmatian. He has lots of spots. Our dog is a Labrador. Labradors do not have 

ǎǇƻǘǎΦέ 
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¶ .ǊƛƴƎ ƛƴ ŀ ŎƘƛƭŘΩǎ ŜȄǇŜǊƛŜƴŎŜΥ άDo you see the horse in that picture? Do you remember the day 

we went to the football? A policeman was riding the horse near the entrance to the football 

ground.έ !ƴŘ ƭŜǘ ǘƘŜ ŎƘƛƭŘ ǘŀƪŜ ǘƘŜ ŎƻƴǾersation from there. 

 

For shared reading to be effective, it is important that you do not bombard your child with too many 

questions and give your child plenty of time to talk. 

 

IƻƳŜ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ȅƻǳ Ŏŀƴ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ ŜŀǊƭȅ ƭƛǘŜǊŀŎȅ ƛƴŎƭǳŘŜΥ 

¶ Finding books with rhymes that let you and your child play with sounds: Sing or listen to 

songs with rhyming words (Twinkle, Twinkle, Little Star); repeat nursery rhymes (Jack and 

Jill); make up silly rhymes to use during routines (Go to bed and cover up your head); 

¶ Making a picture book with your child: Cut paper into same sized pieces; staple or tie the 

pages together with wool; put a picture of someone or something that your child likes on 

every page (family, pets, toys) using photos or pictures from magazines; 

¶ Encouraging writing and drawing: Have a supply of crayons and markers and scrap paper 

handy; let your child scribble and draw pictures, shapes and patterns; use finger paint; draw 

in the sand, on steamy car windows, or with foam in the bathtub. 

¶ Going to the libraryΥ LǘΩǎ ƴŜǾŜǊ ǘƻƻ ŜŀǊƭȅ ǘƻ Ǝƻ ǘƻ ǘƘŜ ƭƛōǊŀǊȅ ǿƛǘƘ ȅƻǳǊ ŎƘƛƭŘΦ CƛƴŘ ōƻƻƪǎΣ 

magazines, music and videƻǎΤ ŎƘŜŎƪ ƻǳǘ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪǎΣ ŀƴŘ ōƻƻƪǎ ƻƴ ǘŀǇŜΤ ƭƛǎǘŜƴ ǘƻ 

stories; find out when the library has activities and events coming up that are designed for 

parents and children. 

 

MAKING READING PART OF FAMILY LIFE 

tŀǊŜƴǘǎ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ ŜƴƎŀƎŜƳŜƴǘ ƛƴ reading from a young age by: 

¶ Sharing a book as an everyday routine, for example, reading a book at bedtime. 

¶ Very young children can attend for only a few minutes. Over time, they will be able to listen 

for longer periods to stories. 

At home, children are encouraged to read when: 

¶ They see parents reading for themselves; 

¶ There is a wide variety of reading materials at home ς magazines, newspapers, picture 

books; 

¶ There is access to lots of books. Parents can become a member of the local library or buy 

ǎŜŎƻƴŘπhand books at weekend markets. 

¶ Children have books and a bookshelf of their own so that they can easily find their favourite 

books. 

¶ Children are encouraged to have quiet times and look at books by themselves. 

 

²I!¢ L{ Ψt[!¸ΩΚ 

Play allows children to explore their world. Through play, children have opportunities to build their 

social, physical, communication and thinking skills. Play allows children to discover, explore, problem 
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solve, and practise things that they have observed. Children can create imaginarȅ ǎƛǘǳŀǘƛƻƴǎ ƻǊ ǊŜπ

create experiences that they had in their pretend play. 

 

The essence of play is free choice ς deciding what to do, when and with whom to do it. Play allows 

children to make choices. Children should discover for themselves what works and ǿƘŀǘ ŘƻŜǎƴΩǘ 

work through experimentation. Playing with other children allows children to learn to negotiate and 

to compromise with others, like sharing and taking turns with toys. 

 

Play is: 

¶ Any activity that a child has fun doing; 

¶ Simple and spontaneous and has no specific goals; 

¶ Initiated and led by the child. 

 

WHAT CHILDREN LEARN THROUGH PLAY 

/ƘƛƭŘǊŜƴΩǎ Ǉƭŀȅ ǇǊƻǾƛŘŜǎ opportunities to: 

¶ Practise and build ideas, concepts and skills; 

¶ Take risks and make mistakes; 

¶ Think creatively and imaginatively; 

¶ Communicate with others.  

 

Important features of play are: 

¶ Social play: As children get older, they enjoy play with other children. Through play with 

others, children learn about cooperation and negotiation. However, children of all ages like 

to play alone sometimes. At any age, they may also just play alongside other children without 

a lot of engagement. This is parallel play. 

¶ Cognitive play: /ƘƛƭŘǊŜƴ ŜƴƧƻȅ Ǉƭŀȅ ǘƘŀǘ ŀƭƭƻǿǎ ǘƘŜƳ ǘƻ ǳǎŜ ǘƘŜƛǊ ǘƘƛƴƪƛƴƎ ŀƴŘ ǇǊƻōƭŜƳπ

solving skills. Children often use objects creatively. For example, a child may use a stick for a 

wand or an empty box for a car. Through play with puzzles and blocks children also learn a 

lot of cognitive skills; for example, how things fit together, about matching colours and 

shapes, about how to stack and sort things. There is also a lot of learning when children 

spend time in pretend and ŘǊŀƳŀǘƛŎ Ǉƭŀȅ ŎǊŜŀǘƛƴƎ ŀƴŘ ǊŜπŎǊŜŀǘƛƴƎ ǘƘŜƛǊ experiences and what 

they have seen on television or in books. 

¶ Physical playΥ !ŎǘƛǾŜ Ǉƭŀȅ Ƴŀȅ ōŜ ƛƴŘƻƻǊǎ ƻǊ ƻǳǘŘƻƻǊǎΦ tƘȅǎƛŎŀƭ ŀŎǘƛǾƛǘƛŜǎ ōǳƛƭŘ Ŏƻπ ƻǊŘƛƴŀǘƛƻƴ 

and motor skills. There are also benefits for physical health. Physical play and games expend 

chiƭŘǊŜƴΩǎ ŜƴŜǊƎȅ ŀǎ ǿŜƭƭ ŀǎ ōǳƛƭŘƛƴƎ ǘƘŜƛǊ ŎŀǇŀŎƛǘƛŜǎ ŦƻǊ ǎŜƭŦπǊŜƎǳƭŀǘƛƻƴ ŀƴŘ ŎƻƴŎŜƴǘǊŀǘƛƻƴΦ 
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EXPLAINING PLAY TO PARENTS 

!ǘ ƘƻƳŜΣ ŜƴǎǳǊŜ ǘƘŜǊŜ ƛǎ ǘƛƳŜΣ ǎǇŀŎŜΣ ŀƴŘ ǇǊƻǇǎ ŦƻǊ ȅƻǳǊ ŎƘƛƭŘΩǎ ǇƭŀȅΦ ¢ŀƪŜ ȅƻǳǊ child to new places to 

stimulate ideas and imagination. Children then often enact their new experiences in their play at 

home. 

¶ ¸ƻǳ Řƻ ƴƻǘ ƴŜŜŘ ǘƻ ŘƛǊŜŎǘ ȅƻǳǊ ŎƘƛƭŘΩǎ ǇƭŀȅΦ 

¶ Trust your child to be able to play alone and to learn from it. 

¶ Respect your ŎƘƛƭŘΩǎ ŎƘƻƛŎŜǎ ŀƴŘ ŜŦŦƻǊǘǎ ƛƴ Ƙƻǿ ŀƴŘ ǿƘŀǘ ǘƘŜȅ ǇƭŀȅΦ 

¶ Let yƻǳǊ ŎƘƛƭŘ ŘƛǎŎƻǾŜǊ ŦƻǊ ǘƘŜƳǎŜƭǾŜǎ ǿƘŀǘ ǿƻǊƪǎ ŀƴŘ ǿƘŀǘ ŘƻŜǎƴΩǘΦ ¢ƘŜȅ ŎŀƴΩǘ ƭŜŀǊƴ ǘƻ 

solve their own problems if an adult is always doing it for them. 

 

While adults would usually take a secondary roƭŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǇƭŀȅΣ ǘƘŜǊŜ ŀǊŜ ǘƛƳŜǎ ǿƘŜƴ ȅƻǳ Ŏŀƴ ōŜ 

a helper and partner in play. For example, if your child is getting frustrated when his block tower 

keeps tumbling down, lend a hand to help her rebuild it. 

 

Toys are the basic tools that children use to enrich their play. Toys need not be expensive or 

sophisticated. Children learn to imagine the possibilities when they use everyday objects at home ς 

items from the kitchen cupboard or discarded packaging materials. 

 

¸ƻǳ Ŏŀƴ ǎǳǇǇƻǊǘ ȅƻǳǊ ŎƘƛƭŘΩǎ Ǉƭŀȅ ōȅΥ 

¶ Making time for play each day; 

¶ Providing space that your child can use for regular playtimes. 

¶ Making storage of toys easy with large plastic boxes or on shelves; 

¶ Supplying simple materials to play with; 

¶ Offering playmates; 

¶ Letting your child know that you think that play is important; 

¶ Not interrupting unnecessarily. 

 

¦{LbD ΨDIGITAL a95L!Ω !¢ Iha9 

Screens and their ŜŦŦŜŎǘǎ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ƎŜƴŜǊŀǘŜ Ƴŀƴȅ ŘŜōŀǘŜǎΦ aŀƴȅ ƻŦ ǘƘŜǎŜ ŘŜōŀǘŜǎ 

centre on the amount of screen time that young children should access each day. Research indicates 

that parents should limit exposure to screens for children aged less than three years of age in favour 

ƻŦ ƻǘƘŜǊ ƻƴŜπƻƴπƻƴŜ ƭŀƴƎǳŀƎŜ ŀŎǘƛǾƛǘƛŜǎΦ 

 

{ŎǊŜŜƴπōŀǎŜŘ ǇǊƻƎǊŀƳǎ and tools, like television and tablets, remain essentially a passive activity at a 

time when key experiences for developing language and communication skills are important. 

/ƘƛƭŘǊŜƴ ƭŜŀǊƴ ōŜǎǘ ŦǊƻƳ ƛƴǘŜǊŀŎǘƛǾŜΣ ƘŀƴŘǎπƻƴ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ǇŜƻǇƭŜ ǿƘƻ ŎŀǊŜ ŀōƻǳǘ ǘƘŜƳ ǊŀǘƘŜǊ 

than passive viewing. 
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While watching television and videos provide ǾŀǊƛŀǘƛƻƴ ƛƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳage experiences (i.e., 

exposure to new words), language exposure via screen differs from language exposure through other 

social interactions because, in watching screens the child is not a participant in the language 

interactions. 

 

WHAT CHILDREN LEARN FROM TELEVISION AND OTHER DIGITAL MEDIA 

Children watch television for different reasons and respond to it in different ways. Television itself 

has no good or bad influence. Its effect depends mostly on individual use and reactions. 

 

There are educational benefits when programs are designed specifically for children. 

 

The optimal teleǾƛǎƛƻƴ ǾƛŜǿƛƴƎ ŜȄǇŜǊƛŜƴŎŜ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ƻƴŜ ǘƘŀǘ ƛƴŎƭǳŘŜǎ 

ŜȄǇƻǎǳǊŜ ǘƻ ŀƎŜπŀǇǇǊƻǇǊƛŀǘŜ ŎƻƴǘŜƴǘΣ ǘƻ ƴŜǿ ŀƴŘ ŦŀƳƛƭƛŀǊ ǿƻǊŘǎΣ ŀƴŘ ǿƘƛŎƘ ƻŦŦŜǊǎ ǇƻǎǎƛōƛƭƛǘƛŜǎ ŦƻǊ 

interaction; and also, interesting material to engage adults so that parents are encouraged to ŎƻπǾƛŜǿ 

programs with their children. 

 

While television is beneficial under certain conditions, it should be seen as just one of many activities 

that offer oppoǊǘǳƴƛǘƛŜǎ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ƭŜŀǊƴƛƴƎΥ 

¶ Television programs can promote new vocabulary, but this is more likely when parents are 

present to explain, interpret and discuss the content. 

¶ Active engagement in programs (e.g., performing actions, singing, dancing) enhances 

ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ 

¶ Educatiƻƴŀƭ ǇǊƻƎǊŀƳǎΣ ǎǳŎƘ ŀǎ {ŜǎŀƳŜ {ǘǊŜŜǘΣ ƛƴŎǊŜŀǎŜ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŜǘǘŜǊ ŀƴŘ ƴǳƳōŜǊ 

knowledge, and vocabulary, while cartoons and adult programming do not. 

¶ Negative consequence for children from extensive television viewing is the degree to which it 

replaces engagement in other physical and social activities. 

 

EXPLAINING EFFECTIVE MEDIA USE TO PARENTS 

Television and the use of tablets have many complex and contradictory roles. Television can be a 

unifying experience for a family around which many activities revolve. Television is a part of our lives 

and will remain part of children's lives. 

 

You can incorporate television without letting it run family life by: 

¶ Locating ǘƘŜ ǘŜƭŜǾƛǎƛƻƴ ƛƴ ŀ ǊƻƻƳ ǿƘŜǊŜ ȅƻǳ Ŏŀƴ ŎƻπǾƛŜǿ Ǉrograms with your child. 

¶ Limiting television for young children to less than two hours a day. 

¶ Choosing times of the day when the television is always turned off so that children do other 

activities. 

¶ Letting your child select programs within reasonable guidelines. 

¶ Creating a timetable with your child about when and what programs will be watched. 
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¶ When you watch and use screen-based devices with your child you can make this an 

interactive time by explaining and commenting on ǿƘŀǘ ȅƻǳΩǊŜ ǿŀǘŎƘƛƴƎ ŀƴŘ ǎŜŜƛƴƎΦ 

¶ 5ƛǎŎǳǎǎ ǇǊƻƎǊŀƳǎ ǿƛǘƘ ȅƻǳǊ ŎƘƛƭŘΥ ά²Ƙŀǘ ŘƛŘ ȅƻǳ ƭƛƪŜ ōŜǎǘ ŀōƻǳǘ ǘƘŀǘ ǇǊƻƎǊŀƳΚέ 

¶ ¸ƻǳ Ŏŀƴ ǎǘŜŜǊ ŎƘƛƭŘǊŜƴ ǘƻ ŎƘƻƻǎŜ ǇǊƻƎǊŀƳǎ ǿƘƛŎƘ ƳƻŘŜƭ ǇƻǎƛǘƛǾŜ ōŜƘŀǾƛƻǳǊΣ ǎǳŎƘ ŀǎ Ŏƻπ

operation and treating others with respect, such as the Wiggles and Bananas in Pyjamas. 

