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INTRODUCTION

t F NByda FNBE OKAfRNByQa FTANRG YR Y2ald SyRdz2NAy3 i
supportive, stimulating, and rich in conversation and writteh y 3dzl 3S> LINRPY2(GSa OKAf
and emotional development and communication skills. It also helps to prepare them for school.
Smalltalksupports parents to provide a home environment that is high in warmth, langaadén

GdzyS 6A0GK OKAft RNByQa ySSRao

Smalltalkis a set of evidencbased strategies that are shared with pareims way that recognises

that parents are the experts on their children, and recognises the current positive efforts parents are
making towardsi K SA NJ OK A f RThasmaltdksBategids)¥r& sharet with parendsiringa

Supported Playgroup and/or when visiting the family ho®mwalltalkis for parents with children

aged from birth up to school age who may benefit from extra ideas abowtth use everyday
opportunitesand OG A GAGASE (2 SyKIFIyOS GKSANI OKAf RQa SI NI

Smalltalk was developed with input from families, facilitators, coordinators and researchers.
Between 2009 and 2012, over 2200 Australian families participatadargescale sudy resulting in
supportto expand the use ote smalltalkprogram.At the heart ofsmalltalk, is a set of evidenee
base strategies which enhance the efforts parents are making to positive child development.

USING THIS MANUAL

Thismanual has been devegbedas a resource to facilitators and supervisétgor to sharing
smalltalkwith families, facilitators are required to owlete the smalltalke-learning modules antb
participate ina skill development workshoplease contact the Parenting Researente for further
information on training opportunities.

In developingsmalltalk we recognise the expertise and strengths that facilitatoagein their work
with families.Facilitators and supervisorre encourage to use their profession&nowledgeand
judgement to apphsmalltalkin the context of their work to achieve positive outcomes with the
familieswith whom they work Sharing thesmalltalkstrategies and encouraging families to practice
the strategies in their homiavolves knowledg of thesmalltalkmodel as well as thiHow(Df the
smalltalkapproach.

The manuatomes insections: facilitatomanual, facilitator resources and parent resources. The
facilitator manuaktartswith the theoretical base fosmalltalk the smalltalkmodd, the smalltalk
approach of working in partnership with parergedhow to sharehe smalltalkstrategies with
parents in group angtiahome-coaching.

The facilitator resourceare intended tgprovide guidance to facilitatoris their work with parent.
This inahdes guides for facilitators as well as tools to share with families.parent resorce section
is an example of the range mésourcesavailableto share with parents.

A note on languagfor the purpose of this manual and tisenalltalkresources Byparent, we mean

any individual, whether biologically related to a child or not, yleosforms the tasks and
responsibilities society assigns to parents. This includes mothers, fathers, grandparents and other
carers. We use the term 'parent for efficiency
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211¢Q{ Lb ¢IL{ {9/ ¢Lhb

This section presents a @dled analysis of the two core componentssohalltalkandthe Early Home
Learning Studyg Quality Everyday Interactiomsd aStimulating Environmenihe program is
shaped by the interests and needs of children at home amdaiygroups as well as how support
parents to develop confidence in their own parenting abilities.

Information on the early development of young children is presented in this section. This is followed
adetailed analysis of the core componeiwisthe program forQuality Everydajnteractions and
Stimulating Environment

/1T L[5w9bQ{ [9! wbLbD ! b5 59+9[hta9b¢ Cw

In the period birth to three years, children are active learners. There is a relatively rapid development

2F OKAf R N&ynbior devkl@menOAgdidren increase their mobility, they have the
FTNBSR2Y (2 Y20S YR SELX 2NB (KSANI SygaANRyYSyiao
increases and they learn to express their needs, pleasures, and frustrationdiese dround them.

Childrea S NI & f S| NJY &phyical afidRmoterStidrkifgzahdYaSgfiage; social and
emotional development are inseparable processes. Infants are especially interested in other people
and in communicating with them using egentact, crying, cooing ahgurgling to have

‘conversations'. Toddlers are sociable and curious individuals. They are also explorers as their motor
skills develop and their mobility increases. Infants and toddlers develop their competence in
communicatinghrough having frequent, goyableinteractions with others in familiar contexts in

which they feel safe and secure.

l Rdzft §&a LXF& | ONRUOGAOIFIET NRBES Ay &AdzLIL2NIAYy3I @&2dzy3
OKAf RNBY QDKRAS RINBYWDE IO2R Y dzy A 1© tedeptizeGind 8ayd RMding > OKA f |
partners. Children learn more when activities are meaningful to themagpdicable to their world.

The role of adults is to be proactive and responsive in teadthildren abouthe world through

guality interactions.

Adults at home and in playgroups can:

1 Model appropriate language and actions;

1 Use words to describe what the child is doing; even for young infants this is important.

§ Teach children in simple instructive ways th&té Sy R I yR St 02N} i8S OKAfR

f Showy i SNBaidi> NBalLRyairgdSySaas yR | LIWINRGIE 2F |
world.
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LEARNING TO COMMUNICATA DEVELOPMENTAL SEQUENCE

The key focus of thEarly Home Learning Progrdma 2y &2dzy3 OKAf RNByQa f I y3
Language is a ma@l skill for young children. Using oral language opens up new worlds of thinking,
imagining selfexpressionand capabilities for social interactions. It allows children to make choices,

to make friends and influence people in ways they were not abtiotas infants. It adds a new and

powerful dimension to their ability to connect with the world. Children can express their needs in

words, exchange ideas, describe their feelings, and makeecsational connections with others.

Infants communicate frorbirth. They use sounds, facial expressions, and body movemenfst | vy (i & Q
O2YYdzyAOF GA2Y NBLISNI2ANBE AYyONBlIaSa gKSy | RdzZ Ga N
efforts. Consequentlyinfants learn to tell others about what they need or want. iitfk o mn Y2y (i K&
infants realise that when they make sounds, people resp@wherallyfrom six months of age,

babies begin to babble in the language of their parents and other caregivers.

While every child develops differently in learning to communicaith wthers; nevertheless, there
FNBE O02YY2y aSljdzsSyO0Sa Ay e2dzy3d OKAf RNByQad RS@St 2L
(receptive language) and communicate with others (expressive lanyjuagieexample:
1 By 6 monthsinfants can relate to significanthers with real joysmile often while others
play with them; and coo and babble when happy;
1 By 9 months children begin to take turns in interactions with others, exchange-bagkR 1t
forth smiles, sounds and gestures, give and take, reach for objecteofst
1 By 12 monthschildren can use many gestures to get needs met, such as giving, showing,
NEFOKAY3IS gt @AYy3AT YR LRAYIGAYIAT Lidepeat LISS| ml m¢
a2dzyRa f AJISYRI YO RIZE Ty ¥R G dzNY (i @lleditdy BeinalBeNk 2y & L
1 By 15 monthschildren can use pointing to draw attention to something of interest; use
different sounds to get needs met and draw attention to somethifhgnterest; use and
understand a small number @fords such as mum, dad, camdo @ Sm o6& ST
1 By 18 monthschildren use a lots of gestures with words to get their needs met, like pointing
2NJ GF1Ay3 &2dz 608 (GKS KI YR I yeRntidund kofisdriantsi 6 A & O dz
in their vocalization and words, such as m, n, p, b, d, &nuse and understand at least
20words; knows the names of familiar people or body parts by pointing to or looking at them
when they are named; and engage in simple pretplay, like feeding a doll or t@nimal.
1 By 24 monthschildren can engage in gexnd play with you with more than one action, like
feeding the doll and then putting the doll to bed; use and understand at least 50 words; use
at least two worddogether (without imitating or repeating) and in a way that makes sense,
f A1S &gl ghjpy beinganexitnchilérdn of the same age and show interest in playing
with them, perhaps giving a toy to another child.
1 By 36 monthschildren enjoy pretendig to play different characters with you or talking to
dolls or action figures; enjoy playimgth children of the same age, perhaps showing and
telling another child about a favourite toy; use thoughts and actions together in speech and
inplayinawaythd Yl 15a aSyasSs ftA1S aatsSSLkes 32 Gr1S
G o K2é | dzS 3 talk abolttheiSihteiekts anfbelings about the past and the future?
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QUALITY EVERYDAY INTERACTIONS

Quality interactions between parents and their children occur in every family but what matters for

OKAf RNByQa 2LIIAYIf RS ¢glosedntaha&ighs. Rialityrederydak S F NB lj dzSy C
interactions involve doing something a little extra to capitalisesweryday learning opportunities

GKIFIG NBadzZ G Ay OKAfRNBYQad LRaAGAGBS RAaALRaAAGAZ2Y
to their interactions with their children is simple. It is not ovetlymplex,nor does it require

extensive trainingsmalltalkfocuseson increasingarental awareness and understanding about

increasing the frequency of these interactios#llls with their children.