¶ You can choose children's programs designed to promote imaginative play, such as ΨPlay 

SchoolΩ. 

 

USING COMMUNITY RESOURCES 

Being a part of a community, like a playgroup or parenting group, builds parent wellbeing through 

the social support that come through connections with others. Such connections can provide respite 

from parental responsibilities when parents come together to share experiences and ideas, to discuss 

common concerns and frustrations. ThesŜ ǎƻŎƛŀƭ ŎƻƴǘŀŎǘǎ ōǳƛƭŘ ǇŀǊŜƴǘǎΩ ŎŀǇŀŎƛǘƛŜǎ ŦƻǊ ǘƘŜƛǊ ǇŀǊŜƴǘƛƴƎ 

role as well as social support. 

 

Important forms of social support for parents through community services and connections include: 

¶ Information, guidance, and feedback about parenting; 

¶ Emotional and peer support from other parents; 

¶ Practical direction about other services that a parent may need. 

 

Parents may need specific inforƳŀǘƛƻƴΣ ŀŘǾƛŎŜΣ ŀƴŘ ŦŜŜŘōŀŎƪ ŀōƻǳǘ ŎƘƛƭŘǊŜƴΩǎ ƘŜŀƭǘƘ ŀƴŘ 

ŘŜǾŜƭƻǇƳŜƴǘΣ ōŀǎƛŎ ŎƘƛƭŘπǊŜŀǊƛƴƎ ǇǊŀŎǘƛŎŜǎΣ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻut where to go for special kinds of 

assistance when crises or problems occur. For many parents, information and feedback may be all 

the help that they need to do a good job of raising their children. 

 

Parents can get support from various informal sources ς relatives, other parents, neighbours, and 

friends. Less often they seek help from more formal sources such as health care professionals. It is 

ƛƳǇƻǊǘŀƴǘ ǘƻ ǊŜŎƻƎƴƛǎŜ ǘƘŀǘ ǇŀǊŜƴǘǎΩ ƴŜŜŘ ŦƻǊ ǎǳǇǇƻǊǘ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ Ŏǳǘǎ ŀŎǊƻǎǎ ǎƻŎƛƻπŜŎƻƴƻƳƛŎ 

and educational lines. 

 

SIUPPORTING PARENTS THROUGH COMMUNITY RESOURCES 

Through using community resources, like a playgroup or parenting group, parents develop: 

¶ A sense of support through a group of parents with common interests; 

¶ Increased sense of confidence and self-esteem as a parent; 

¶ Increased understanding of child development; 

¶ Changed expectations and perceptions of parenting; 

¶ Changes in parenting behaviour. 
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There is a growing perception that parents have a much more difficult time nowadays in getting the 

ƘŜƭǇ ǘƘŀǘ ǘƘŜȅ ƴŜŜŘ ŦǊƻƳ ōƻǘƘ ƛƴŦƻǊƳŀƭ ŀƴŘ ŦƻǊƳŀƭ ǎƻǳǊŎŜǎΦ CƻǊ ŀ ǾŀǊƛŜǘȅ ƻŦ ǊŜŀǎƻƴǎΣ ǇŀǊŜƴǘǎΩ ƴŜŜŘ 

for support has changed in nature and become more intense in recent decades. 

 

Explanations for why parents might need more support vary but include: 

¶ Decreased availability of informal social support from extended family; 

¶ Increased knowledge but also confusions about the expectations of parenting.  

 

On one hand, there is a wealth of new research on children, child development, and parenting. 

Parenting is no longer primarily an intuitive job. Whereas this knowledge should be regarded as a 

valuable new resource, often parents are puzzled by all the information available to them. It is often 

difficult for parents to translate this new information in a way that they can use constructively. Even 

ƳƻǊŜ ŎƻƴŦǳǎƛƴƎ ƛǎ ǘƘŀǘ ŎƻƭƭŜŎǘƛǾŜƭȅ Ƴŀƴȅ ΨŜȄǇŜǊǘǎΩ ƘŀǾŜ ŎƘŀƴƎŜŘ ǘƘŜƛǊ ƳƛƴŘǎ ƻǾŜǊ ǘƛƳŜ ŀƴŘ ƻŦǘŜƴ 

disagree with each other about desirable parenting behaviours. 

 

Through discussion with other parents and drawing on professional advice, parents can weigh and 

evaluate ideas to make decisions on how they want to proceed as they work their way through a 

parenting dilemma. 

 

USING A STRENGTH-BASED APPROACH TO WORK WITH PARENTS 

Programs such as smalltalk can build understanding of the tasks of parenting: 

¶ What it means to be a parent; 

¶ What to expect from their child in terms of new behaviours over time, and 

¶ What supports are available to assist with parenting. 

 

With respect to the availability of support from family members and friends, parents can be 

encouraged to identify their existing sources of parenting and personal support. They can choose the 

nature and manner in which they wish to use community resources for help with parenting and child 

rearing. 

 

It is important for facilitators to: 

¶ Build parental awareness of local community resources for children and families; 

¶ Identify the ways for parents to access and use those resources; 

¶ Compile information about services for families and community activities. 

¶ .ǳƛƭŘ ǇŀǊŜƴǘŀƭ ŎƻƴŦƛŘŜƴŎŜ ǎƻ ǘƘŀǘ ǘƘŜȅ ǿƛƭƭ ŀŎŎŜǎǎ ŎƻƳƳǳƴƛǘȅπōŀǎŜŘ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ŀǘǘŜƴŘ 

community events. 
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When practitioners in community services, focus on the strengths of families, this helps to empower 

parents. Parent empowerment is a process through which parents decide on appropriate action on 

ǘƘŜƛǊ ƻǿƴ ōŜƘŀƭŦ ŀōƻǳǘ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎΦ 

 

¶ ά¢ƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ƘŜƭǇŜŘ ƳŜ ǘƻ ǎŜŜ ǎǘǊŜƴƎǘƘǎ ƛƴ ƳȅǎŜƭŦ L ŘƛŘƴΩǘ ƪƴƻǿ L ƘŀŘΦέ 

¶ άThe facilitator knew about other services that I can use if I need them.έ 

¶ άThe facilitator encouraged me to share my knowledge with other parentsΦέ 

 

LƳǇƻǊǘŀƴǘ ǇǊƛƴŎƛǇƭŜǎ ƻŦ ŀ ǎǘǊŜƴƎǘƘπōŀǎŜŘ ŀǇǇǊƻŀŎƘ ƛƴ ǿƻǊƪƛƴƎ ǿƛǘƘ ǇŀǊŜƴǘǎ ŀǊŜΥ 

¶ Recognition of the strengths that a parent has; 

¶ Seeing parents as partners so that parent input is sought and welcomed; 

¶ Mutual respect between parents and practitioners; 

¶ ListeniƴƎ ǘƻ ǇŀǊŜƴǘǎ ŀƴŘ ǳǎŜ ƴƻƴπƧǳŘƎƳŜƴǘŀƭ ŦŜŜŘōŀŎƪΤ 

¶ Valuing diversity and encouraging the sharing of ideas about different ways that parents 

might handle similar issues. 

 

Lƴ ŀ ǎǘǊŜƴƎǘƘπōŀǎŜŘ ŀǇǇǊƻŀŎƘΣ ǇǊŀŎǘƛǘƛƻƴŜǊǎ ŎƻƴǎŎƛƻǳǎƭȅ ǎǘǊƛǾŜ ǘƻ ǊŜǎǇŜŎǘ ǇŀǊŜƴǘǎΩ ǇǊŜŦŜǊŜnces, values, 

and attitudes. This is especially true for families from a different cultural, and/or linguistic 

background from the mainstream. 
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²ƘŀǘΩǎ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴΚ  

An outline of the parenting strategies and factors shown to be associated with good 

learning and development outcomes for children.   

This section explains a model for enhancing home learning comprising the following 

domains:  

¶ Quality Everyday Interactions  

¶ Stimulating Environment  

¶ tŀǊŜƴǘǎΩ {ŜƭŦ-Care  

¶ Parenting Confidence  

¶ Community and Services Connectedness  

 After the description of each domain, there is a list of resources to be used with parents.  

 

 

MODEL FOR ENHANCING HOME LEARNING 
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¢ƘŜǊŜ ŀǊŜ ǘǿƻ ŎƘƛƭŘ ŘƻƳŀƛƴǎΥ Ψvǳŀƭƛǘȅ 9ǾŜǊȅŘŀȅ LƴǘŜǊŀŎǘƛƻƴǎΩ ŀƴŘ Ψ{ǘƛƳǳƭŀǘƛƴƎ 9ƴǾƛǊƻƴƳŜƴǘΩ. Research 

tells us these domains have a direct impact on ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘΦ The two parent 

ŘƻƳŀƛƴǎΣ Ψ{ŜƭŦ-/ŀǊŜΩ ŀƴŘ ΨtŀǊŜƴǘƛƴƎ /ƻƴŦƛŘŜƴŎŜΩΣ ŦƻŎǳǎ ƻƴ ǎǘǊŜƴƎǘƘŜƴƛƴƎ ǘƘŜ parent as a person, and 

ƘŀǾŜ ŀ ǎǘǊƻƴƎ ōǳǘ ƛƴŘƛǊŜŎǘ ŜŦŦŜŎǘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ƻǳǘŎƻƳŜǎΦ tŀǊŜƴǘǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜƛǊ ƻǿƴ ƴŜŜŘǎ ŀƴŘ 

having increased confidence in their parenting will help them provide learning opportunities for their 

ŎƘƛƭŘǊŜƴΦ Ψ/ƻƳƳǳƴƛǘȅ ŀƴŘ {ŜǊǾƛŎŜǎ /ƻƴƴŜŎǘŜŘƴŜǎǎΩ ǊŜŦŜǊǎ ǘƻ ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ŦŀƳƛƭƛŜǎ ƪƴƻǿ 

ǿƘŀǘΩǎ ŀǾŀƛƭŀōƭŜ ŀƴŘ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘȅΦ Each of these domains is explained below in 

more detail.  

  

QUALITY PARENT-CHILD INTERACTIONS 

Quality interactions between parents and their children happen in every family. What matters is how 

often they occur, and in how many different ways. This domain is about doing something a little 

extra to capitalise on everyday opportunities for children to learn.   

 

Our aim is to:  

¶ Introduce parents ǘƻ ŀ ǎƳŀƭƭ ƴǳƳōŜǊ ƻŦ ǇŀǊŜƴǘƛƴƎ ΨŜǎǎŜƴǘƛŀƭǎΩ ς parenting strategies that lead 

to optimal child outcomes  

¶ Help parents become aware of how important this is  

¶ Help parents increase how often they interact with their children in this way  

¶ Help parents increase the number and type of situations in which they interact in this way.  

 

 

 

 

  

Quality Parent-Child Interactions 

Warm and Gentle 

Tuning In 

CƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘ 

Listening and Talking More 

Teachable Moments 
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WARM AND GENTLE  

Being warm and gentle strengthens the parent-ŎƘƛƭŘ ǊŜƭŀǘƛƻƴǎƘƛǇΦ LǘΩǎ ŀōƻǳǘ ǘƘŜ ǘƻƴŜ ƻŦ ŜǾŜǊȅŘŀȅ 

interactions ς how parents relate to their children. Parents demonstrate acceptance and positive 

regard for their child when they show pleasure while interacting. When the child needs behavioural 

guidance, the parent enforces rules and limits gently. Being warm and gentle is also about protecting 

their children from inappropriate disapproval, teasing or punishment.  

 

²Ŝ ƪƴƻǿ ǇŀǊŜƴǘǎ ŀǊŜ ōŜƛƴƎ Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ ǿhen they:  

¶ Smile at their child  

¶ Are affectionate with their child  

¶ Use a positive tone of voice when speaking to their child  

¶ Make positive comments  

¶ Remain calm and show concern when their child is upset  

¶ Soothe their child with calm words and actions  

¶ Stay in control when misbehaviour happens  

¶ Handle misbehaviour calmly and assertively rather than angrily.  

 

TUNING IN  

This is when parents give their child their full attention. Parents notice and ΨǊŜŀŘΩ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŎǳŜǎ 

and respond appropriately. Different children give cues in different ways. For example, through their 

actions, gestures, facial expressions, sounds or words. When parents are abƭŜ ǘƻ ǊŜŀŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 

cues accurately, the way they respond is more likely to help their child learn and develop.  

 

²Ŝ ƪƴƻǿ ǇŀǊŜƴǘǎ ŀǊŜ Ψ¢ǳƴƛƴƎ LƴΩ ǿƘŜƴ ǘƘŜȅΥ  

¶ bƻǘƛŎŜ ŀƴŘ Ǉŀȅ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŀǘǘŜƳǇǘǎ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ  

¶ Do or say something to ackƴƻǿƭŜŘƎŜ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŦŦƻǊǘǎ ǘƻ ƎŜǘ ǘƘŜƛǊ ŀǘǘŜƴǘƛƻƴ  

¶ wŜǎǇƻƴŘ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŎǳŜǎ ǉǳƛŎƪƭȅ  

¶ Describe what is happening  

¶ Encourage their child to communicate more.  

 

FOLLOWING YOUR /IL[5Ω{ LEAD  

Parents notice that their child is interested in something and follow that interest, rather than shifting 

their cƘƛƭŘΩǎ ŀǘǘŜƴǘƛƻƴ ǘƻ ƻǘƘŜǊ ǘƘƛƴƎǎΦ Instead of asking questions, or telling their child what to do, 

parents comment on and describe what is happening. This helps their child to learn by encouraging 

them to focus their attention for a bit longer on what they are interested in.  

 

²Ŝ ƪƴƻǿ ǇŀǊŜƴǘǎ ŀǊŜ ΨCƻƭƭƻǿƛƴƎ ¢ƘŜƛǊ /ƘƛƭŘΩǎ [ŜŀŘΩ ǿƘŜƴ ǘƘŜȅΥ  

¶ Recognise that their child is showing interest in an object or activity  

¶ {ŀȅ ƻǊ Řƻ ǎƻƳŜǘƘƛƴƎ ǘƻ Ƴŀƛƴǘŀƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ focus  
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¶ Take part in the activity, building on what their child is doing  

¶ 5ƻ ƴƻǘ ǊŜŘƛǊŜŎǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŀǘǘŜƴǘƛƻƴ  

¶ Give their child time to respond (words or actions) when they are doing things together  

¶ Try not to tell their child what to do  

¶ Try not to ask questions.  

 

LISTENING AND TALKING MORE  

The Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ǘƘƛƴƎ ŦƻǊ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŀƴƎǳŀƎŜ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ǘƘŜ ŀƳƻǳƴǘ ƻŦ ǘŀƭƪ ǘƘŀǘ 

happens around them. LǘΩǎ ƴƻǘ Ƨǳǎǘ ŀōƻǳǘ ƘŜŀǊƛƴƎ ƭƻǘǎ ƻŦ ǿƻǊŘǎ ς although that is very important. LǘΩǎ 

about them participating ς ƘŀǾƛƴƎ ŀ ΨŎƻƴǾŜǊǎŀǘƛƻƴΩ ǿƛǘƘ ǘƘŜ ǇŜople around them. LǘΩǎ ŀōƻǳǘ ǇŀǊŜƴǘǎ 

ƭƛǎǘŜƴƛƴƎ ǘƻ ǘƘŜƳΦ LǘΩǎ ŜǾŜƴ ǇƻǎǎƛōƭŜ ǘƻ ƘŀǾŜ ǊŜƎǳƭŀǊ ΨŎƻƴǾŜǊǎŀǘƛƻƴǎΩ ǿƛǘƘ ȅƻǳƴƎ ōŀōƛŜǎ ς taking turns 

to make and copy sounds, expressions and gestures.  

 

We know parents aǊŜ Ψ[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ ǿƘŜƴ ǘƘŜȅΥ  

¶ Talk to their child about something that has just happened  

¶ wŜǎǇƻƴŘ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǉǳŜǎǘƛƻƴǎ ŀƴŘ ŜȄǘŜƴŘ ǘƘŜ ŎƻƴǾŜǊǎŀǘƛƻƴ  

¶ Take turns with their child and give them time to respond  

¶ Encourage their child to say ƳƻǊŜ ōȅ ŀǎƪƛƴƎ ΨǿƘΩ ǉǳŜǎǘƛƻƴǎ ς Ψ²ƘŀǘΩΣ Ψ²ƘȅΩ, Ψ²ƘŜǊŜΩΣ Ψ²ƘŜƴΩ, 

Ψ²ƘƻΩ  

¶ Describe experiences and introduce new words ς what things feel like (hot, cold, soft, or 

scratchy), taste like, smell like, things that feel sad, things that feel happy.   

 

TEACHABLE MOMENTS  

This means taking advantage of brief, frequent everyday opportunities for children to learn. A 

teachable moment can be a few seconds, or a few minutes. It starts with their child being interested 

in something. The parent seizes the chance to help their child learn something new, or practice 

something they learnt earlier. Almost any situation throughout the day can have a teachable 

moment: meals, dressing, playtime, car trips, shopping, watching television, or doing family chores. 

Ways to teach children include telling, showing, guiding and giving feedback.  

 

²Ŝ ƪƴƻǿ ǇŀǊŜƴǘǎ ŀǊŜ ǘŀƪƛƴƎ ŀŘǾŀƴǘŀƎŜ ƻŦ Ψ¢ŜŀŎƘŀōƭŜ aƻƳŜƴǘǎΩ ǿƘŜƴ ǘƘŜȅΥ  

¶ Name and explain things  

¶ Repeat and add words  

¶ Point out what is important  

¶ Prepare their child for what to expect in a situation  

¶ Offer choices  

¶ Give simple instructions, appropriate to the developmental level of their child  

¶ {Ƙƻǿ ǘƘŜƛǊ ŎƘƛƭŘ Ƙƻǿ ǘƻ Řƻ ǎƻƳŜǘƘƛƴƎΣ ŀƴŘ ǘƘŜƴ ŜƴŎƻǳǊŀƎŜ ǘƘŜƳ Ψǘƻ ƘŀǾŜ ŀ ƎƻΩ  

¶ Give positive feedback  

¶ Encourage their child to complete tasks  
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¶ Praise effort and accomplishments.  

  

Parent resources for Quality Everyday Interactions 

Conversation Cards   

o Warm and Gentle  

o Tuning In  

o CƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘ  

o Listening and Talking More 

o Teachable Moments  

  

  

Opportunity sheets for all five strategies  

Posters ς one for each strategy 

Filmed examples of strategies 

 

 STIMULATING ENVIRONMENT  

A stimulating environment for a child is one designed to help them learn and develop. We focus on 

five components shown by research to be important: Routines, reading at home, play, using digital 

media and community resources.  

  

Our aim is to encourage parents to:  

¶ Think about the opportunities for learning they provide at home  

¶ Maximise the use of space and time for children to play  

¶ Involve themselves in their childrŜƴΩǎ ǊŜŀŘƛƴƎ ŀƴŘ ¢± ǿŀǘŎƘƛƴƎ  

¶ Establish a level of predictability in daily operations that frees them to interact with their 

children  

¶ Connect with community activities that sǳǇǇƻǊǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎΦ  

 

ROUTINES  

Routines are important because they give children a sense of security and stability. Routines also 

assist parents to organise their daily activities into predictable patterns, especially those associated 

with the daily care of children. This creates time for positive interaction with children, and parents 

and other family members will feel less hassled.   

 

READING AT HOME  

Sharing books with babies and young children is a powerful way for parentǎ ǘƻ ōǳƛƭŘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ 

literacy skills. Research tells us that if a child becomes involved in a book, as a participant not just a 
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listener, the outcomes are better. Reading is not just about books - ƛǘΩǎ ŀōƻǳǘ ǇƛŎǘǳǊŜǎΣ ƭŜǘǘŜǊǎΣ ǿƻǊŘǎΣ 

and numbers. Words are everywhere- on food packets, signs, in supermarkets, in junk mail, on toys 

and clothing. Reading can be talking about the pictures in books, and expanding on stories, or making 

up your own. The key message is that children are never too young to share books.  

 

PLAY  

Play allows children to explore and learn about the world. It is also fun and dƻŜǎƴΩǘ ƴŜŜŘ ƭƻǘǎ ƻŦ ǘƻȅǎΦ 

! ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ōŜƴŜŦƛǘǎ ǿƘŜƴ ǘƘŜƛǊ ǇŀǊŜƴǘǎ ŀƴŘ ƻǘƘŜǊ ŦŀƳƛƭȅ ƳŜƳōŜǊǎ ōŜŎƻƳŜ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜƛǊ 

play. Play is also a good opportuniǘȅ ǘƻ ΨCƻƭƭƻǿ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩΦ  

  

!Řǳƭǘǎ Ŏŀƴ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ Ǉƭŀȅ ōȅΥ  

¶ Making time for play  

¶ Providing space  

¶ Supplying simple materials  

¶ Offering companions, including themselves  

¶ Letting their child choose how and what they play.  

 

COMMUNITY RESOURCES  

Parent and child well-being are fostered when families are connected to their community. A 

community can be based on a location, like a school, or formal and informal networks. Communities 

support individuals by providing resources and services and reducing social isolation.  

 

Facilitators can help link parents to their community by:  

¶ Increasing pŀǊŜƴǘǎΩ ƪƴƻǿƭŜŘƎŜ ƻŦ ǿƘŀǘ ǎŜǊǾƛŎŜǎ ŀǊŜ ŀǾŀƛƭŀōƭŜ  

¶ Helping parents access and use these resources  

¶ Providing information about community activities for families  

¶ .ǳƛƭŘƛƴƎ ǇŀǊŜƴǘǎΩ ŎƻƴŦƛŘŜƴŎŜ ǎƻ ǘƘŀǘ ǘƘŜȅ ǿƛƭƭ ŀŎŎŜǎǎ ŎƻƳƳǳƴƛǘȅ-based activities and attend 

community events  

¶ Encouraging parents to get to know each other at playgroup and at other times.  

 

USING DIGITAL MEDIA  

Television and tablets are the most common forms of media exposure for young children; however, 

over-use continues to be of concern. Apart from the fact that children may be watching programs 

that are unsuitable for them, passive viewing of TV filmed material means that the child is not 

participating in a language experience.  

 

¢ƘŜ Ƴŀƛƴ ƳŜǎǎŀƎŜ ŦǊƻƳ ǘƘŜ ǊŜǎŜŀǊŎƘ ƻƴ ǘƘŜ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ΨǎŎǊŜŜƴ ǘƛƳŜΩ is that it should be 

minimised in the early years or avoided if possible when children are very young. Despite all this, we 

acknowledge that screens are a ǇŀǊǘ ƻŦ ŀƭƳƻǎǘ ŜǾŜǊȅ ŦŀƳƛƭȅΩǎ ŜƴǘŜǊǘŀƛƴƳŜƴǘΦ   
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If young children are using screens, the best conditions for doing this are when:  

¶ Parents watch or using the screen with them, so they can explain and repeat content, and 

prompt the children to respond in some way to the content  

¶ Parents choose programs suitable for children, particularly those without advertisements  

¶ Screen use ƛǎ ŀ ΨǎƻƳŜǘƛƳŜǎΩ ŀŎǘƛǾƛǘȅ  

¶ There are other activities that can replace screen time ς playing outside, looking at books.  

 

Parent resources for Stimulating Environment 

Tipsheets on Play Tipsheet on Routines 

Tipsheets on Reading  

o Reading and Play Ideas 

o Reading with Babies  

Posters  

o Reading  

o Words are everywhere  

Conversation Cards 

o Reading  

o Words are everywhere  

Tipsheets on Screen time 

and quality media choices 

Poster on Watching TV 

together 

Conversation card on 

Watching TV together 

 

Worksheet on Community Resources ς Me and My Community 

 

 

 PARENT SELF-CARE  

tŀǊŜƴǘǎΩ ŜŦŦƻǊǘǎ ǘƻ ŜƴǊƛŎƘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ŀǊŜ ƳŀȄƛƳƛǎŜŘ ǿƘŜƴ ǘƘŜȅ ŀƭǎƻ 

attend to their own health and well-being. What is particularly important is the social support 

parents receive; the amount, the type and the suitability. ²ƘŀǘΩǎ ƳƻǊŜΣ ǇŀǊŜƴǘǎ ǿƘƻ ŀǊŜ ŦŜŜƭƛƴƎ 

stressed might benefit from help with stress management and coping strategies.  

 

Our aim is to encourage parents to think about:  

¶ Their own needs for well-being and what might help them  

¶ What types of support they need ς emotional/personal, practical or information  

¶ What support they are getting, and how helpful it is  

¶ How they can get the support they need  

¶ How they could make changes to improve their well-being.  
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Parent resources for Self-Care 

Tipsheets on support 

Services and supports in a nutshell Getting support 

Tipsheets on stress and coping 

Feeling stressed  

Taking time-out for yourself  

Helpful thinking  

Sleeping better  

Healthy eating  

Keeping active  

Your plan for charging up 

Tips for saving energy  

 

PARENTING CONFIDENCE  

Parenting confidence enables parents to be the kind of parent they want to be. It helps them turn 

knowledge (i.e., knowing what to do) into actions (i.e., actually doing it). Confidence in the parent 

role is influenced by a number of things: parenting self-efficacy, parent feelings of self-sufficiency, 

their sense of personal agency and their capacity for self-management. Parenting programs and 

strategies should aim to build these aspects of parenting confidence.  

 

Facilitators have an important part to play in promoting parenting confidence. How you work with 

parents will influence whether they become more or less confident in their parenting role.  

 

The FaŎƛƭƛǘŀǘƻǊΩǎ DǳƛŘŜ, ΨPromoting Parenting ConfidenceΩ has guidance on how to this with detailed 

examples of how a confidence building approach can work with families.  

 

COMMUNITY & SERVICES CONNECTEDNESS  

The model for enhancing home learning shows Community & Services Connectedness underpinning 

the other four domains. This is recognition that the wellbeing of individuals and families is affected 

by the quality of their social environment, particularly the extent to which they are supported by and 

contribute to their community.  

 

smalltalk is delivered in groups in existing service platforms, such as playgroups, that are well 

connected with community services and activities. Because of these existing links, there is great 

ǇƻǘŜƴǘƛŀƭ ŦƻǊ ƛƴŎǊŜŀǎƛƴƎ ŦŀƳƛƭƛŜǎΩ ŎƻƳmunity connections.  
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Key messages 

 

This section gives an outline of the key parenting strategies and supports that benefit 

ŎƘƛƭŘǊŜƴΩǎ ŜŀǊƭȅ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘΦ  

¶ Parents are already doing some or all of these things. 

¶ The aim is to encourage them to do it more often and in a broader range of 

situations. 

A more comprehensive description of Quality Everyday Interactions and creating a 

Stimulating Environment is available at the front of this manual ς Early Home Learning 

Study: A model for enhancing home learning. 
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SECTION 2: WAYS OF WORKING WITH PARENTS 

 

WhŀǘΩǎ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴΚ  

 

YŜȅ ŦŜŀǘǳǊŜǎ ƻŦ ǘƘŜ ŦŀŎƛƭƛǘŀǘƻǊΩǎ ǊƻƭŜΦ 

{ŜŎǘƛƻƴ м ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ Ψ²ƘŀǘΩ -that is, the parenting content of the smalltalk. This 

ǎŜŎǘƛƻƴ ƛǎ ŀōƻǳǘ ǘƘŜ ΨIƻǿΩΦ ¢Ƙŀǘ ƛǎΣ ƛƳǇƻǊǘŀƴǘ ŀǎǇŜŎǘǎ ƻŦ ŦŀŎƛƭƛǘŀǘƛƻƴΦ 

How to:  

¶ Work in partnership with parents 

¶ Provide opportunities  

¶ Provide encouragement 

¶ Use modelling 

¶ Prompt practice and give feedback 

¶ Promote parental confidence 

¶ Communicate with parents 

 

 

WORKING IN PARTNERSHIP WITH PARENTS  

  

WHAT DOES THIS MEAN?  