The elements oQuality Everyday Interactiomse functional communication behaviours that can be
taught through modelling, explanations, and instructional materials. The expression of these skills
may vary according to the age of the child.

The element are:

1 Warm and GentleWhen parents expressqasure in shared interactions and other child
behaviours, acceptance is conveyed to the child that is the basis of building mutuality in the
relationship. This skill is about the positive emotional tone exggddy the parent to the
child in everyday intections.

1 Tuning In:This interactional skill is about the degree of responsiveness that a parent exhibits
AY AYGSNIOGA2ya sAlGK GKS OKAftRXZ SOARSYylG 6KSY
interactive sigals.

 C2ftt2gAy 33 | 2 daskill iKraldted @ #he Ipv8l bf int of attention between
LI NByid FyR OKAfR RSY2yaiN}GSR 6KSYy F LI NByld -
RANBOGAY3 (KS OKAtRQA FGGSytGAz2y G2 2GKSNI (KA

9 Listening and Talkintylore: This skill is reflected in theature and duration of verbal
SEOKIy3Sa 0Si6SSy LINByida yR OKAft RNByd t | NB)
conversations and give prompts, such as a question, to the child to continue talking.

1 Teachable MomentsThis Kill is about incidental teaching wherarents take advantage of
2LILIR Nl dzyAGASE AYy SOSNERFIE NRdAziAySa FyR | OUAD)
during everyday activities.

The key features are summarised in Figure 1. Each of thesesskdlssidered below through a
frameworkof:

Whatis ¢he skill)?

How does a parent dihe skil)?

Explainingthe skill) to parents

How can(the skill) be observed?

When can a parent ugghe skill) at home and at playgroup?

=A =4 =4 =4 4
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Figure 1:.Summary of the kefeatures of components for Quality Everyday Interactions

Key interactional skills

How are these skills
demonstrated?

Being Warmand
Gentle

Parent shows
affection to thechild
at incidental
moments.

Parent shows

LJX S| & dzNB
child interactions.
Parent sets limits
calmly and provides
gentle behavioural
guidance.
Parentresponds
OFLtYfe G2
intense emotions to
encourage the child
to manage their
emotions.

Tuning In

Parent gives
exclusive attentn
to the child.
Parent acknowledge
iKS OKAfR
OOSNDB It 2
verbal) to gain
attention.

Parent responds to
the chida S Y2
cues quickly and
appropriately.

3. Following Your
/| KAt RQa |

Parent stays
focussed on what th
child is interested in
by comments or
actions.

Parent does not
attempt to redirect
iKS OKAfR
Parent gives the chil
time to respond
(verbally omon-
verbally) when they
are jointly engaged i
an activity.

Parent minimises
instructions and
directions to the
child when they are
jointly engage in
play.

Listening and Talkin
More

Parent encourages
the child to initiate a
conversation by
asking a question.
Parent listens
attentively to what
the child says.
Parent provides just
enough talk to keep
child engaged in the
conversation.
Parent takes turns
with the child to
maintain the
conversation.

Teachable Moments

Parent talks to teach
by naming and
explaining things,
pointing out what is
important, and
cueing the child wha
to expect in any
situation.

Parent models an
action and then
Fff2ga (0K
KIgS | 32
supplies supportive
feedback.

Parent encourages
GKS OKAfR
persistence to
complete a task.

t F NByYy G LIN
accompishments.
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WHAT IS BEIN®2 I wa ! b5 D9b¢[ 9 QK

.SAY3 W2 NY YR DSyGtSQ A& | o2dzi GKS LIRaAAGAGBS TS
everydayin6 NI OGA2ya GKIG AYRAOIFGS | OOS LI undédstadding SAy 3 Y
YR NBaLRyRAy3d (G2 OKAftRNByQa FTSStAy3a gKSy (KSe
built over time between parent and child, a relationship idtbéis a result, children are more

amenable to following parental instruons and as a consequence parents are able to enforce rules

FYR &aSG fAYAGA 2y OKAfRNBYQa 0SKI @A 2 dzND

HOWDOERPARENDOW?2 | vARIDD 9 b ¢ [ 9 QK

.SAY3 W2 NY YR DSyOKS QRO MBdh Paliehtst gie AARE shd
Gentleway, childien learn positive behaviours that they then use in their interactions with others.

Being Warm and Gentle means noticing when children are doing the right thing and commenting on
it. It is about expressing pleasure when good things happen. Spagifioval about things that
children do well gives children confidence in their abilities.

Being Warm and Gentle is also important when cbitdareupset or misbehaving. This does not
meanthat the parent shows approval of negative behaviour but that pasestay calm and give
guidance about the behaviours that they want from the child in that situation.

For exampleA mother andher child are playing whethe child begins screaming andrdws
the toy. The nother ignores the screaming. She picks up the toy and says in a calm firm voice;
a2 S RtArowktlngs,or we have to put the toy awdpr a little whileb &

EXPLAINING2 | vABIDD 9 b ¢TIORARENTS
The most important relationship thaoyr child has is wli you. A key ingredient of a positive
NEflGA2yAaKALI Aa (G2 &aK2g | LINRGIE G2 GKS OKAftR 0
you are modelling important behaviours that you want your child to learn to use with you and others.

Being Warm an@entle is about:

1 Smiling;
1 Using a positive tone of voice;
1 Making positive comments.

.SAY3 W2ENY FyR DSyYyidtS8Q YSIya y20A0Ay3 6KSy @2 dzN

1 Remaining calm;
1 Showing concern;
f  Soothing the child througbalming@ SNb I £ YR y2yn@SNbFft 0SKI JA 2 d:
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.SAY3 W2 NY YR DSyidfSQ A& Ff&a2 AYLRNIIYG 6KSy @
mean showing approval of misbehaviour. Instead, it means staying in control and ignoring minor
misbehaviour and using wordsi@ actions that can calm and guide your child on the right thing to

do.

HOWCAN¥ 2 | vANDD 9 b ¢HEOBSERVED?

Does the parent show affection to the child at incidental moments?

5284 (GKS LI NByild aK2¢ LI SIFadaNB Ay LI NBYyUGmOKACT |
Does the parentet limits calmly and provide gentle behaviour guidance?

52Sa GKS LI NByd NBaALRYR OFfyfe (2 GKS OKAf RQ:
manage their emotior

=A =4 =4 =4

WHENCANAPARENUSEP2 | vARDD 9 b ¢ATHAMEANDATAPLAYGROGP

Anyinteractionwith the child can be an opportunity to show acceptance and wartmroughout the

day, at home and at playgroup. Through the use of positive verbahanderballanguage, parents

Oty SyKIFyOS NBf I (A2yaKA LImoidzer ldark 68addhk beKaviouksS OK A f F
of their caregivers and model on those behaviours. From an early age, children learn to read gestures

and the emotional tone of interains from their caregivers. Parents can communicate important

messages and help ibffren to learn to understand their feelings and how to label them; for example,

happy and sad. Children then learn to express their feelings through words as their language

develops. Tisis the essential basis through which children learneigulate their emotions in

stressful situations by being able to understand and label their feelings.