Seeking to work in partnership with parents acknowledges that parents have an important 

contribution to make that is equal to the contribution of the staff involved. It acknowledges that 

parents are the experts on their children and have strengths that can be enhanced by the planned 

intervention.  

  

Having a positive/collaborative relationship with parents is critical for a number of reasons - parents 

are more likely to:  

¶ come to playgroup  

¶ participate in activities  

¶ offer their own ideas and feel that their ideas are valued  

¶ listen to your ideas  

¶ try new things out that you have suggested  

¶ enjoy the experience  

¶ are less likely to feel isolated or judged  
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IDEAS ON HOW TO DO IT  

 

Lƴ {ŜŎǘƛƻƴ ф ƻŦ ǘƘƛǎ ƳŀƴǳŀƭΣ ȅƻǳΩƭƭ ŦƛƴŘ ǘǿƻ CŀŎƛƭƛǘŀǘƻǊΩǎ DǳƛŘŜǎ with some ideas on how to work 

effectively with parents. They are:  

¶ Ψ²ƻǊƪƛƴƎ ƛƴ tŀǊǘƴŜǊǎƘƛǇ ǿƛǘƘ tŀǊŜƴǘǎΩ  

¶ Ψ/ƻƳƳǳƴƛŎŀǘƛƴƎ ǿƛǘƘ tŀǊŜƴǘǎΩ  

  

PROVIDING OPPORTUNITIES  

  

WHAT DOES THIS MEAN?  

Rather than telling parents what to do, a key feature of the facilitator role is to provide opportunities 

for parents to learn and practise the smalltalk parenting strategies. Here are three ways to think 

about how to achieve this.  

  

1. Consider if the activƛǘƛŜǎ ȅƻǳΩǾŜ ǎŜǘ ǳǇ ŀŦŦƻǊŘ ǘƘŜ parents an opportunity to practice. Your 

task is to select activities that are relevanǘ ǘƻ ǘƘŜ ǎǘǊŀǘŜƎȅ ŦƻŎǳǎǎŜŘ ƻƴ ƛƴ ǘƘŀǘ ǿŜŜƪΩǎ ǎŜǎǎƛƻƴΦ  

2. Notice how parents are interacting with their children during the session and you draw their 

attention to this.   

3. Encourage parents to come up with their own ideas for practice at home by using the 

Opportunity Sheets.  

 

IDEAS ON HOW TO DO IT  

1. The Group Session Planner (Section 4, page 80) can help you think ahead about what 

playgroup activities might be relevant to the parenting strategy highlighted that week.   

2. You can introduce the parenting strategies one-on-one, small group conversations, or even 

to the whole group using the smalltalk Conversation Cards, the posters and the Opportunity 

Sheets. But remember, your aim is to keep the presentation casual and not to turn the group 

into a lecture.  

3. If you see that parents are using the strategies in the session, this is the time to comment 

and give positive feedback. Similarly, if you notice a missed opportunity, this might be the 

time to discuss this with the parent.   

4. You can assist parents to fill in the Opportunity Sheet relevant to the particular parenting 

strategy discussed in the session.  

 

In the first session, you can talk to parents about how you will be working together. Encourage them 

to tell you when they have used the strategies in the session and at home, and to let you know how it 

went.  
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ENCOURAGEMENT  

 

WHAT DOES THIS MEAN?  

There are two ways to think about encouragement ς as inspiration and as feedback. The first 

requires thought about what motivates parents to do things, to do things more often, or to try new 

ideas. The second is about noticing and celebrating positive attempts and achievements.  

  

Parents might need encouragement for the following:  

¶ coming along to playgroup regularly  

¶ participating in playgroup activities when they are there  

¶ interacting with their child while at playgroup  

¶ interacting with the other parents  

¶ trying out the smalltalk strategies  

¶ helping with packing up.  

 

IDEAS ON HOW TO DO IT  

¶ {ŜŜƪ ŀƴŘ ƛƴŎƻǊǇƻǊŀǘŜ ǇŀǊŜƴǘǎΩ ƛŘŜŀǎ ŀōƻǳǘ ǇƭŀȅƎǊƻǳǇ ŀŎǘƛǾƛǘƛŜǎ  

¶ Regularly ask ŦƻǊ ǇŀǊŜƴǘǎΩ ŦŜŜŘōŀŎƪ ƻƴ Ƙƻǿ ǘƘŜ ǇƭŀȅƎǊƻǳǇ ƛǎ ǊǳƴƴƛƴƎ  

¶ Check what might be getting in the way of parents attending or participating  

¶ If time permits, think about contacting parents between sessions ς via text messages or 

phone  

¶ Avoid appearing judgmental ς try to be solution focussed if problems arise  

¶ Identifȅ ǇŀǊŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŘǊŀǿ ǘƘŜƛǊ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜƳ  

¶ Praise effort and persistence. 

 

MODELLING  

  

WHAT DOES THIS MEAN?  

Modelling is a powerful tool for acquiring new skills ς by learning through observation and imitation. 

What you do in the playgroup can have an influence on what parents do at home. As a facilitator you 

Ŏŀƴ ǎǘǊŜƴƎǘƘŜƴ ŀ ǇŀǊŜƴǘΩǎ ƭŜŀǊƴƛƴƎ ōȅ ŘŜƳƻƴǎǘǊŀǘƛƴƎ ǘƘŜ ǎǘǊŀǘŜƎƛŜǎ ŀƴŘ ŜƴŎƻǳǊŀƎƛƴƎ ǘƘŜƳ ǘƻ ǘǊȅ 

them out.   

 

IDEAS ON HOW TO DO IT  

This is about incidental teaching. That is, seizing a natural opportunity in the course of the playgroup 

to demonstrate the parenting strategy you are introducing in the session. It can occur casually or in a 

more directed way.   
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¶ The casual approach involves incorporating the smalltalk strategies in your everyday 

interactions with the children, especially when the parents are nearby to observe this.   

¶ ! ƳƻǊŜ ŘƛǊŜŎǘŜŘ ŀǇǇǊƻŀŎƘ ƛǎ ǿƘŜƴ ȅƻǳ ŘǊŀǿ ǘƘŜ ǇŀǊŜƴǘΩǎ ŀǘǘŜƴǘƛƻƴ ǘƻ ǿƘŀǘ ȅƻǳ ŀǊŜ ŘƻƛƴƎ 

ǎŀȅƛƴƎ ǘƘƛƴƎǎ ƭƛƪŜ Ψ²atch me while I have a go and then tell me Ƙƻǿ ȅƻǳ ǘƘƛƴƪ ƛǘ ǿŜƴǘΩΦ   

 

When you notice a parent practising what you modelled, this is the time to ask them to reflect on 

ǿƘŀǘ ǘƘŜȅ ƘŀǾŜ Ƨǳǎǘ ŘƻƴŜΣ ŦƻǊ ŜȄŀƳǇƭŜΣ ΨLΩǾŜ Ƨǳǎǘ ƴƻǘƛŎŜŘ ǘƘŀǘ ȅƻǳ ǿŜǊŜ ŦƻƭƭƻǿƛƴƎ aƛŎŀƘΩs lead, how 

do you think that worked with hƛƳΩΦ  

  

PRACTICE AND FEEDBACK  

 

WHAT DOES THIS MEAN?  

Learning is strengthened when there are many opportunities for parents to practice and receive 

feedback. For smalltalk, practice means parents trying out the five strategies for Quality Everyday 

Interactions and the reading approach with their children. This can happen during the playgroup, but 

it is even more important that it happens at home.   

 

Effective feedback is descriptive. That is, it states exactly what was observed and what went well. 

Feedback works well when it is self-feedback, that is, when parents notice what they have done well, 

can describe what happened and comment favourably on it.   

  

IDEAS ON HOW TO DO IT  

¶ In conversation, ask parents for their ideas and, if necessary, suggest ideas for practice at 

playgroup and home.  

¶ Acknowledge and praise any attempt by parents, at playgroup or at home, to practise the 

smalltalk strategies.  

¶ !ŎƪƴƻǿƭŜŘƎŜ ǘƘŜ ǇŀǊŜƴǘΩǎ ŜŦŦƻǊt, even if things have not gone as well as expected.  

¶ Encourage and demonstrate how to give self-feedback.  

¶ Always focus on the positives first. Parents often want to tell you what they think went 

wrong. Encourage them to tell you what worked well first.  

¶ Then, if a parent wants to talk about what went wrong ς reframe this as an opportunity to 

try something different in the future.  Ask them what they would like to do differently next 

time.  

  

PROMOTING PARENTING CONFIDENCE  

  

WHAT DOES THIS MEAN?  
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When parents are confident it helps them to be the kind of parent they want to be. It helps them 

turn knowledge (knowing what to do) into actions (actually doing it). It is influenced by a number of 

things:   

¶ how effective they feel in their role  

¶ their capacity to solve their own problems  

¶ the extent to which they attribute change to their own efforts  

¶ self-management ς the ability to set their own goals, monitor and follow them through.  

 

IDEAS ON HOW TO DO IT  

¢ƘŜ CŀŎƛƭƛǘŀǘƻǊΩǎ DǳƛŘŜ, ΨPromoting Parenting ConfidenceΩ (Facilitator Resources Section, page 121) 

has ideas on how facilitators can assist parents to become more confident in their parenting role. It 

covers how to build early success by jointly setting small achievable goals and tasks, how to plan and 

review progress on goals together, and how to reinforce success.  

  

COMMUNICATING WITH PARENTS - HANDLING QUESTIONS AND CONCERNS  

 

WHAT DOES THIS MEAN?  

The way we communicate with parents ς how we listen and speak to them ς can affect the quality of 

our relationship and how well our partnership works.   

 

IDEAS ON HOW TO DO IT  

¢ƘŜ CŀŎƛƭƛǘŀǘƻǊΩǎ DǳƛŘŜ, Ψ/ƻƳƳǳƴƛŎŀǘƛƴƎ ǿƛǘƘ tŀǊŜƴǘǎΩ (Facilitator Resources Section, page 129) has 

suggestions about listening, speaking and handling concerns.  

 

Key messages 

 

¶ Parents are the experts on their children and have strengths which can be identified 

and enhanced.  

¶ The parent-facilitator relationship works best when it is a partnership.  

¶ TƘŜ ŦŀŎƛƭƛǘŀǘƻǊ Ǉƭŀȅǎ ŀƴ ƛƳǇƻǊǘŀƴǘ ǊƻƭŜ ƛƴ ŘŜǾŜƭƻǇƛƴƎ ǇŀǊŜƴǘǎΩ ǎƪƛƭƭǎ ŀƴŘ ŎƻƴŦƛŘŜƴŎŜΦ  

¶ However, when parents set their own goals and come up with their own ideas, they 

are more likely to follow through.  
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SECTION 3: PUTTING IT ALL TOGETHER IN A GROUP SETTING 

 

 

²ƘŀǘΩǎ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴΚ  

¶ How to plan and prepare for sessions 

¶ How to introduce smalltalk strategies to parents 

¶ How to track progress  

 

  

PREPARING FOR SESSIONS  

 

WEEKLY SESSION PLAN  

The smalltalk parenting strategies are incorporated into the playgroup sessions, this can occur over a 

school term or any consecutive ten-week period.  The first session is a chance for you and the 

parents to get to know each other, and to outline the aims of the playgroup sessions and how the 

sessions will be run. The order that you introduce the smalltalk topics is presented in the ΨSession 

Sequence for Groups and Concurrent Home coachingΩ ǘŀōƭŜ (Section 4, page 78), which can be your 

weekly session plan.  

 

SESSION STRUCTURE  

Every session will have seven phases - welcome, social chat, smalltalk topics, snack time, wind-up, 

clean up, and farewell. There is a logical order to the phases, however, you may wish to have snack 

time earlier or later than stated or include a smalltalk activity during snack time. After the second 

phase ς ǇŀǊŜƴǘǎΩ ǎƻŎƛŀƭ ŎƘŀǘ ς you will introduce the smalltalk topic/s and activities for the session. 

Before the session ends there will be a wind-up activity, such as singing, in which the group comes 

together briefly.  

 

The ΨDroup Session StructureΩ ǘŀōƭe (Section 4, page 79) lists these phases in order, with a suggested 

time allocation for each phase. These times are recommendations only, and times will vary 

depending on the number of parents and children attending the session and the type of activities. 

However, we anticipate that Phase 3, covering the smalltalk topics, can take at least an hour to 

complete.  

  

SESSION PLANNER  

TheΩ Group Session PlannerΩ (Section 4, page 80) is a tool for you to use in advance for each session. 

Here, you can note your purpose for the session, the smalltalk topics you will be introducing, and the 

playgroup activities that provide an opportunity for parents to practise the strategies during the 
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session. There is also space to write down your thoughts about your role for the session and what 

resources (equipment/materials) you will need for the activities.  

  

EQUIPMENT/MATERIALS  

There are two kinds of equipment/materials: smalltalk materials and playgroup equipment and 

materials.   

  

smalltalk materials:  

¶ For each of the five Quality Everyday Interactions there are  

o Conversation Cards (one for every parent)  

o a poster that can be put up in the playgroup, 

o Opportunity sheets (one for every parent).  

¶ For reading, there are 

o three Conversation Cards  

o one Opportunity sheet for every parent  

o one poster for the playgroup.  

¶ Parent tipsheets on self-care and services  

¶ ! ǇŀǊŜƴǘ ǿƻǊƪǎƘŜŜǘ ƻƴ άaŜ ŀƴŘ aȅ /ƻƳƳǳƴƛǘȅέ  

¶ A DVD for every parent to take home  

  

Contained in Section 10 of this manual is a copy of every printable resource for you to keep. Before 

Session One you will need to ensure you have sufficient printed copies of the parent materials and 

DVDs for the families in your group. The ΨSchedule of Parent Resources ς GroupΩ table (Section 4, 

page 81) shows which resources are used each week.  

  

Playgroup equipment and materials:  

When planning your session, think about the materials and/or equipment you need for ǘƘŜ ǎŜǎǎƛƻƴΩǎ 

activities. The materials and equipment should facilitate practice in the topic for the session. For 

example, a craft activity, building with blocks or playing with play-dough would allow parents to 

Ŧƻƭƭƻǿ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀŘΦ ¢ƘŜ ǎŜǎǎƛƻƴ ƻn reading needs books and other printed materials 

(catalogues, food packet etc).  

  

INTRODUCING STRATEGIES TO PARENTS  

 

The smalltalk strategies are introduced within the normal running of the playgroup. Unlike parenting 

programs that are run as formal group presentations, facilitators discuss smalltalk ideas in casual 

conversations with parents.   
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¢ƘŜ ŦŀŎƛƭƛǘŀǘƻǊΩǎ ǊƻƭŜ ƛǎ ƴƻǘ ǘƘŀǘ ƻŦ ŎƻƴǘŜƴǘ ΨŜȄǇŜǊǘΩ, but it is to introduce the materials and ideas, 

encƻǳǊŀƎŜ ŀƴŘ Ƨƻƛƴ ƛƴ ŘƛǎŎǳǎǎƛƻƴ ŀƴŘ ǇǊƻƳƻǘŜ ǇƻǎƛǘƛǾŜ ŦŜŜŘōŀŎƪ ƻƴ ǇŀǊŜƴǘǎΩ ŎƻƴǘǊƛōǳǘƛƻƴǎΦ 

LƳǇƻǊǘŀƴǘƭȅΣ ǘƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ƛŘŜƴǘƛŦƛŜǎ ŀǊŜŀǎ ƻŦ ǇŀǊŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎΣ ƭƻƻƪǎ ŦƻǊ ƻǇǇƻǊǘǳƴƛǘƛŜǎ to observe 

when parents are using the strategies and helps them to reflect on how they went.  

  

TO GROUP OF PARENTS  

Depending on the number of families in your playgroup, and how parents feel about talking in a small 

group, you may decide to have the smalltalk conversations with two or three parents at a time, or 

even to all members of the group at the same time. You may choose to do this when you notice 

parents talking together and use this opportunity to introduce the smalltalk topic for the day.   

 

If you choose to present to the whole group at once, remember to do it in a way that is casual and 

demonstrates an interest in engaging everyone in a discussion on the topic at hand. Try to avoid 

presenting the information as a lecture or using a didactic style of teaching.  

  

When working with small groups or the whole group of parents, ensure that everyone has a chance 

to contribute to the discussion. If necessary, encourage a parent to participate by asking a specific 

ǉǳŜǎǘƛƻƴ ǎǳŎƘ ŀǎ άaŀǊȅΣ LΩƳ ƛƴǘŜǊŜǎǘŜŘ in what you think about this example. When the mum talks 

ƭƛƪŜ ǘƘŀǘΣ ǿƘŀǘ ŎƻǳƭŘ ƘŜǊ ŎƘƛƭŘ ōŜ ƭŜŀǊƴƛƴƎΚέ  

 

TO INDIVIDUAL PARENTS  

One-on-one conversations are preferable when parents are less likely to share their ideas in a group 

or feel uncomfortable about doing so.  One-one-one conversations would be necessary if a parent 

has missed a session so that the missed topic can be discussed. Try to keep conversations brief, no 

more than 10 minutes with any parent.  

  

HOW TO USE THE SMALLALK CARDS, OPPORTUNITY SHEETS AND PARENT TIPSHEETS  

Use the Conversation Cards and tipsheets to start the discussion. You may choose to use the 

following example as a process for doing this.  

1. Give the parent(s) the conversation card and them what they think is meant by ....... (name of 

strategy e.g. Tuning In).  

2. Encourage them to look at the speech bubbles on the card and engage them in discussion 

about what they might mean. Think of an example, or ask the parents to think of an example, 

to illustrate what is meant  

3. Discuss the scenario presented in the picture on the card ς for examǇƭŜΣ ά²Ƙȅ ƛǎ ǘƘŜ ǇŀǊŜƴǘ 

ǎŀȅƛƴƎκŘƻƛƴƎ ǘƘƛǎΚέ άIƻǿ Řƻ ȅƻǳ ǘƘƛƴƪ ǘƘŜ ŎƘƛƭŘ ƳƛƎƘǘ ǊŜŀŎǘ ƻǊ ǊŜǎǇƻƴŘΚέ ƻǊΣ άIƻǿ ǿƻǳƭŘ 

ǘƘŜ ŎƘƛƭŘ ƭŜŀǊƴ ŦǊƻƳ ǘƘƛǎΚέ  

4. Encourage parents to talk about their experience ς how they are already using the strategy, 

or what they would like to do  

5. Discuss with parents what they might like to try out at home  
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6. Introduce the Opportunity sheet. You might notice that you have already discussed with the 

parent many of the opportunities on the list. Ask the parent if they would like to fill in (or 

have you fill in) the section on trying the strategies at home  

7. TŜƭƭ ǘƘŜƳ ȅƻǳΩƭƭ ōŜ ƛƴǘŜǊŜǎǘŜŘ ǘƻ ƘŜŀǊ Ƙƻǿ ƛǘ ǿŜƴǘ ŀƴŘ ǿƛƭƭ ŀǎƪ ǘƘŜƳ ǘƻ ƭŜǘ ȅƻǳ ƪƴƻǿ ŀǘ ǘƘŜ 

next session.  

 

ENCOURAGING PRACTICE  

  

AT PLAYGROUP  

Playgroup provides an excellent opportunity for parents to interact with their children and to 

practise the smalltalk parenting strategies that have been introduced in the session. An important 

part of your role is to encourage them to do this by:  

¶ arranging playgroup activities that require parents to interact with their children   

¶ observing when parents are demonstrating the strategies and letting them know what 

ȅƻǳΩǾŜ ƴƻǘƛŎŜŘ  

¶ helping parents identify their strengths - what they are doing already that is working well  

¶ giving positive feedback and encouraging their positive self-feedback (See Section 2 of this 

manual)   

¶ ǎǳƎƎŜǎǘƛƴƎ ǘƘŀǘ ǇŀǊŜƴǘǎ ΨƘŀǾŜ ŀ ƎƻΩ ǳǎƛƴƎ ǘƘŜ ǎǘǊŀǘŜƎƛŜǎ during a playgroup activity.   

 

AT HOME  

The Opportunity sheets are a way of planning ahead for practice at home. If parents do not want to 

write down their ideas for home practice, ask them if they mind you writing it down, so that you will 

remember what they have decided to do.  

  

When encouraging home practice, it is important to remember to follow up with the parent in the 

next playgroup session.   

 

TRACKING PROGRESS  

 

WHAT DOES THIS MEAN?  

It is a good idea to keep track of  

¶ which parents you have spoken to about the smalltalk strategies each session  

¶ which parents have demonǎǘǊŀǘŜŘ ǘƘŜ ŎǳǊǊŜƴǘ ŀƴŘ ǇǊŜǾƛƻǳǎ ǎŜǎǎƛƻƴǎΩ ǎǘǊŀǘŜƎƛŜǎ ŘǳǊƛƴƎ ǘƘŜ 

current session  

¶ which parents have given you examples of using the strategies at home.  
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This information is useful for planning subsequent sessions and catching up with parents who might 

have missed a session.  

 

IDEAS ON HOW TO DO IT  

After each session you can use the Topic Tracker (Section 4, page 84) to record this information. This 

involves ticking three columns next to the names of each parent. A tick in the first column indicates 

that you discussed the topic with them, and in the second column that you observed the parent 

practising the strategy during the session. If a parent described how they practised a previous 

ǎŜǎǎƛƻƴΩǎ ǎǘǊŀǘŜƎȅ ŀǘ ƘƻƳŜΣ Ǉǳǘ ŀ ǘƛŎƪ ƛƴ ǘƘŜ ΨIƻƳŜΩ ŎƻƭǳƳƴ ŦƻǊ ǘƘŀǘ ǎtrategy.  

  

  

Key messages 

¶ Time spent in planning and preparation before the session, and tracking and 
recording after the session, contributes to the success of the smalltalk intervention 
in the playgroup.  

¶ ¢ƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ƛǎ ƴƻǘ ǎŜŜƴ ŀǎ ǘƘŜ ŎƻƴǘŜƴǘ ΨŜȄǇŜǊǘΩΦ tŀǊŜƴǘǎ ŀƴŘ ŦŀŎƛƭƛǘŀǘƻǊǎ ŀŎŎŜǎǎ 
the content together.  

¶ ¢ƘŜ ŦŀŎƛƭƛǘŀǘƻǊ ƛŘŜƴǘƛŦƛŜǎ ŀǊŜŀǎ ƻŦ ǇŀǊŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎΣ ƻōǎŜǊǾŜǎ ǿƘŜƴ ǇŀǊŜƴǘǎ ŀǊŜ 
using the strategies and promotes self-reflection.  
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SECTION 4: GROUP SESSION GUIDES 

 

SESSION SEQUENCE FOR GROUPS WITH CONCURRENT HOME COACHING  

There are ten, weekly group sessions scheduled which will generally be run within a school term, 

although this is not absolutely necessary. The session guide is based on a ten-week term.  

Week 

number 
Playgroup Home coaching 

1  

  

Getting to know you and your child  

Introduce purpose of sessions, session 

structure and aims  Getting to know your child, family and you  

Discussing how we will work together  

Routines 
2  Getting to know you (continued)  

 Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ  

Play  

3  Ψ¢ǳƴƛƴƎ ƛƴΩ  Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ 

Ψ¢ǳƴƛƴƎ ƛƴΩ  

Play 
4  ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩ  

5  Ψ[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ  ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩ Ψ 

[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ  6  Ψ¢ŜŀŎƘŀōƭŜ aƻƳŜƴǘǎΩ  

7  Reading  

Sharing a book  

Ψ¢ŜŀŎƘŀōƭŜ aƻƳŜƴǘǎΩ  
8  Words are everywhere  

Making a Book  

9  Watching TV together / Using media 

together  
Exploring books and reading 

Words are everywhere 

Watching TV together / Using digital media 

together  

10  

Looking after yourself  
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GROUP SESSION STRUCTURE 

 

 Group session format for every session  

Phase Activity Time (approx.) 

1 Welcome: Greet every parent and child as they arrive  10 mins  

2 Parent social chat  15 mins  

3 

Introduce parenting strategy via a playgroup activity. One-on-one, 

small group or whole of group, facilitator - parent conversations. 

Practice activity in playgroup suggested to parent.  

60 mins  

4 Snack time: Opportunity to practice strategy  10 mins  

5 Play activity  15 mins  

6 Clean up  5 mins  

7 Farewell: Every parent and child are farewelled  5 mins  
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GROUP SESSION PLANNER  

  

Date of Session  Session no.  

Purpose of session  

  

Which parenting strategy or strategies will be focussed on?  

  

What activities (play or other) will support practice of the parenting strategy/ies?  

  

My role today: (Tick relevant roles and write notes in space provided)  

Describe strategy/ies  

        _______________________________________________________________________  

Give verbal example  

        _______________________________________________________________________  

!ǎƪ ŦƻǊ ǇŀǊŜƴǘǎΩ ŜȄŀƳǇƭŜ  

Demonstrate - Activity for my demonstration is:  

        _______________________________________________________________________  

Encourage parents to use strategy/ies  

Observe parents using strategy/ies  

tǊƻǾƛŘŜ ŦŜŜŘōŀŎƪ ōȅ ǇǊƻƳǇǘƛƴƎ ǇŀǊŜƴǘǎΩ ǎŜƭŦ-reflection  

Discuss opportunities for using the strategy/ies at home  

Resources I will use today  

Parent resources  

  

Resources for children 
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SCHEDULE OF PARENT RESOURCES - GROUP  

A list of materials given out to parents in the group.  

Week  Topic  Conversation Card  Opportunity Sheet  Other Resources  

1.           

2.  Warm and Gentle  Warm and Gentle  Warm and Gentle  RCN tipsheets:  

¶ Toddler Imagining and Creativity  

¶ Toddlers at Play  

smalltalk Parent DVD  

3.  
Tuning in  Tuning In  Tuning In   Parent tipsheet: Mobile Phones and 

Devices 

4.  CƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘ  Following Your Childs Lead  Following Your Childs Lead    

5.  Listening and Talking More  Listening and Talking More  Listening and Talking More  RCN tipsheet: 

Communicating well with children  

6.  Teachable Moments  Teachable Moments  Teachable Moments   
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7.  Reading  

Sharing a book  

Reading  

Reading with your child  

Shared Reading  

Language and Literacy at 

Home  

Parent tipsheet: Shared Reading  

Picture Book  

8.  Words are everywhere  

Making a Book 

Words are everywhere      

9.  Watching TV together  Watching TV Together     RCN tipsheets:  

¶ Healthy Screen Time 2-5 

¶ Screen Time 

 

10.  Looking after yourself  

  

     Parent tipsheet: Me and My 

Community  

Wide Awake Parenting tipsheets:  

¶ Charging your Batteries  

¶ Healthy Eating  

¶ Helpful Thinking  

¶ Keeping Active  

¶ Saving Energy  

¶ Sleeping Better and Resting  

¶ Taking Time Out for Yourself  
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Other materials for you to use as required in the groups.  

 

Raising Children Network (RCN) smalltalk 

Raising Children Network tipsheets  

¶ Services and Support  

¶ Victoria Services  

¶ Feeling Angry  

¶ Feeling Stressed  

  

RCN website: 

www.raisingchildren.net.au  

Group posters. 

¦ǎŜ ǘƘŜ ǇƻǎǘŜǊ ǘƘŀǘ ƳŀǘŎƘŜǎ ǘƘŀǘ ǿŜŜƪǎΩ ǘƻǇƛŎΥ  

¶ Week 2: Warm and Gentle  

¶ Week 3: Tuning In  

¶ Week 4: Following Your CƘƛƭŘΩǎ [ŜŀŘ  

¶ Week 5: Listening and Talking More  

¶ Week 6: Teachable Moments  

¶ Week 7:  

o Reading  

o Reading with Your Child  

¶ Week 8: Words are Everywhere  

¶ Week 9: Watching TV Together  

 Parent tipsheet: Routines  

http://www.raisingchildren.net.au/
http://www.raisingchildren.net.au/
http://www.raisingchildren.net.au/
http://www.raisingchildren.net.au/
http://www.raisingchildren.net.au/
http://www.raisingchildren.net.au/
http://www.raisingchildren.net.au/
http://www.raisingchildren.net.au/
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TOPIC TRACKER 

Use this form to record whether this topic was discussed or observed with the parent during the program. Tick the relevant box if you a) discussed the topic 

with the parent, b) observed the parent practice the strategy and c) if the parent told you they used the strategy at home, between sessions.  