21 1¢ L{ We¢'!'bLbD LbQK

This skill is about responsiveness. The nature of this respeness will vary with the age of the

child. Children make intera@iS aA 3yl fa GKNRdJdzZZIK GSNBIE YR y2yngdS
jdzt t Ade Y2ad O2yaraidSyidfte aa20AFlGSR 6AGK OKAf RN
competence throughout the ey childhood years. It is important for parents to recognise and

monii 2 NJ 82dzy3 OKAf RNBYQa y2yn@SNbIf arAaylrftaszs G§KSAN
children give these signals in unique ways. An important task for parents is to bacoex@ert in
AYOUSNIINBUOAY3I G§KSAN OKA inBdQaithe &vay Ihyihich #her cBilk Sy LI NBy ( &
communicates then parents are more likely to respond appropriately.

HOWDOE&PARENDOW ¢ | bl b K
QALISOALIffe FT2NIAYTRYRAYIVEL dzyAgAYLY R MSEHAOCNSALR
We¢dzyAy3d LYQ A& GKS olaraa 2F (GNHzaG o0S06SSy OKAL RN
their communication is important when others make a response to their communication intentio

smalltalkManual | Early Home Learning Study 15



2 AG0K G2RRf SNAEZX W¢dzy Ay 3 mood@and ¥itBresys and feedifiditiiis2 NA y 3 OKA f
information back to the child without overwhelming the child and being overly intrusioe.
example,

Sam puts his arms out to hisother,and she picks himi® { KS dzaSa aAYLX S g2
dzLJP¢ 2 KSy KS O0224a>x akKS 0O022a o601 2KSy {+Y 3I
talks to him. These immediate and attuned responses tell the child that his communications

are important. Thigncourages him toontinue to communicate.

[ Adal RANBOGA KSNI Y2UKSNRa GidSyildazy o0& O2YO0A
Y20KSNI NBaLRYRa WWYhKI ¢gKIGiQa 20SNI 6KSNBKQQ |
by again making a vocalisati and pointing.

EXPLAININ® ¢ | bLL BWO@PARENTS
,2dz Oy WidzyS AyQ G2 &2dz2NJ OKAfR o0& OFNBTFdzZte 2034
understand how you child is feeling at that particular moment; then by respondigg dzNJ OKA f RQa
emotional expressions andealisations in a meaningful way.

T LRSY(GATFe &2dzNJ OKAft RQa SY20A2ya yR Y22R 2NJ g
Talk, indow-keyg | @ 3 F 02dzi WogKIFG @2dz y2iA0SQT

Describe what is happening for the child or what is happening irtiveonment;

Watch how yourchild responds;

If your child does not immediatehgspond, watch and wait and look for other opportunities

G2 WidzyS AyQo

=A =4 =4 =

HOWCANY ¢ | bIL BEEDBSERVED?

91 Does the parent give exclusive attention to the child when the chilehaits to
communicate?

 Doesi KS LI NByid IO01y2s6fSR3IS I OKAfRQa SFF2NIaxz
attention?

f 525S&4 (GKS LI NBYyd NBaLRyR (G2 (GKS OKAfRQa OdzsSa |
happening for the child orwhat I LILISY Ay 3 Ay (K8 OKAf RQaA Sy OANZ

91 Does the parent encourage the child to engage in further communication?

WHENCANPARENTSSEY ¢ | b IL WBHOMEANDATPLAYGROUPS

We¢dzyAya LYyQ OFy 200dzNJ G Fye GAYSQlyiaaenidsdS RIFE& Ay
routines. ltisved Y dzOK | 62dzi 20aSNBAY3 I OKAfRQa SyzidAizya
responses to match those emotions and interests. It is also about providing opportunities for the

child to engage with the world=orexample, ly positioning the child so that hslhe can see others

and what is going on; or by placing toys or materials within easy reach so that he/she can reach for

smalltalkManual | Early Home Learning Study 16



them. For older children, it can be about anticipating reactions to any new challenges that the child
faces and reassuring theas theyexperience them

In new and unfamiliasituationsA & A& AYLERNIFYy G F2N LI NBydGa G2 Gdzy
and reassure the child that all is well. Children, according to their temperament, can be wary of

strangers and require encouragementirespond to new people. Children use parents asal

reference point and become just as skilled as parents at monithdhgNB y 18 Q SY2 G A2y I £ N
mood and learn to respond in line with parental responses.

211 ¢ L{ WCh[[h2LbD 2h!'w /1L[5Qf [9!50Q

WCc2fft26Ay 3 |, 2dzNI / KA TR QUaC dgySAHyRED  LSYECH Sly2R &l GiiKASD Saf1 @A f ot d.
between the parent and the child in their mutual engagement in activities. The parent remains
YAYRTdzZ 2F (GKS OKAfRQa S¥2T2ARYAGAYRKST2OQRADEAAE YRK
and frequency of joint attention sequences between parents and children predicts vocabulary and
fry3adza 3S RSOSt2LIVSYy (o ¢ &l tharkbilify toRiferetlitd oundsrg Qa4 @2 C
major predictas of how easily that child will learn to read. balary and understanding the sounds

in words are the building blocks of language. Working with infants and toddlers is an important time

in which they gain the initial abilities in informal ways to digtiish sounds and learn new words in

everyday contets.

HOWDOER\PARENDOWCh [ [ hYOUR DL [[ BQ{5 QK

wCc2ff2gAy3a ,2d2NJ / KAfRQA [SIRQ YSIya 20aSNBAy3 (¢
NEBALRYRAY3 (2 (GKS OKAf RQh DSOWAYBFAA2¢Fa8 Kby RERANCE
[ SFRQ GKS OKAfR tSIFENya ddKIFIG O2YYdzyAOFdA2y Aa | L
controlling actions and events in his/her environment.

Daniel is on the floor with his mother and some toys afeoint of him. He is looking towards
the toy phone. His mother pushes the phone closer to him and he reaches for it. She allows
him time to play with the phone in his own way. Shen holds up the receiver and says;

G SGQa OFff 5| RR®5I2FREKS LIK2ySd { | & KA

Emma is looking at a woodélock that she has picked up. Her father picks up another block

YR RNRBLIE Al Ayid2 F LA ZiAOhodR®RESadzOYRI®E RS
bucket closer to Emma and looks at her. Emma takes tlol blat of the bucket and then

drops itback in again. Emma repeats this action. He continues this game with her and turns it

into a language gamg & LUbK S 6 dzO1 SG T  h, antl en2otirageskEfmatdzay), S (0 €
GLYZ hdzidé

Karen is pushing atoy truckagplR G KS NR2Y | YR SdriRng@s$t.dtindst a ¢ KI
0S 3J2Ay3 G2 Lilzi 2dzi | T A ND Iher@dpdaR tesoudidNd 2 Y d¢ Y|
(KS GNHZO1Z GzNR2YSZI ONRBYRE (KEY &I @&T (@+ NR ABY
doesthetrut YIF 1S a Ad 3I2Sa G2 GKS FTANBKE
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EXPLAININGC h [ [ hYOUR DL [[ PO TOPARENTS

Children learn best when they are engaged in an activity in which they are interdste@ f t 2 g Ay 3 | 2
/| KAt RQa [ SIFIRQ NBIljdzANB & KI ( clRatedds inte®st to yourei8igy 2 0 a S NX
F2tft26Ay3 OKAfRNBYyQa fSIFIRX &2dz NS KStLAYy3 &2dzNJ
attention focussed a little bit longer than your child might have done on their own.

1 Observewhat your child is lookig at or doing;

1 Comment briefly a this to the child by describing something about the situation without
NERANBOGAYI GKS OKAf RQa I G0Sy idvaiyforthédhitl T NRY |
to respond,;

1 Prompt the child to respond verbally or meerbally by asking a question.aivfor the child
G2 NBAaALRYyR® !al 2LISYynSYyRSR |jdzSaidiArzyazr &adzOK I :
Reword or repeat any words that the child says.

HOWCANY C h [ [ hYOUR DL [[ DQBEOBSERVED?
T 52Sa GKS LI NByl inkfedid agbjed & evankeS OKAf RQa
f 52548 GKS LI NBYylG YFAYylGlFrAy (GKS OKAfRQa F20dza 2\
actions?
f 52548 GKS LI NBYylG YFAYylGlFrAy (G4KS OKAfRQa F20dza I
1 Does the parent give the childrie to respondverbally or nonverbal) when they are jointly
engaged in an activity?
1 Does the parent minimise any directions to the child on what to do?

WHENCANAPARENUSEYC h [ [ hA¥ I b [ QA4S IOMEANDATPLAYGROUP?

wCc2ff26Ay 3 ROAZNDI & KN OROGIANG Japin a variety of everyday activities but
especially in times of relaxation when parents have the time for play and shared book reading. It is
GSNE YdzOK Fo62dzi F2ff26Ay3 GKS OKAehR@eais G GSYyGA2Y
opportunity and time for the adult to pause and engage. It is about extending interactions and having

fun with language. It provides opportunities fohildren to hear language from an adult model.

211 ¢ L{ W[L{¢O9bLbD !b5 ¢![YLbD ahw9 QK

Themost important @ Y i NA 0 dzi 2 NJ 42 @2dzy3 OKAf RNBYyQa I y3adz 3S
200dzNB | NRdzyR GKSY® / KAf RNByQa @201 odzZf F NB INRB g (K
directly with them. It is not just about hearing language, faareple, from thetelevision. It is the

frequency of conversation in which children have the opportunity to engage and participate that
L2aAGAGDSt e LINBRAOUGA OKAfRNBYyQa fly3adzZ 3S RSGOSE 2 LIy
vocabulary, they are aldearning about lhe functions and use of language and how it can be used to

have their physical, personal and social needs met.
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HOWDOE&PARENDOW|[ L { ¢ ANDTALKING h w® Q

Parents initiate simple conversations by asking and answering their owniguesd model tle

LJdzN1J32 &S 27F ljdzSadA2ya 642 KSNBE I NB odd 2dzNJ KIF daK d
Fft2¢ F2NJ GdzNy GF{1Ay3 6AGK | OKAfR 6452 &2dz gt yi
words to reinforce their meanin@fNJ | O K at &llRhe cowq ir2tide paddock, over there. Can

yousee allthecowdWl YASKé 0T YR 0@ dzaAy3d LRAAGADBS | FFANNVA
6aL fA1S Al 6KSy @2dz KSt LI YS LIAO] dadyil KS o6f2014az
encouragf 3 W[ AadGSyAy3a FyR ¢FflAy3a az2NBQ &lxal 2023 ARES &
would you rather wear your red jacketoryon f dzS 21 O1 SGKé¢ NI GKSNJ GKFy3s at
O2f R®P¢ ¢ KA A& | LILINE | érse oAbeidpScontrél andzglse thOdatisfacRaNBfy | &
having their opinions valued.

In conversations with young children, parents also consciously simplify their language to make
YSIEyAy3a Ot SFNBNJ 2N G2 SYLKI delephént, BanitdhediiphaBidzt || NJ & 2
on BIG highlights its importance for a listening toddler. Researchers calttlis NBy 1 S& S Q@

Parents include regular pauses in talking with a young child. This helps to reinforce that the child has
a role in the conversatiohy acknowledging thaa response can be made. It encourages turn taking
in language. Parents also often exaggerate the sound and pitch of their voices from high to low.

Routines like bath time are good times to talk to a baby. @ IQ&EK G A Y S gouln &  LJIdz( G A
water. O KI (i T88ta yAO0S8s R28ayQi AdK . 8asz AdQa y
(28ad 6{AYIAY &¢ KA Zoedhands]&c. Whatigglys S & F 4 K Q ¥ dZNHZ0 ¢
82dNJ GdzyYeo 2KFG R2 L 6FAK y2éKwadhgouh (4 YR 6l
FAYISNE® ! ff R2yS® 2KEG I yAOS OtS8Fy oloéé

Routines like mealtime are a great time to help your child learn to combine words. Allow your

child to help fixmeals and snacks, wash vegetables or make a sandwich. Help your child to set
0§KS (Onegdlag fooMY Y&d hy S & LR®Ily2 K SWK¥e OdzlJa R2 6S y!
GFrofS YIyySNE buitérk 1 5 B 826 R LIE 8 daude &nf/@sadsag®S

Gtakyout VT YR SELI yeRWdzla @B { Sugriete&iRghaRéstating

y2dzNJ OKAf RQa 62NRa®

Mealtime can be fun and enjoyable, by talking about the colour, size, smell and tadt®suse

of differentwords to describe how foodastex ¥ 2 NJ §obdQWuninyQBelickug etc).

EXPLAININ®[ L { ¢ ANDTADKIN&MOREXOPARENTS

WAAGSYAY3 YR ¢Ffl1Ay3 a2NBQ YStya KIFI@Aay3a 02y @S
¢tKSaS WO2yGBSNAI (A 2y aQurkehidanitalk LIh&ds your ehildd@&arfi tod S F 2 NB
listen and distinguish sounds and learn new v&r@onversations can be initiated by you or your

child formanyreasons (e,gt L & yiG | 0A&OdzA G Ké G2 Kdndisothe NI 2 F
O2yOSNEFGA2Y Oly O2yldAydsSod /2y @SNEIFIGA2Yy A Ol Yy
encourage imagitive ideas, and to have fun in the interaction.

0 A
I £
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Conversation can involve tiglg stories, learning nursery rhymes, singing songs and using music,
playing games, and using finger plays, and make a rich language environment for your child.

1 Initiate a conersation with your child around an immediate experience;
1 Extend anygonversation by comments and questions to the child that make the conversation
enjoyable and fun;
f 9y O02dzN) 3S ddzNynidl 1Ay3a Ay (GKS O2y@OSNEI GA2Yy o8
91 Describe ativities and experiences and introduce new wordshat things feelike (hot,
cold, soft, scratchy), taste like, smell like, things that feel sad, things that feel happy;
9 Find time to do something together a few times a day where you can enjoy something
together¢ something that your child loves to do that makes yourdhihile or laugh.

HOWCANY[ L { ¢ ANDTAbKING h w BEDBSERVED?

1 Does the parent engage in conversation with child?

Does the parent respond to content of child talk?

Doesthe parent8S {1 Of  NAFAOlI GA2Y AF GKS bESIyAy3d 2F |
understood?

Does the parent expand upon child utterances?

Does the parent talk about what child is doing?

Does the parent give the child time to respond?

Does the parent tak turns with thechild to maintain the conversation?

= =4

=A =4 =4 =

WHENCANAPARENUSEY[ L { ¢ ANDTARKING h w BTRIOMEANDATPLAYGROUP?

W AAGSYAYy3 YR ¢Ff1Ay3 a2NBQ LINRPZPARSAE (GKS 2LJJ2 NI
start conversations fomanyreasonsput it is how they extend and enrich those conversations that

are important. As children explore their world, they need new words to talk about what they see,

touch, taste, smell, and hear.

9 Talking about what children see and hear heglpang children to atich meaning to these
experiences with words.

1 The younger the child then the fewer the number of words the adult shouldAlsaut one
to four words would be appropriate for infants and toddlers.