You only need to note these occurrences once throughout the program, not EACH TIME they were observed. 

Parent 

Warm and Gentle Tuning in 
CƻƭƭƻǿƛƴƎ ȅƻǳ ŎƘƛƭŘΩǎ 

lead 
Listening and talking 

more 
Teachable moments Reading 

Disc 
Practice 

Disc 
Practice 

Disc 
Practice 

Disc 
Practice 

Disc 
Practice 

Disc 
Practice 

Session Home Session Home Session Home Session Home Session Home Session Home 
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SECTION 5: HOME COACHING (CONCURRENT TO GROUP DELIVERY) 

 

²ƘŀǘΩǎ in this section?  

¶ How to prepare for home coaching 

¶ How to use the home coaching materials and resources, including how to use the 

ΨIƻƳŜ /ƻŀŎƘƛƴƎΩ ǾƛŘŜƻ segments (DVD) 

¶ Your role as a home coach 

¶ How to track progress 

 

 

PREPARING FOR HOME COACHING SESSIONS  

  

WEEKLY SESSION PLAN  

The smalltalk parenting strategies are usually introduced to parents over a school term while they 

attend ten sessions of the playgroup. The Home coaching sessions are scheduled to occur every two 

weeks and follow the same order of introduction of the parenting strategies as the playgroup. The 

order that you follow for the smalltalk topics is listed in the ΨSession Sequence for Groups and Home 

coachingΩ in Section 6 (page 97). This can be your fortnightly session plan.  

  

The first session is a chance for you and the family to get to know one another and to discuss the 

ǎŜǎǎƛƻƴǎΩ ŀƛƳǎ ŀƴŘ Ƙƻǿ ǘƘŜ ǎŜǎǎƛƻƴǎ ǿƛƭƭ ōŜ ǊǳƴΦ  

  

SESSION STRUCTURE  

Every session has three phases: 

1. Setting the stage,  

2. Working on parenting strategies, 

3. Session review and planning ahead.  

  

The Session Structure for Home coaching lists these phases in order, with a time allocation for each 

phase. These times are recommendations only and times may vary from session to session. However, 

working on the strategies should take the major part of the session - around 30 minutes.  

  

You might want to take a copy to every session as a way of remembering what you need to cover 

before you and the parents commence each session. 
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EQUIPMENT/MATERIALS  

The following smalltalk materials are available for every family:  

¶ Conversation Cards  

o one for each of the five Quality Everyday Interactions 

o three for Reading 

¶  Opportunity Sheets 

¶ Tipsheets on self-care and community services.  

¶ Family Map 

¶ ΨaŜ ŀƴŘ aȅ /ƻƳƳǳƴƛǘȅΩ worksheet 

¶ ΨMy Action PlanΩ 

¶ Parent DVD (received in the second week of playgroup).  

  

At the back of this manual, you will also find a copy of every printable resource for your records. You 

will be able to print most of these resources directly from the restricted Provider area of the 

smalltalk website (www.smalltalk.net.au). 

 

Before Session One you will need to ensure you have sufficient printed copies of the parent materials 

for the families you are coaching and the Home coaching DVD.  

  

Parents will be given the Conversation Cards and the Opportunity Sheets when they attend their 

group. However, it is a good idea to take a spare set along to the home coaching session.   

  

The ΨSession Sequence for Groups and Home coachingΩ table (Section 6, page 97) indicates the order 

of topics introduced and the ΨSchedule of Parent Resources ς Home coachingΩ table (Section 6, page 

98) show what parent materials you will need in each session.  

  

During the home coaching session, you will need the following equipment: 

¶ Home coaching DVD (or access to each of the session video segments on your laptop, mobile 

ǇƘƻƴŜ ƻǊ ǘŀōƭŜǘ ŘŜǾƛŎŜ ƛŦ ȅƻǳΩǾŜ ŘƻǿƴƭƻŀŘŜŘ ǘƘŜƳ ŦǊƻƳ ǘƘŜ ǊŜǎǘǊƛŎǘŜŘ tǊƻǾƛŘŜǊ ŀǊŜŀ ƻŦ ǘƘŜ 

smalltalk website (www.smalltalk.net.au). 

¶ Video recording device, such as a phone or tablet 

 

INTRODUCING STRATEGIES TO PARENTS  

  

HOW TO USE THE HOME COACHING DVD  

The Home coaching DVD is watched by you and the parent/s together. At each home visit you watch 

one smalltalk session. The narrator will tell both of you when to stop and start the session video, 

http://www.smalltalk.net.au/
http://www.smalltalk.net.au/
http://www.smalltalk.net.au/
http://www.smalltalk.net.au/
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what to discuss and what activities to do. All the smalltalk content for the session is contained in the 

video segments.  

  

In your role as a home coach, you are not the cƻƴǘŜƴǘ ΨŜȄǇŜǊǘΩΣ ǊŀǘƘŜǊΣ ȅƻǳ ŀǊŜ ŀ ǇŀǊǘƴŜǊ ǿƛǘƘ ǘƘŜ 

family in the learning experience. As stated in the video segments, the facilitator ς you - will never 

tell parents what to do but will assist them to come up with their own solutions.  

  

A IƻƳŜ ŎƻŀŎƘΩǎ tasks include:  

¶ managing the session timing and the use of the video segments  

¶ introducing the parent resources for the session  

¶ encouraging and taking active part in discussions prompted by the video  

¶ assisting the parent to identify their strengths (i.e., what they are doing already and what is 

working well)  

¶ encouraging parents to practise the strategies in the sessions and between sessions  

¶ reviewing with parents their between session practice  

¶ ǇǊƻƳƻǘƛƴƎ ǇŀǊŜƴǘǎΩ ǇƻǎƛǘƛǾŜ ǎŜƭŦ-feedback (See Section 2 for more information on working 

with parents).  

¶ assisting parents with their action plan  

  

Session One of the home coaching video segments describes the way the home coaching works. It is 

important to ask the parents their views on this, answer questions and address any concerns.  

  

The parents and children in the film clips are real families and for the majority of scenes we asked 

them to interact with their children as they normally do. Like most parents, these parents do a great 

job. In the last session we ƘŀǾŜ ǿƘŀǘ ǿŜ Ŏŀƭƭ ΨhǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ Řƻ ƳƻǊŜΩΦ For these scenes we asked 

some parents to do less than what they would normally do. This is so parents viewing the scenes can 

consolidate their learning by making positive suggestions.  

  

When viewing any of the filmed scenes, it is important to discourage negative statements about 

what the parents are doing. If the parents you are viewing with want to critically evaluate what they 

ŀǊŜ ǎŜŜƛƴƎΣ ŀǎƪ ǘƘŜƳ ǘƻ ŦǊŀƳŜ ƛǘ ŀǎ ά²Ƙŀǘ ŜƭǎŜ ŎƻǳƭŘ ǘƘŜ ǇŀǊŜƴǘ ƘŀǾŜ ŘƻƴŜΚέ ƻǊ άWhat is the missed 

ƻǇǇƻǊǘǳƴƛǘȅ ƘŜǊŜΚέ  

 

ENCOURAGING PRACTICE  

  

FILMED PRACTICE AND FEEDBACK  

During the home coaching session, the narrator will indicate when it is time for parents to practise 

the strategies with their children. Research shows that in vivo practice with an opportunity for 

focused feedback is a powerful way for parents to learn or consolidate parenting skills.   



 

smalltalk Manual | Section 5: Home coaching Delivery Guide 
 

91 

  

Your task is to help parents think of an activity that is suitable for practising the strategy or strategies 

introduced in the session and demonstrated in the video clips. If possible, these should be naturally 

occurring, everyday activities for the child, something that they are likely to cooperate with or enjoy.  

 

The filming should only take a couple of minutes, then play it back, giving the parents an opportunity 

to comment and reflect on how it went.  

  

tǊŀƛǎŜ ǘƘŜ ǇŀǊŜƴǘǎΩ ŜŦŦƻǊǘ ŀƴŘ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ Řƻ ǘƘƛǎ ǘŀǎƪΦ  

  

When prompting parents to give themselves feedback, start with asking them what went well. If 

needed, suggest something you observed and ask them to comment on it.  Talk about all the things 

that went well before talking about things that did not go well, or missed opportunities.  Instead of 

ǎŀȅƛƴƎ ά²Ƙŀǘ ŘƛŘ ȅƻǳ ǘƘƛƴƪ ǿŜƴǘ ǿǊƻƴƎΚέ ǎŀȅΣ ά²Ƙŀǘ ǿƻǳƭŘ ȅƻǳ Řƻ ŘƛŦŦŜǊŜƴǘƭȅ ƴŜȄǘ ǘƛƳŜΚέ ƻǊ ά²Ƙŀǘ 

else could you do iŦ ȅƻǳ ǿŜǊŜ ŘƻƛƴƎ ǘƘƛǎ ŀƎŀƛƴΚέ  

 

INCIDENTAL LEARNING  

As well as the practice tasks suggested in the filmed sessions, there will be opportunities for parents 

to use the smalltalk strategies at any time during the home visit.  

  

hƴŜ ƻŦ ȅƻǳǊ ƪŜȅ ǘŀǎƪǎ ƛǎ ǘƻ ΨǘǳƴŜ ƛƴΩ ǘƻ ǇŀǊŜƴǘ-child interactions. That is, notice those incidental times 

when parents are using the strategies whenever they interact with their child, or have missed an 

opportunity to use the strategies. !ƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ ΨǘǳƴƛƴƎ ƛƴΩ ǘƻ ǇŀǊŜƴǘǎ ƛǎ ǘƻ ƘŜƭǇ ǘƘŜƳ ōŜŎƻƳŜ 

aware of what they are doing, and prompt them to reflect on how well it went.  

  

USING ΨMY ACTION PLANΩ  

My Action Plan is a tool for parents to record what they have decided to practise at home between 

sessions. The video narrator will tell you when to stop and fill this in. The narrator also asks you to 

ǘŀƭƪ ǿƛǘƘ ǘƘŜ ǇŀǊŜƴǘ ŀōƻǳǘ Ƙƻǿ ǘƘƛǎ ǿƛƭƭ ōŜ ǳǎŜŘ ŀƴŘ ǿƘƻ ǿƛƭƭ ǿǊƛǘŜ Řƻǿƴ ǘƘŜ ǇŀǊŜƴǘǎΩ ƛŘŜŀǎΦ Some 

parents might prefer you to do this, howŜǾŜǊΣ ŀƭƭ ǘƘŜ ƛŘŜŀǎ ǎƘƻǳƭŘ ōŜ ǘƘŜ ǇŀǊŜƴǘǎΩ, not yours.  

  

At the beginning of each session it is a good idea to look together at the Action Plan to prompt 

discussion about what has happened since the previous session.  

  

KEEPING TRACK  

 

WHAT DOES THIS MEAN?  
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You may wish to record the main points raised in your home session each week as session notes. This 

can help you remember what was discussed and what you might want to follow up next time. If you 

do this, discuss it with the parents first and gain their approval. Also, show them what you have 

written. These notes are for your purposes only and should only be looked at by you and the parents.  

 

Key messages 

 

¶ The Home coach ƛǎ ƴƻǘ ǎŜŜƴ ŀǎ ǘƘŜ ŎƻƴǘŜƴǘ ΨŜȄǇŜǊǘΩ. Parents and the Home coach 
access the content together.  

¶ The Home coach ŜƴǎǳǊŜǎ ǘƘŀǘ ǘƘŜ ǎŜǎǎƛƻƴ Ǌǳƴǎ ǎƳƻƻǘƘƭȅΣ ōǳǘ ǘƘŜ ǇŀǊŜƴǘǎ ŀǊŜ Ψƛƴ ǘƘŜ 
ŘǊƛǾŜǊǎΩ ǎŜŀǘΩ  

¶ The Home coach identifies ŀǊŜŀǎ ƻŦ ǇŀǊŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎΣ ƻōǎŜǊǾŜǎ ǿƘŜƴ ǇŀǊŜƴǘǎ ŀǊŜ 
using the strategies and promotes self-reflection.  

¶ Time spent in preparation before the session, and recording after the session, 
contributes to the success of the session.  
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SECTION 6: HOME COACHING SESSION GUIDES (CONCURRENT TO GROUP DELIVERY) 

 

SESSION STRUCTURE FOR HOME COACHING  

  

Phase  Activity   

1  Set the stage  

Social chat  

5 mins  

Settle child/children in planned activities  5 mins  

LƴǘǊƻŘǳŎŜ ǇǳǊǇƻǎŜ ƻŦ ǘƻŘŀȅΩǎ ǎŜǎǎƛƻƴ  2 mins  

Check if parent went to playgroup and ask what strategies were 

introduced if relevant.   

2 mins  

Ask if the parent tried using the strategies between sessions and 

how they went.  
8 mins  

2  Work on parenting strategies.  

¶ Watch, discuss and engage in activities suggested by 

coaching DVD.  

30 mins  

3  Review the session and plan ahead  

¶ For next session  

¶ For practice at home  

 

Cƛƭƭ ƛƴ ΨMy Action PlanΩ  

10 mins  
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SESSION SEQUENCE FOR GROUPS WITH CONCURRENT HOME COACHING  

There are ten, weekly group sessions scheduled which will generally be run within a school term, 

although this is not absolutely necessary. The session guide is based on a ten-week term, with home 

coaching sessions occurring every two weeks.  