Listening and talking can be around Bactivities as:

f Ready3d &a02NAS&> akKINAYy3a NKeYSa FyR Sye22eiy3a 7T,
1 Creating opportunities to talk about people, places, actions, feelings, objects, experiences

and future events;
9 Talking about things that happened in the pashis is a great wag help toddlers

remember and revisit experiences and prepare them for new situations;
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T / KAt RNBYQa F ot NBySaa 2F (KS 82NIR OLy 08 SyO:
AYGSNBaAGAY3a GKAyYy3Ia Ay (KGinthetdek NRgiyoiffledr 0 SPI D ¢
the rain outside? Pitter, patter, drip drop goes the rain) ®

211 ¢ w9 We¢o9!/I1!.[9 ahad9b¢{ QK

This skill is about incidental teaching. It occurs when parakisadvantage of presenting
opportunities in everyday activities and routinestoex®en I OKAf RQa {(y26f SR3IS | yF
OKAfRQa AyidiSNBaidta FyR yFidz2NFt Y2G4AQFGA2y G2 €SN
exchanges. Parentscan scaffR G KSANJ OKAf RNByQa fSINyAy3d o0& SELX
but do rot overwhelm the child. Flexibility in the nature and timing of explanations or directives to

3dzA RS GKS OKAfRQ&a FOUA2y&a INB RSLISYRSyld 2y (GKS C

HOWDOERPARENDOWC¢ 9! / lahaP® ¢ { QK

There are many opportunities f&feachéle Moment£at home in everyday activities, like bedtime,
bath times, meal times or preparing a snack.

Bath time is a good time to learn new woiglabout bodyparts, common objects, and simple

FOlAz2zyad ! 41 ljdzSadAzyas oOIS|9F3 & a@ LKESINSKKEE (10K2SK Fal
grakK y2eKé a2 KSNBEQa @& 2dzN) yr/adKdz @t $lyy ez % ag
YI1S aAYLI S 02YYSydaft 8856&8D b R PdiedSid Japk S LAWEZ RS ;
@2dzNJ y2aSé {K2g YS @SBa&KIOKI ANE dat2Ayd (2 &2 dzNJ

aSIFtGdAYS Aa F 322R GAYS (42 Ay@2ft @S OKAf RNBY |
need a bowl. We need milk. Can you get your breakfast bowltfreroupboard? Where is

0KS OSNBIfK ,2dz 3SG GKS OSNS reéspobrifiB0ne2 S NJ G KS
02> GKNBSZ¢ gKAES FdzZARAY3I GKS OKAfRQA KI YR i
need the milk. Can you get the milk from the fridge / KAt R 3SGa GKS YAt |
about the milk carton and how to open it. Stedps tre child to pour the milk into the bowl.
a2iKSNE a!ff R2yS® b2g ¢S KIFIFS oNBI1Flalost

EXPLAININGC 9! / lahh a@ ®» TQPARENTS

During conversations with yowhild, there are many opportunities for your child to learn new thjngs
0dzi W¢ SI OKI od aflow gading Shyfdiled @ learrf adot about language from these
exchanges.

By repeating and adding words to what your child says, you can help your ahnilddemake

sentences and learn numlk®and mathematics concepts, such as about $adterns, quatity and

colours. By involving your child in doing things, especially everyday activities, children can learn about
different qualitiesc & A 1T8is i®vaybigé 0 = (1 SdoKihdeNBft itdels 0 = || d@ayyibgéte 6
me two apple8¢ Naw we neednoreé 0 = diVa Willgjo 1 the shops in the afternaéni >
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G S Y LIS NIDdi raeNdBch éhé stove. Itis vempt.é 0 = |y BCarOyau gt dzblthedradble
cloth®).

9 Pause to allow time for your child to follow your instruction or answer your questidall
you what he or she wants to say.
f a2RStf GKAYy3I& F2N &2dzNJ OKme R gdi Pwadtlh réd app@ ¢ KNB S |
1 Build upon instration as your child gets older, from giving your child one instruction for
them to follow to giving @ A y & ( NXzO (i ARuyoa youdr fyjarfad > Pl Nidydur &
pyjamas and get a book that you would like to réad.
1 Use lots of descriptive languageattteaches about concepts when you are capitalising on a
teaching moment;, size, colour shape, quanst, and qualities.

HOWCANYOUOBSERVEC¢ 9! / lahaPd ¢ { QK

1 Does the parent talk to teach by naming and explaining things, pointing out what is

important, and by preparing children what to expect in any situation?

Does the parent offer the child choicss that child can become a part of the action?

Does the parent give guidance through simple instructions, geared to the level of the child?
DoesKS LI NByid Y2RSt +y FOGA2y |yR GKSy |tt2g 0
Does the parent give supportive feedback?

Does the parent encourage persistence so that the task is completed?

Does the parent praise accomplishments?

=A =4 =4 =4 4 4

WHENCANPARENTSSEY ¢ 9 ! / IMOMENS{ADHOMEANDATPLAYGROUP?

lfyzad Fye aAalbdzr GA2y OGKNRAAK2dzi O KS&lyrButinestitxt y 6 S Y
can be used for teaching include: meals, dressing, playtime, car trips, watching television, or in doing

family choresWeachable Momentare about capitasing on the momeng seizing an opportunity

for incidental teaching.

Elaboraton is a very important part d¥eachable Momenf@hrough conversational exchanges
about the task at hand. Incidental teaching should be relatively brief and enjoyable. If a situation
becomes lengthy or the child losiggerest,then it is time to stop taching.

A STIMULATING ENVIRONMENT

Family activies provide children with many opportunities for learning. Family activities can be
planned, like a family barbecue, or structured, like the routine for bedtime. Planned family activities
give both children and adultstime for pleasurable interactiongke making time for water play in a
wading pool or going for a walk in a local park. Family activities provide many opportunities for adults
to talk to childreng to discuss things, show how things workplin things that are happening, and

teach new wods.
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Some family activities need to be completed by adults but can be structured in ways that allow

OKAf RNBY (2 LINIAOALI GST tA1S O0221Ay3 RAYYSNIW® ! C
teach children skills for independence, like gegtiealy to go to playgrouj finding the clothes to

wear and putting on sandals; or washing hands after going tadiltet.

The features of &timulating Environmertare dependent on the social and physical resources
available to the child at home and inhatr places:

9 Social resourceare about peopleFor example, parents, grandparents and siblings who have
a genuine interest and affection for the child and who winbe involved.

91 Physical resourcemclude the places, spaces and time made availablectuld for activities
and play.

The key features are summarised in Figure 2. The elements of a stimulating environment are:

1 Everyday routinesThese are the daily activities that give meaning to family life and reduce
parenting hassles. These predictabieents give children a sense of stability and continuity,
as well as opportunities to learn new skills.

§ Shared readingAdult time, giventor@ dzf | NY @8 NBIFIR (2 OKAft RNBY I i &
early literacy skills and awareness of reading as a sairkeowledge and pleasure.

1 Play:Places, spaces, and time for children to play with everyday materials, with minimal
restriction and directiont t t 26 OKAf RNBYy (2 RS@St2L) 6KSANI (K

1 Usingdigital media at home:Parental undestandings of the value afigitalmedia, such as
televisionvideosand tabletss YR K2 ¢ (2 YI EAYAAS OKthroughNBy Qa f ¢
these media and other electronic resources is important.

I Using community resourcegiccessing services and resouritethe community provide
children and parents with a sense of connectedness to others outside the family.
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Everyday routines

Figure 2Key features of a Stimulating Environment

2. Shared reading

Usingdigital media at
home

Using community
resources

Every day routines are
activities, such as
YSFHtGAYSas
YR 0SRMGAY
Everyday routines allow
consistency and
LINBRAOGI oA
lives.

Everyday routines give
extended opportunities
for language and
conversation between
adults and childre ¢
describing what is
happening, listening to
OKAf RNBYy Q&

A regular shared reading
each day will advance
OKAf RNByQa
and knowing about print
and books.

Shared reading is asuch
about conversation as th
reading of the actual
story.

Effective shared readinig
about: Supporting
OKAt RNByQa
book; Asking questions t
3SG OKAf RNS
ExpandingK A f RNXE |
so that they learn
something new.

Play allows children to
explore their world.
Through play, children
haveopportunities to
build their social, physica
communication and
thinking skills.

/| KAt RNByQa
supported when parents:
make time for play each
day; provide space that
your child can use for
regular playtimes; supply
simple materials to play
with; offer playmates.

Parentsshould limit
exposure tadigital media
for children aged less
than three years of age ii
Fl @2dzNJ 2F 2
one language activities.
If there is selective
viewing and parental
participation when
childrenare using digital
media there can be
positiveeffects on
OKAf RNBYy Q&
Televsion programs can
promote newvocabulary,
but this is more likely
when parents are presen
to explain, interpret and
discuss the content.

It is important to build
parental awareness of
local community
resources for children an
families.

Parents need cordence
so that they will access
O2 Y Y dzfpdsed & 1t
activities when needed.
Through using communit
resources, like a
playgroup or parenting
group, parents develop: :
sense of support through
a group of parents with
common interests; an
increasedsense of
confidence andselt
esteemas a parent.
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Everyday routines are characterised by regularity and repetition. If it happens ordangsthen it is

a routine. Routines include the daily structured activities of famgissealtimes srack times,
dressing, bathing, and bedtime. Routines can also be about regular activities in which family
members engage for pleasucdike listening to the radio in the morning or sitting on the back deck
every afternoon.

Activities which involve p& ydhild interactions, like looking at pictures in a book or listening to
AG2NASasE Oy 0S02YS SOSNERI & NRdziAySa GKFO oAff

Children like routines. Routines help children to appreciate the continuity and the prediigtabi
family life. Routines afford opportunities fdfeachable Momenta

A routine need not be a strictly scheduled and inflexible activity; just that the activity occurs regularly
so that a child can anticipate when, where, and what will happen.

Throwh routines, parenting hassles are reduced because children know the routine and
automatically engage in the tasks that make up that routine.

Routines aréfonstructedifferently across families according to family preferences. Families evolve
their ownroutines¢ when they occur and what happens. For example, every family has unique
YSI f GimasS W

WHATCHILDRENEARNHROUGH 9 + wO wh5 1€ L b9 { Q

Family lifewith young children can be chaotic. Establishing basic routines provide a sense of order

thatYl {Sa fAFS SFAASNI F2NJ 020K LI NByida FyR OKAf RNE
children need structure with some flexibility. For most familte@gs work better when everyday

activities follow a predictable pattern.

Through routineschildren:

1 Get a sense of securityroutines bring feelings of safety and security;

9 Learn to trust othersg routines allow children to see others as dependabile;

1 Gan seltconfidene ¢routines that let children participate meaningfully let children learn
new things.

While routines will look different across families, they have some common features:

1 Have a beginning and an end;

1 Are predictable and have a sequence asks;

1 Are repeated regularly;

91 Are oriented toward some outcome (e.g., getting ready for bed).
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Routines allow parents to plan their time. With young children, finding time to take a shower and
complete household chores can be a challenge. When thereoaitaes, children are less likely to
test the limits. If bath time is always followed by badstory, a goodnight kiss and a wave from the
bedroom door, children will settle more easily.

EXPLAINING9 + 9 ww I5!! ¢ LTIOBARENTS

Routines are never sat stone. They need to be adapted as conditions change. By observing your

child, by knowing youown needs, you will be able to develop predictable routines that suit all the
YSYOSNE 2F (GKS TFrLYAfed ¢KSNBE | NB afrdy.SomEBhidgsLISa Q T2
to consider include:

1 Does a routine need to change as children get oldbt8re choices can be offered within a
routine as children become more capable of the skills that are a part of the routine. For
SEFYLX ST &2Aff &2dz oNHzaK @2dzNJ GSSGK 0SF2NB
§ 52S&a | NRdziAyS &I 1S | OOehidfeithavevery tiffer®® A f RQ& G S Yl
personalities and routines need to accommodate these differences. Some questions you
might want to ask yourself include:
0 Is lots of flexibility needed fany child?
o Does ths routine need to stay the same becausgOKA f R R2 Sidsgsi f A1 S a
1 Be prepared to change a routindven if people tell you a bath before bed calms children,
your child may get overexcited and have trouble going to sleep. The problem might
disappeaiif bath time occurs at an earlier time of the day.
1 Recognise a nakfor a routine If your child always has a tantrum when you are making
RAYYSNI G4§KSyY YI & ®&haps San souldidbadBterodiy sHadiEtiche as a
part of the daily routine. Qmaybe he just wants your attention. Try a short playtime before
you start cookinglinner or let him help make the salad with you.
1 Smooth transitions Children often get upset when it is time to change activifiesi can
signal upcoming changes and give advanced wariagexampledn five minutes, we need
to go and @t Michael fromii K S & O K@vhflyoubcHitd tine to adjust, anticipate, and
prepare to accommodate changes makes for smooth transitions.

9PSNERIFI& NRdAziAySa LINPOARS Yl yerorkexdingeibidiyfal G A Sa F2 N
learning about rading and numbes. While routines get family tasks done, they also are about
conversation:

1 Doing household taskd ots of ideas about numbers are available to children through
routines at home:
o G/ Ly &2dz oNAYy3 YS (g2 G26Stazx LI SIFHaSeT
0o a2 Aff @2 dzaked HownaayJiatesid& e need? We need one for dad and
2yS F2NJ YdzY FyR 2yS FT2NJ &82dz o
o a/ Iy @&2dz FAYR (GKS o6A33Sad LI O1SG 2F OSNBI
0 2SS ySSR 2yS Odzld 2F Ff2dzNJ F2NJ 6 KA& NBOA LIS
1 At the supermarket Show your chilthe words a the grocery list and let your child help
you find the items. Read the labels. Read the prices.
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1 Reading the advertising catalogues from the mail or in newspapé&gpermarket and
product catalogues can be read like a book. Talk about the \&aitems andencourage your
OKAfR G2 LRAYOH (G2 GKS LAOGdINBAZI RN}Ig OKAf RNE)
catalogue. Through such activitiehildren learn that print materials have a meaning and a
message.

211 ¢ L{ Y{l w95 wo9! 5LbDQK

Shared reding is goowerful way to introduce children to literacy. Parents read to children because
parents also find it enjoyable when they see how much pleasure that children gain from books.
When adults read to children, the interactions are often warm and iatenthrough physical contact
because parents hold young children on their laps or sit close to them while reading aloud.

Through shared reading, children can learn a lot about literacy before they can actually read. Familiar
picture books can be read amnNiB T NB | R &

{ KFNBR NBIRAY3I A& y20 lFoz2dzi F2NXIfte WwWiSIOKAY3IQ
children to books and print materials to understand what reading is about and the enjoyment that
can be gained.

Spoken language competence increas&en childen have lots of exposure to reading from an early
age. For children to learn to read they must have strong spoken language skills:

1 Spoken language includes vocabulary and sound awareness of letters in words.
1 Spoken language includes capacitiedisten and to understand what is being said.

When parents engage in shared reading with their children, children build their expressive language
skills (communicating ideas to others) and their receptive language skills (understanding the meaning
in what is beingsaid).

WHATCHILDREDNEARNHROUGH { | ! wBI55 L b DQ

2 KSY LI NByda KIFI@S O2y@SNEI GA2ya Fo2dzi GKS
increases, their understanding and recall of stories improves, and their knowledge of print
conventons incrases.

Q)¢
[akN
No
Z
S
N

Through sharing reading, young children learn the conventions of print:

1 Print awarenessWords have a meaning;

1 Book awarenessBooks have different partsa front cover, pages, a back cover;

1 Book orientation:Books are read from front tback; each page is read from the top to the
bottom, and from left to right;
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1

Structure of stories Stories have characters. Stories have a beginning, a main event, and an
ending.

Children develop theinnderstanding of print and books when parents reaahidren and point out
where the front and the back of a book are; show how you turn the pages from front to back; and
point to different words.

Children gain book knowledge through:

1

=A =4 =4 =

Physically handlmnbooks;

Having their favourite books read to themmt and again;

Learning that there are connections between the pictures and the words in the book;
Observing their parents reading books

Practisindgtheir readingby turning the pages and pretending tead.