Week 

number 
Playgroup Home coaching 

1  Getting to know you and your child  

Introduce purpose of sessions, session 

structure and aims  Getting to know your child, family and you  

Discussing how we will work together  

Routines 
2  Getting to know you (continued)  

 Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ  

Play  

3  Ψ¢ǳƴƛƴƎ ƛƴΩ  Ψ²ŀǊƳ ŀƴŘ DŜƴǘƭŜΩ 

Ψ¢ǳƴƛƴƎ ƛƴΩ  

Play 
4  ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩ  

5  Ψ[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ  ΨCƻƭƭƻǿƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ [ŜŀŘΩ Ψ 

[ƛǎǘŜƴƛƴƎ ŀƴŘ ¢ŀƭƪƛƴƎ aƻǊŜΩ  6  Ψ¢ŜŀŎƘŀōƭŜ aƻƳŜƴǘǎΩ  

7  Reading  

Sharing a book  

Ψ¢ŜŀŎƘŀōƭŜ aƻƳŜƴǘǎΩ  
8  Words are everywhere  

Making a Book  

9  Watching TV together / Using media 

together  
Exploring books and reading 

Words are everywhere 

Watching TV together / Using digital media 

together  

10  

Looking after yourself  
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SCHEDULE OF PARENT RESOURCES - HOME COACHING  

  

The following table presents the materials used in the Home coaching sessions  

 

Home Session  Home coaching Resources  

Every session  Home coaching DVD  

My Action Plan  

1st session  Getting to Know You  

Family Map  

As needed  Tipsheets (see details in Parent Resources - Group):  

Opportunity Sheets  

Smalltalk Parent tipsheets  

Raising Children Network tipsheets  

Wide Awake Parenting tipsheets  
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SECTION 7: STAND-ALONE HOME COACHING 

 

²ƘŀǘΩǎ ƛƴ ǘƘƛǎ ǎŜŎǘƛƻƴΚ  

¶ How to prepare for home coaching sessions 

¶ How to use the parent resources 

¶ Your role as a smalltalk home coach 

¶ How to track progress 

 

 

PREPARING FOR HOME COACHING SESSIONS  

  

SESSION PLAN  

The smalltalk parenting strategies are introduced to parents using discussion, video demonstration 

clips, and through practice opportunities. The sessions can be delivered in the suggested sequence, 

as needed by the family with whom ȅƻǳΩǊŜ ǿƻǊƪƛƴƎΣ ƻǊ ŀǎ ǎǇŜŎƛŦƛŜŘ ōȅ ȅƻǳǊ ŀƎŜƴŎȅ.  

 

The structure and sequence as presented in Section 8 (page 111), can be adapted to fit with your 

serviceΩǎ provision to your client families. The suggested structure allows for:  

 

¶ Flexibility in delivering sessions in sequence or out of sequence ŘŜǇŜƴŘƛƴƎ ƻƴ ŀ ŦŀƳƛƭƛŜǎΩ 

ƴŜŜŘǎ ƻǊ ƻǘƘŜǊ ǎŜǊǾƛŎŜǎΩ ǊŜǉǳƛǊŜƳŜƴǘǎ  

¶ Flexibility in the frequency and duration of sessions. For example, workers can deliver 

smalltalk content as part of a longer home visit session or as a stand-alone session  

¶ Sessions to be combined as needed  

¶ Sessions to be repeated as needed 

  

For the remainder of this section, we will assume you are delivering the content in the suggested 

sequence, but as noted, you can change this to best fit your service model. 

 

SESSION STRUCTURE  

Every session has four phases: 

1. Setting the stage 

2. Discussing smalltalk strategies,  

3. Practice and review of the strategy 

4.  Session review and planning ahead.  
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The ΨSession Structure for Stand-Alone Home coachingΩ table (Section 8, page 114) lists these phases 

in order with a time allocation for each phase. These times are recommendations only, and times 

may vary from session to session. However, bear in mind that discussing and practicing the strategies 

(phases 2 and 3) should make up the majority of the session.  

  

You might want to have a copy of this table readily available ŀǘ ȅƻǳǊ ǎŜǎǎƛƻƴǎ ŀǎ ŀ ΨǊŜŀŘȅ ǊŜŎƪƻƴŜǊΩ ƻǊ 

prompt to you for what you need to cover at each session.  

 

EQUIPMENT/MATERIALS  

For all the session, you will need the following smalltalk materials for parents:  

¶ Conversation Cards  

o one for each of the five Quality Everyday Interactions 

o three for Reading 

¶  Opportunity Sheets 

¶ Tipsheets on self-care and community services.  

¶ Family Map 

¶ ΨaŜ ŀƴŘ aȅ /ƻƳƳǳƴƛǘȅΩ worksheet 

¶  ΨMy Action PlanΩ 

¶ Video demonstration clips  

 

Before you commence working with a family, you should ensure you have the resources and 

ƳŀǘŜǊƛŀƭǎ ȅƻǳΩƭƭ ƴŜŜŘ ŦƻǊ ǘƘŜ ŦŀƳƛƭȅΣ ŀǎ ǿŜƭƭ ŀǎ ŀŎŎŜǎǎ ǘƻ ŀƴŘ ŎŀǇŀŎƛǘȅ ǘƻ ǎƘƻǿ ǘƘŜ ŘŜƳƻƴǎǘǊŀǘƛƻƴ 

videos.  

 

At the back of this manual (Section 10), you will also find a copy of every printable resource for your 

records. You will be able to print most of these resources directly from the restricted Provider area of 

the smalltalk website (www.smalltalk.net.au). The video demonstration clips are also available to 

watch directly from the website, or they may be downloaded to your laptop, phone or tablet for 

viewing without the need for a Wi-Fi connection. For non-printable resources, such as the 

Conversation Cards and the Parent DVD, those materials need to be ordered for delivery to you 

before you commence work with your families. You will have been informed about the ordering 

procedure at your training program.  

 

The ΨSession Sequence for Stand-Alone Home coachingΩ ǘŀōƭŜ (Section 8, page 115) indicates the 

order of topics introduced and the Schedule of Parent Resources ς Home coaching table (page 116) 

shows what parent materials you will need in the session. 

 

 

 

http://www.smalltalk.net.au/
http://www.smalltalk.net.au/
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INTRODUCING STRATEGIES TO PARENTS  

 

HOME VISITOR/FACILITATOR ROLE 

Your role in the delivery of smalltalk is not to be the conteƴǘ ΨŜȄǇŜǊǘΩΣ but rather, to act as a partner 

in the learning experience alongside the parents. You should never tell parents what to do, your task 

is to assist them to come up with their own solutions.  

 

A Home coachΩǎ ǘŀǎƪǎ ƛƴŎƭǳŘŜΥ  

¶ managing the session timing  

¶ introducing the parent resources for the session  

¶ encouraging and taking active part in discussions  

¶ supporting the parent to identify their strengths (i.e., what they are doing already and what 

is working well)  

¶ encouraging parents to practise the strategies in the sessions and between sessions  

¶ reviewing with parents their between session practice  

¶ ǇǊƻƳƻǘƛƴƎ ǇŀǊŜƴǘǎΩ ǇƻǎƛǘƛǾŜ ǎŜƭŦ-feedback (See Section 2 for more information on working 

with parents).  

¶ assisting parents with their action plan.  

 

ABOUT THE VIDEO DEMONSTRATION CLIPS 

The video demonstration clips are designed to provide parents with a visual example of how other 

parents use the strategies presented within smalltalk. The video clips are used to help generate ideas 

for the parents about how they might use these ideas and approach within their family. They also 

provide you with an opportunity to engage the parent is a practical discussion of the strategies.  

 

The parents and children in the video clips are real families and for most scenes we asked them to 

interact with their children as they normally do. Like most parents, these parents do a great job. In 

ǘƘŜ ƭŀǎǘ ǎŜǎǎƛƻƴ ǿŜ ƘŀǾŜ ǿƘŀǘ ǿŜ Ŏŀƭƭ ΨhǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ Řƻ ƳƻǊŜΩΦ For these scenes we asked some 

parents to do less than what they would normally do. This is so parents viewing the scenes can 

consolidate their learning by making positive suggestions in discussion with you during the session.  

 

When viewing any of the scenes in the clips, it is important to discourage negative statements about 

what the parents are doing. If the parents you are viewing with want to critically evaluate what they 

are seeing, ask them to consider the question, άWhat ŜƭǎŜ ŎƻǳƭŘ ǘƘŜ ǇŀǊŜƴǘ ƘŀǾŜ ŘƻƴŜΚέ or ά²Ƙŀǘ ƛǎ 

ǘƘŜ ƳƛǎǎŜŘ ƻǇǇƻǊǘǳƴƛǘȅ ƘŜǊŜΚέ  
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PHASE 1 ς INTROD¦/LbD ¢I9 5!¸Ω{ {9{{Lhb 

All sessions will follow the structure as outlined in the ΨSession Structure for Stand-alone Home 

coachingΩ table (page 114). The first session is different to the subsequent sessions as it is an 

introductory session to smalltalk.  

 

 STARTING THE FIRST SESSION 

In the first session, you will describe the way your home coaching works. It is important to ask the 

parents their views on this, answer questions and address any concerns. You will introduce materials 

such as using the My Action Plan booklet, Getting to Know Your Child, complete a Family Map and 

talk about Routines. This session is an opportunity to build rapport with families. You may choose to 

use the Home coaching Introductory video clip to assist you with getting through some of the 

content of this introductory session.  

 

The first session is a chance for you and the family to get to know one another and to discuss the 

ǇǊƻƎǊŀƳΩǎ aims and how the sessions will be run. You may not need all the resources and discussion 

in this session if you already have an established relationship with the family.  

 

At times, the first session might be part of another visit that you have scheduled with the family. It 

will be helpful to speak to your supervisor or manager about what program activities and information 

to include in the first session, particularly if you have an established relationship with the family. 

However, there are aspects of the introductory session that will need to be discussed with the family, 

such as filming the ǇŀǊŜƴǘΩs practice of the skilƭǎ ȅƻǳΩƭƭ ōŜ ƛƴǘǊƻŘǳŎƛƴƎ ǘƘŜƳ to and introducing other 

smalltalk-specific resources. 

 

It is worth reviewing the resources to check which will be needed for the session. For example, you 

may have a current eco-map or genogram of the family. However, this might not contain all the 

information that the smalltalk Family Map activity is designed to collect and review, such as where 

the family gets their informational, practical and emotional support. 

 

As mentioned, you will also introduce the idea of filmed practice to the family. The purpose of filming 

ǘƘŜ ǇŀǊŜƴǘΩǎ ǇǊŀŎǘƛŎŜ ƻŦ ǘƘŜ ǎƪƛƭƭǎ ǘƘŜȅΩǾŜ ōŜŜƴ ƛƴǘǊƻŘǳŎŜŘ ǘƻΣ ƛǎ ǘƻ help facilitate their self-review. 

There are also example video clips in the restricted Provider area of the smalltalk website 

(www.smalltalk.net.au) that provide suggestions for how to introduce this to parents. 

 

USING ΨMY ACTION PLANΩ  

My Action Plan is a tool for parents to record what they have decided to practise at home between 

their sessions with you. Ask the parent how they would like to use the plan and who will write down 

ǘƘŜ ǇŀǊŜƴǘǎΩ ƛŘŜŀǎΦ Some parents might prefer you to do this, however, all the ideas should be the 

ǇŀǊŜƴǘǎΩ ƴƻǘ ȅƻǳǊǎΦ  

http://www.smalltalk.net.au/
http://www.smalltalk.net.au/
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At the beginning of each session after the first session, it is a good idea to review ǘƘŜ ŦŀƳƛƭȅΩǎ Action 

Plan together to prompt discussion about what has happened since the previous session.  

 

AFTER THE FIRST SESSION 

Now you have established how the sessions run with the family, it is important to follow the phases 

in the ΨSession StructureΩ (page 114). 

 

Each session can start with a brief chat about how the family is going, introducing the topic of ǘƻŘŀȅΩǎ 

session, and after Session 2, ŎƘŜŎƪƛƴƎ ƛƴ ƻƴ ǘƘŜ ǇŀǊŜƴǘΩǎ ǇǊŀŎǘƛŎŜ ōŜǘǿŜŜƴ Ǿƛǎƛts. You may also want 

to use this time to encourage the parent to set their child up in an engaging activity so you and the 

parent can have some time for your discussions without being interrupted or distracted. However, if 

the child wants to sit with you and listen, that is ok too. 

 

PHASE 2 ς SMALLTALK CONVERSATIONS 

 

SESSIONS 2-8: HOW TO USE THE SMALLTALK MATERIALS AND RESOURCES  

As presented in the ΨSession SequenceΩ (page 115), you can see that in Sessions 2 through 8, you will 

present the parent with a specific smalltalk topic. hƴŎŜ ȅƻǳΩǾŜ ƎƻƴŜ ǘƘǊƻǳƎƘ ǘƘŜ ƛƴǘǊƻŘǳŎǘƻǊȅΣ 

ǎŜǘǘƭƛƴƎ ǎǘŀƎŜ ƻŦ ǘƘŜ ǎŜǎǎƛƻƴΣ ȅƻǳ Ŏŀƴ ǘƘŜƴ ōŜƎƛƴ ƛƴǘǊƻŘǳŎƛƴƎ ǘƘƛǎ ǎŜǎǎƛƻƴΩǎ smalltalk content. You may 

choose to give the family the relevant Conversaǘƛƻƴ /ŀǊŘ ŦƻǊ ǘƘƛǎ ǎŜǎǎƛƻƴΩǎ ǘƻǇƛŎΦ  

 

Use the Conversation Cards and tipsheets to start the discussion. You may choose to use the 

following process for doing this.  

1. Give the parent(s) the conversation card and ask them what they think is meant by ....... 

(name of strategy, e.g., Tuning In).  

2. Encourage them to look at the speech bubbles on the card and engage them in discussion 

about what they might mean. Think of an example, or ask the parents to think of an example, 

to illustrate what is meant  

3. Discuss the scenario presented in the picture on the card. For example, you might ask, ά²Ƙȅ 

is the parent saying/doing this?έ and άHow do you think the child might react or respond?έ 

ƻǊΣ άIƻǿ ǿƻǳƭŘ ǘƘŜ ŎƘƛƭŘ ƭŜŀǊƴ ŦǊƻƳ ǘƘƛǎΚέ  

4. Encourage parents to talk about their experience ς how they are already using the strategy, 

or what they would like to do  

5. Discuss with parents what they might like to try using 

6. Introduce the Opportunity sheet. You might notice that you have already discussed with the 

parent many of the opportunities on the list. Ask the parent if they would like to fill in (or 

have you fill in) the section on trying the strategies 

7. TŜƭƭ ǘƘŜƳ ȅƻǳΩƭƭ ōŜ ƛƴǘŜǊŜǎǘŜŘ ǘƻ ƘŜŀǊ Ƙƻǿ ƛǘ goes and will ask them to let you know at the 

next session.  
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WATCHING THE DEMONSTRATION VIDEO CLIPS 

After you have had a conversation about the smalltalk topic, you can play the relevant smalltalk 

demonstration video. This would be a good time to engage the parent in a conversation about what 

they noticed. Some questions you can ask could include: 

Warm and gentle 

¶ Can you think of a time ƻǊ ǎƛǘǳŀǘƛƻƴ ǿƛǘƘ ȅƻǳǊ ŎƘƛƭŘ ǿƘŜƴ ȅƻǳΩǾŜ ǳǎŜŘ ǘƘƛǎ ŀǇǇǊƻŀŎƘΚ  

¶ What did you do and how did your child react?  

¶ Are there times when your child is behaving well, how would a warm and gentle approach 

work then? What could you do to be warm and gentle at that time? 

¶ ²Ƙŀǘ ŀōƻǳǘ ŀ ǘƛƳŜ ǿƘŜƴ ǘƘƛƴƎǎ ǿŜǊŜƴΩǘ ƎƻƛƴƎ ǎƻ ǿŜƭƭΣ Ƙƻǿ Řƻ ȅƻǳ ǘƘƛƴƪ ǳǎƛƴƎ ǘƘƛǎ ŀǇǇǊƻŀŎƘ 

might work?  

¶ Can you think of some things you could do to stay calm? 

Tuning in 

¶ How does the mum in the clip tune in to her child? What does she say or do? 

¶ How does she work out what her daughter wants? 

CƻƭƭƻǿƛƴƎ ȅƻǳǊ ŎƘƛƭŘΩǎ ƭŜŀŘ 

¶ What is the child interested in these examples and what do the mothers do?  

¶ How do each of them follow their childΩǎ ƭŜŀŘΚ 

¶ Who decides what they will do? 

¶ Can you remember a tiƳŜ ǿƘŜƴ ȅƻǳ ŦƻƭƭƻǿŜŘ ȅƻǳǊ ŎƘƛƭŘΩǎ ƭŜŀŘΚ What did you do, and what 

ǿŀǎ ȅƻǳǊ ŎƘƛƭŘΩǎ ǊŜŀŎǘƛƻƴΚ 

Listening and talking more 

¶ Why do you think this is a good example of the mother and child having a conversation? 

¶ How are mum and the little girl listening and talking to each other? What are they doing that 

shows this? 

¶ How do we know they are listening to each other? 

Teachable moments 

¶ Why do you think this is an example of a teachable moment? 

¶ What are the parents doing in these clip that are helping their children to learn? 

¶ What sorts of things are the children in these examples learning? 

¶ 5ƻ ȅƻǳ ƘŀǾŜ ŀƴȅ ƻŦ ȅƻǳǊ ƻǿƴ ŜȄŀƳǇƭŜǎ ǿƘŜǊŜ ȅƻǳΩǾŜ ŘƻƴŜ ǘƘƛǎ ǿƛǘƘ ȅƻǳǊ ŎƘƛƭŘǊŜƴ? For 

ŜȄŀƳǇƭŜΣ ǿƘŜƴ ȅƻǳΩǾŜ ƴƻǘƛŎŜŘ ǘƘŀǘ ȅƻǳǊ ŎƘƛƭd was interested in something and used that 

time to help them learn something? 

Reading 

¶ Iƻǿ ǿŜǊŜ ǘƘŜ ǇŀǊŜƴǘǎ ƛƴ ǘƘŜ ŎƭƛǇǎ ǊŜŀŘƛƴƎ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΚ ²Ƙŀǘ ǿŜǊŜ ǘƘŜȅ ǳǎƛƴƎ ǘƻ ΨǊŜŀŘΩ 

to their child? 

¶ ²Ƙŀǘ ŜƭǎŜ ǿŜǊŜ ǘƘŜȅ ŘƻƛƴƎΣ ōŜǎƛŘŜǎ ΨǊŜŀŘƛƴƎΩΚ How was the way they were sitting helping the 

child to get involved in the reading? 
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¶ How did the children react and respond? 

¶ What could you use to read to your child? 

¶ Who else might be able to help or get involved in reading with your child? 

Watching TV/using digital media 

¶ How does the parent get their child involved in the program? 

 

bƻǿ ȅƻǳΩǊŜ ǊŜŀŘȅ ŦƻǊ ǇŀǊŜƴǘǎ ǘƻ ǇǊŀŎǘƛǎŜ ǘƘŜ ǎǘǊŀǘŜƎȅ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘΦ 

 

PHASE 3 - ENCOURAGING PRACTICE  

 

FILMED PRACTICE AND FEEDBACK  

Research shows that live practice with an opportunity for focused feedback is a powerful way for 

parents to learn or consolidate parenting skills.   

  

Your task is to help parents think of an activity that is suitable for practising the strategy or strategies 

introduced earlier in the session and demonstrated in the video clips. If possible, these should be 

naturally occurring, everyday activities for the child, something that they are likely to cooperate with 

or enjoy. It can help if you prompt the parent to consider the components of the smalltalk strategy 

they are intending to practice during the activity. Assisting the parent with planning to use the 

smalltalk strategy can increase the parenǘΩǎ ƭƛƪŜƭƛƘƻƻŘ ƻŦ ǎǳŎŎŜǎǎΦ  

 

The filming should only take 30 seconds to a couple of minutes. Then, play the video back to the 

parent, giving them an opportunity to reflect on how it went.   

  

When prompting parents to give themselves feedback, start with asking them what went well. If 

needed, suggest something you observed and ask them to comment on it. Talk about all the things 

that went well before talking about things that did not go well, or missed opportunities. Instead of 

ǎŀȅƛƴƎ άWhat did you thƛƴƪ ǿŜƴǘ ǿǊƻƴƎΚέ say, ά²Ƙŀǘ ǿƻǳƭŘ ȅƻǳ Řƻ ŘƛŦŦŜǊŜƴǘƭȅ ƴŜȄǘ ǘƛƳŜΚέ ƻǊ άWhat 

else could you do if you were doing this again?έ  

 

tǊŀƛǎŜ ǘƘŜ ǇŀǊŜƴǘǎΩ ŜŦŦƻǊǘ ŀƴŘ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ Řƻ ǘƘƛs task.  

  

INCIDENTAL LEARNING  

As well as the practice tasks suggested as part of the session structure, parents will have many 

opportunities to use the smalltalk strategies at any time during the home visit. One of your key tasks 

ƛǎ ǘƻ ΨǘǳƴŜ ƛƴΩ ǘƻ ǇŀǊŜƴt-child interactions. That is, notice those incidental times when parents are 

using the strategies whenever they interact with their child, or have missed an opportunity to use the 
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strategies. !ƴ ƛƳǇƻǊǘŀƴǘ ǇŀǊǘ ƻŦ ΨǘǳƴƛƴƎ ƛƴΩ ǘƻ ǇŀǊŜƴǘǎ ƛǎ ǘƻ ƘŜƭǇ ǘƘŜƳ ōŜŎome aware of what they are 

doing, and prompt them to reflect on how well it went.  

  

PHASE 4 ς WRAPPING UP THE SESSION 

 A key feature in delivering smalltalk home coaching sessions is supporting and encouraging parents 

to come up with an idea to practice between your sessions. Again, it is important for the parent to 

come up with an idea that fits their family and household; your role in to help them develop a plan 

for them to achieve their practice. 

You can refer to the Opportunity Sheets or My Action Plan to help come up with ideas for a parent to 

practice. Ask them: 

¶ What do you plan to do? 

¶ How are you going to do it? 

¶ Who else might also be involved? 

¶ What might get in the way? 

¶ How will you remember to have a go? 

 

Remember to help the parent come up with an achievable goal or task to practice. Using the 

everyday opportunities in the home or when families are out with their children provide plenty of 

occasions for practicing smalltalk strategies. 

 

Let the parent know that you look forward to hearing how they went on your next visit. You might 

want to ask if the parent would like a text between sessions to prompt them to have a go. 

 

Finish the session by giving the parent general praise, ǎǳƳƳŀǊƛǎƛƴƎ ǘƘŜ ǎŜǎǎƛƻƴΩǎ ŀŎǘƛǾƛǘƛŜǎΣ ǊŜǎǘŀǘƛƴƎ 

the practice goal and setting a time for the next session. 

 

KEEPING TRACK  

 

WHAT DOES THIS MEAN?  

You may wish to record the main points raised in your home session after each session, as session 

notes. This is an aid to your memory about what was discussed and what you might want to follow 

up next time. If you do this, discuss it with the parents first and gain their approval. Also, show them 

what you have written. These notes are for your purposes only and should only be looked at by you 

and the parents.  
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Key messages 

 

¶ The Home coach ƛǎ ƴƻǘ ǎŜŜƴ ŀǎ ǘƘŜ ŎƻƴǘŜƴǘ ΨŜȄǇŜǊǘΩΦ tŀǊŜƴǘǎ ŀƴŘ Home coach 
access the content together.  

¶ The Home coach ensures ǘƘŀǘ ǘƘŜ ǎŜǎǎƛƻƴ Ǌǳƴǎ ǎƳƻƻǘƘƭȅΣ ōǳǘ ǘƘŜ ǇŀǊŜƴǘǎ ŀǊŜ Ψƛƴ ǘƘŜ 
ŘǊƛǾŜǊǎΩ ǎŜŀǘΩ  

¶ The Home coach ƛŘŜƴǘƛŦƛŜǎ ŀǊŜŀǎ ƻŦ ǇŀǊŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎΣ ƻōǎŜrves when parents are 
using the strategies and promotes self-reflection.  

¶ Time spent in preparation before the session, and recording after the session, 
contributes to the success of the session.  
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SETION 8: STAND-ALONE HOME COACHING SESSION GUIDES 

 

SESSION STRUCTURE FOR STAND-ALONE HOME COACHING  

Phase  Activity  
Suggested 

timing 

1  ¶ Social chat 

¶ Settle child/children in planned activities 

¶ Introduce topic ƻŦ ǘƻŘŀȅΩǎ ǎŜǎǎƛƻƴ 

¶ Ask how parent ǿŜƴǘ ǿƛǘƘ ǇǊŜǾƛƻǳǎ ǎŜǎǎƛƻƴΩǎ ǎǘǊŀǘŜƎȅ όŀŦǘŜǊ {Ŝǎǎƛƻƴ оύΤ 

prompt for self-feedback and provide specific praise.  

10 mins  

2  ¶ tǊŜǎŜƴǘ ǘƘŜ ǊŜƭŜǾŀƴǘ Ψ/ƻƴǾŜǊǎŀǘƛƻƴ /ŀǊŘΩ ǘƻ ƛƴǘǊƻŘǳŎŜ ǘƘŜ ǎŜǎǎƛƻƴΩs 

smalltalk topic.  

¶ Engage parents in conversation on their understanding of the topic: 

o What does it mean to them? 

o What it currently looks like in their home 

o How they could enhance it with their child 

¶ Play the relevant example video segment and prompt the parent to 

reflect on the demonstration of smalltalk provided 

15 mins  

3  ¶ Support the parent to identify how they will practice the smalltalk 

strategy with their child (to be videoed) 

¶ Prompt the parent to consider what they will do to ensure they 

demonstrate the strategy components 

¶ Video the parentΩǎ ǇǊŀŎǘƛŎŜ ƻŦ ǘƘŜ ǎǘǊŀǘŜƎȅ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘ 

¶ Facilitate ǘƘŜ ǇŀǊŜƴǘΩǎ ǊŜǾƛŜǿ ƻŦ ǘƘŜƛǊ ǇǊŀŎǘƛŎŜ 

¶ Summarise the positives and praise the parent for their practise 

¶ If relevant, identify some goals for improvement in future use  

10 mins  

4 ¶ Encourage the parent to set a goal for practice of strategy between 

sessions 

¶ 9ƴŎƻǳǊŀƎŜ ǘƘŜ ŎƻƳǇƭŜǘƛƻƴ ƻŦ ǘƘŜ ΨMy Action PlanΩ ƛŦ ǿŀƴǘŜŘ 

¶ Review the sessionΩǎ activities and re-affirm practice goal 

¶ Agree on a time for next session 

¶ Ask parŜƴǘ Ƙƻǿ ǘƘŜȅ Ǉƭŀƴ ǘƻ Ψƭƻƻƪ ŀŦǘŜǊ ǘƘŜƳǎŜƭǾŜǎΩ ǘƘƛǎ ǿŜŜƪ 

10 mins 
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SESSION SEQUENCE FOR STAND-ALONE HOME COACHING  

Session  Session Topic  
(smalltalk content) 

Content delivered (and resources) 

1 Introduction Overview of how the smalltalk home support sessions will 
be delivered by the facilitator. 
 
Introductory session video clip: 

o Getting to know you and your family, Family map, 
My Action Plan 

o Discussing how we will work together 
o Routines 
o Introduction to filming practice to enhance self-

feedback. 
 

2 Warm and Gentle ΨWarm and gentleΩ conversation card and video. 

Play (Raising Children Network resources, Stimulating 
Environment discussion). 

3 Tuning in ΨTuning inΩ conversation card and video 

Opportunity sheet 

Looking after yourself (Parent tipsheets - could be 
delivered in any session as needed). 

4 CƻƭƭƻǿƛƴƎ ȅƻǳǊ ŎƘƛƭŘΩǎ ƭŜŀŘ ΨCƻƭƭƻǿƛƴƎ ȅƻǳǊ ŎƘƛƭŘΩǎ ƭŜŀŘΩ conversation card and video 

Opportunity sheet 

5 Listening and talking more ΨListening and talking moreΩ conversation card and video 

Opportunity sheet 

6 Teachable moments Teachable moments conversation card and video 

7 Reading ΨReadingΩ; ΨReading with your childΩ; ΨWords are 
everywhereΩ conversation cards and video 

Parent tipsheets 

8 Watching TV/media together ΨWatching TV togetherΩ conversation card and video 

Opportunity sheet 

9 Missed opportunities 

Summary and planning for 
sustaining 

Missed opportunities video.  

My Action Plan 

10 Looking after yourself Could be presented as an additional session if not as part 
of previous session 
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SCHEDULE OF PARENT RESOURCES - HOME COACHING  

  

The following table presents the materials used in the Home coaching sessions  

 

Home Session  Home coaching Resources  

Every session  Video demonstration clips 

My Action Plan  

1st session  Getting to Know You  

Family Map  

As needed  Opportunity Sheets  

Smalltalk Parent tipsheets  

Raising Children Network tipsheets  

Wide Awake Parenting tipsheets  
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