EXPLAINING{ | ! w®I!55 TOPBRENTS

Shared eading is as much about conversation as the reading of the actual story. There are three
important principles about shared reading that you can use with your child to ensure that your child
benefits.Support, Ask, and Expand (SAE):

SupportO K A f R NIBsyithe baoK i S NJ
141 l[jdSadArzya G2 380 OKAftRNBYyQa ARSHA | o2dz

1
T
1

9ELI YR OKAf RNBYyQa ARSInew.&a2 GKIG GKS& SNy
Support Let your child choose the book to read, evethé book has been read many times
before.

cC2ftf2g (K S TalKbodtRhatyour cBilt iRlooking at.

Take turng; Can you turn this page and | will turn the next drée

Ask By asking questions you let your child know that yierested in their ideas.

T

T

PasS f20a 2F aoKé 1jdzSad A 2 yho)cd wdadeiwhy tiiedy> & K S
looked inside the box? What do you think he will find?

l'
a:

NE

Ask for more informatiomd KX GKIF 0Qa Ay (dSNBadAapdoezl | S &2dz

Expand You can label and expand on whatever a child is interested in while yoeaatiag. Talk
about any related experiences that a child has had.

1

9ELI YR 2y ¢KIG I OKAfR alaay . 2 dzNouoBEA f 2 dz2 Ay i

codzt R GRIREQH NRAIKGO LG swaW A NBSHI NEEONEQ § NHzO | ©
Introduce new wods and ideas: If you are talking about a dog in a storybook, you might say,
GThat dog is a Dalmatian. He has lots of spots. Our dog is a Labtadboadors do not have
alLkRiaoé
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T .NAy3 Ay | ODayjoirs@aithe Hdfselid that Siofut@s o yanember the day
we went to the football? A policeman was riding the horse near the entrance to the football
goundé ! YR £ S GKSeréafohfioRthéré.1S G(KS 02y @

For shared reading to be effective, it is important that you do not bombard yourwiihdoo many
guestions andjive your child plenty of time to talk.

12YS 1 OUAGAGASE GKIG @2dz Oy adzllR NI OKAft RNByQa

1 Finding books with rhymes that let you and your child play with sound&ng or listen to
songs with rhyming word& winkle, Twinkle, Little Star); repeat nursery rhymes (Jack and
Jill); make up silly rhymes to use during routines (Go to bed and cover up yam); he
1 Making a picture book with your childCut paper into same sized pieces; staple or tie the
pages togethewith wool; put a picture of someone or something that your child likes on
every page (family, pets, toys) using photos or pictures from magazines
1 Encouraging writing and drawingHave a supply of crayons and markers and scrap paper
handy; let your chilgcribble and draw pictures, shapes and patterns; use finger paint; draw
in the sand, on steamy car windows, or with foam in the bathtub.
 Goingtothelibraryy LG Qa yS@SNJ (22 SINIe G2 3I2 G2 GKS -
magazines, musicand vele&a T OKSO1 2dzi GKS OKAf RNBYyQa 0221 2
stories; find out when the library has activities and events coming apate designed for
parents and children.

MAKING READING PART OF FAMILY LIFE
t FNByda adzil2 NI O Keadn@ioB ¢ ing &¢ B 38YSy i Ay

1 Sharing a book as an everyday routine, for example, reading a book at bedtime.
1 Very young children caaitend for only a few minutes. Over time, they will be able to listen
for longer periods to stories.

At home, children arencouraged to read when:

1 They see parents reading for themselves;

1 There is a wide variety of reading materials at haymeagazines, ewspapers, picture
books;

1 There is access to lots of books. Parents can become a member of the local library or buy
a S O dafdRbmoks at weekend markets.

9 Children have books and a bookshelf of their own so that they can easily find their favourite
books.

1 ildren are encouraged to have quiet times and look at books by themselves.

211 ¢ L{ Wt[! .6 QK

Play allows children to expletheir world. Through play, children have opportunities to build their
social, physical, communication and thinking skills. Plawsalthildren to discover, explore, problem
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solve, and practise things that they have observed. Children can create intagirirA ( dzi G A 2 vy &
create experiences that they had in their pretend play.

The essence of play is free chogcgeciding what to dowhen and with whom to do it. Play allows

children to make choices. Children should discover for themselves what works Erdi R2 Say Qi

work through experimentation. Playing with other childralfows children to learn to negotiate and
to compromise with thers, like sharing and taking turns with toys.

Play is:

1 Any activity that a child has fun doing;
1 Simple and spontaneousd has no specific goals;
9 Initiated and led by the child.

WHATCHILDRENEARNHROUGRLAY
/ KAt RNB Y Qa ophditunities toIN2 GA RS &

Practise and build ideas, concepts and skills;
Take risks and make mistakes;

Think creatively and imaginatively;
Communiate with others.

=A =4 =4 =4

Important features of play are:

1 Social playAs children getlder,they enjoy play with other children. Through play with
others, children learn about cooperation and negotiation. However, children of all ages like
to play alone sometines. At any age, they may also just play alongside other children without
a lot of enggement. This is parallel play.

1 Cognitveplay/ KAf RNBy Syeze LXle GKIG Fift26a GKSY

solving skills. Children often use objects credyivEorexample, a child may use a stick for a
wand or an empty box for a car. Througillay with puzzles and blocks children alsarea

lot of cognitive skillsfor example, how thigs fit together, about matching colours and
shapes, about how to stack and sort things. There is also a lot of learning when children

2 N

'j

spend time in pretend anBNJ YI GA O LI I & ONXB I éxpeyleRced ayicRvhatB 1 ONS |

they have seen on television or in books.

 Physicalplay ! OGAGS LI & YI& 0S AYR22NAE 2N 2dzi R2 2 N.

and motor skills. There are also benefits for pbgkhealth. Physical play and games expend

chi RNSyQa SySNHe& a ¢Sttt Fa o0dAafRAYy3a GKSAN OF
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EXPLAININBLAYTOPARENTS

l'd K2YST SyadaNBE GKSNB A& GAYSI & lchid&rew plageR to LINR LJa
stimulate ideas and imaginatio Children then often enact their new experiences in their play at
home.

f .2dz R2 y2i YySSR (2 RANBOG @&2dz2NJ OKAf RQa LX I &d

9 Trust your child to be able to play alone and to learn from it.

1 RespectyouDKAf RQa OK2AO0Sa FyR STF2NIia Ay K2g | yR

T Lety2 dzNJ OKAf R RAAO0O2GSNI F2NJ 1KSYyasSt @dSa oKIG 62NJ
solve their own problems if an adult is always doing it for them.

While adults would usually take asecondarf® Ay OKAf RNByQa L} I &3z (GKSNB
a heper and partner in play. For example, if your child is getting frustrated when his block tower
keeps tumbling down, lend a hand to hélpr rebuild it.

Toys are the basic tools that children usesnrich their play. Toys need not be expensive or
sophistcated. Children learn to imagine the possibilities when they use everyday objects atchome
items from the kitchen cupboard or discarded packaging materials.

,2dz Oy adzLlJLI2 NI e2dzNJ OKAf RQa LXlLe& oeyv

Making time for play each day;

Providing space that your itth can use for regular playtimes.
Making storage of toys easy with large plastic baxesn shelves
Supplying simple materials to play with;

Offering playmates;

Letting your child know that yothink that play is important;

Not interrupting unnecessayjil

=A =4 =4 =4 4 -4 -9

P { LODDGITALAa95L! Q '¢ 1 hao

Screenaindther ST FSO0Ga 2y OKAf RNByQa fSINYyAy3d ISySNIFaGS
centre on the amount o$creen timethat young children shouldcces®ach day. Research indicates

that parents should limit exgsure toscreendor children aged less than thrgears of age in favour

2F 20KSNJ 2ySm2yn2yS tFy3dad 3S I OGABGAGASAD

{ ONB Sy nol a&RtoolsINg taldNdsidhandablets,remain essentially a passive activity at a

time when key experiences for dewping language and communication skills are impatrta

/| KAt RNBY fSIENY 06Sad FNRY AYUSNI OGAQOSs KIyRamz2zy ¢
than passive viewing.
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Whilewatchingtelevision andvideosprovide@ NA I G A 2y Ay @& ggdmkiericBdésief, RNB y Qa
exposure to new words), language exposuresdgeendiffers from language exposure through other

social interactions because, in watchsgeenghe child is not a participant in the language

interactions.

WHATCHILDRENEARNROMIELEVISIONMNDOTHERIGITAMEDIA

Children watch television for differemtasons and respond to it in different ways. Television itself
has no good or bad influence. Its effect depends mostly on individual use and reactions.

There are educational benief when programs are designed specifically for children.

Theoptimaltel@A aA 2y GASHGAYIT SELISNASYOS FT2N OKAf RNBy Q&
SELIad2NB G2 38l LIINRLINAIFGS O2yiGSyids G2 ySé6 IyR
interaction; andalso,interesting material to engage adults so that paeare encouragetb O2 TP A S &
programs with their children.

While television is beneficial under certain conditions, it should be seen as just one of many activities
that offer oppdNJi dzy A G A S& F2NJ OKAf RNByQa f I y3dzr3S € St NYAyY:

9 Television programs can promote newcabularyput this is more likely when parents are
present to explain, interpret and discuss the content.

1 Active engagement in programs (e.g., performing actions, singimgjrigenhances
OKAf RNByQa fSINyAy3o®

f Educa y I f LINPINIYa>X adzOK lFa {SalkyS {GNBSGxZ AyOl
knowledge, and vocabulary, while cartoons and adult programming do not.

1 Negative consequence for children from extensive telemisiewing is the degree to which it
replacesengagement in other physical and social activities.

EXPLAININGFFECTIWEEDIAUSETOPARENTS

Televisiorand the use of tablets havaany complex and contradictory roles. Television can be a
unifying experiencéor a family around which many activitiesvolve. Television is a part of our lives
and will remain part of children's lives.

You can incorporate television without letting it run family life by:
 Locatingi KS (St S@AaAirzy Ay | n@anywithyo&NBd ¢ 2dz Oy O2
1 Limitingtelevision for young children to less than two hours a day.
1 Choodngtimes of the day when the television is always turned off so that children do other
activities.
9 Leting your child select programs within reasonable guidelines.
1 Creatnga timetable with your child about when and what programs will be watched.
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1 When you watctand use screetvased devicewith your child you can make this an
interactive time by explaining anbmmentingons K & & 2 dzZQNB ¢ 6 OKAy 3 I yR
f 5Aa0dz&aa LINPINI YA SAGK &2dzNJ OKAfRY Ga2KFd RAR
f .2dz Oy aiSSNJ OKAf RNBY (2 OK22a$8S LINRPINIYa 6¢K;
operation and treating others with respecych as the WigglesndBananas in Pyjamas.
9 You can choose children's programs designed to promote imaginative play, S#tdyas
SchoaD

USING COMMUNITY RESOURCES

Being a part of a community, like a playgroup or parenting group, builds pasditieing through

the social support that come through connections with others. Such connections can provide respite

from parental respasibilities when parents come together to share experiences and ideas, to discuss
common concerns and frustrations. TRes 82 OA I f O2y Gl Oia o6daAfR LI NByia
role as well as social support.

Important forms of social support forgpents through community services and connections include:

1 Information, guidance, and feedback about parenting;
1 Emotiond and peer support from other parents;
1 Practical direction about other services that a parent may need.

Parents may need specificinfot 4§ A2y > | ROAOSET | yR FSSRol O | o2dz
RSOSt2LIYSyids o0l aird OKAf R NB ke 1o go fshdci@d Kindso a = | Yy R
assistance when crises or problems occur. For many parents, infornaatibfeedback may be all

the help that they need to do a good job of raising their children.

Parents can get support from various informal sourgeslatives, other parents, neighbours, and

friends. Less often they seek help from more formal sources such as health care profeski@nals
AYLRNIFYyOG (2 NBO23IyAAS GKFGO LI NByGdaQ ySSR F2NJ ac
and educationalines.

SIUPPORTINGARENTEHROUGBOMMUNITRESOURCES
Through using community resources, like a playgroup or parenting group, paerep:

1 A sense of support through a group of parents with common interests;
Increased sense of confidence aselfesteemas a parent;

Increased understanding of child development;

Changed expectations and perceptions of parenting;

Changes in parentingehaviour.

= =4 =4 =4
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There is a growing perception that parents have a much more diffime nowadays in getting the
KSt LI G4KFG GKS& ySSR FTNRBY 020K AYTF2NXIf YR F2NX¥YI
for support has changed in nature and becomerenintense in recent decades.

Explanations for why parents might need mor@gart vary but include:

1 Decreased availability of informal social support from extended family;
1 Increased knowledge but also confusions about the expectations of parenting.

Onone hand, there is a wealth of new research on children, child developmeshparenting.

Parenting is no longer primarily an intuitive job. Whereas this knowledge should be regarded as a

valuable new resource, often parents are puzzled by all the irdtion available to them. It is often

difficult for parents to translate this e information in a way that they can use constructively. Even

Y2NB O2yTdzaAy3a A& (GKIFIG O2fttSOGA@Ste Ylye WSELISNI
disagree with eacbther about desirable parenting behaviours.

Through discussion with other pares and drawing on professional advice, parents can weigh and
evaluate ideas to make decisions on how they want to proceed as they work their way through a
parenting dilemma.

USINGASTRENGTBASEBPPROACHOWORKNITHPARENTS
Programs such asmalltalkcan build understanding of the tasks of parenting:

1 What it means to be a parent;
1 What to expect from their child in terms of new behaviours over time, and
1 What supports are avigible to assist with parenting.

With respect tathe availability of support from family members and friends, parents can be
encouraged to identify their existing sources of parenting and personal supportc@iheahoose the
nature and manner in which tlyewish to use community resources for help witdrgnting and child
rearing.

It is important forfacilitatorsto:

9 Build parental awareness of local community resources for children and families;

1 Identify the ways for parents to access and use those ressr

1 Compile information about services ftamilies and community activities.

f .dzAfR LI NBydalrt O2yFARSYOS a2 GKIG GKS& gAfft |
community events
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When practitioners in community services, focus on the strengths of families, this helps to empower
parents. Parat empowerment is a process througbich parents decide on appropriate action on
GKSANI 26y OSKFEF | o02dzi GKSANI 246y YR GKSANI OKAfF

 ®KS FFEOAEAGFG2NI KSfLISR YS (12 éaSS adNBy3adiKa A
M dThe facilitator knew aboutther services that | can use if | neednthe
1 dThe facilitator encouraged me to share my knowledge with other patefits

LYLR2NIFY(Od LINARYOALX Sa 2F | adGNBy3IdKmol &SR | LILINR I C
1 Recognition of the strengths that a parent has;
1 Seeing parents as partners so that parent input is sought and welcomed,;
1 Mutual respect between parents and practitioners;
f Listeny3 (G2 LI NByida IyR dz&S y2ynedzZR3IYSyidlf FSSRO
9 Valuing diversity and encouraging the sharing of ideas about different waypdhatts

might handle similar issues.

Ly | AGNBYy3IGKmol &SR | LIINRBF OKZ LINY Ol A tce2wilbel B O2 vy 3
and attitudes. This is especially true for families from a different cultaral/or linguistic
background from the mainstream.
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2 Kl Q& Ay GKAA aSOdAzyK

An outline of the parenting strategies afattors shown to be associated with good
learning and development outcomes for children.

Thissection explains a model for enhancing home learning comprising the following
domains:

1 Quality Everyday Interactions

i Stimulating Environment

T tI NByécaeh { St T

i Parenting Confidence

1 Community and Services Connectedness

After the description of eaclodhain, there is a list of resources to be used with parent

MODEL FOR ENHANCING HOME LEARNING

Parent Parenting

Self-Care Confidence

smalltalkManual | Section 1smalltalkContent 48



¢CKSNBE INB (o2 dDKMIGR RDSINEWRARE MYy § NUAQBRSBHHED N2 Yy Y S
tells us these domains have a direct impact®@®K A f RNByYy Q& f S| NYTheyvd pareyitR RS O3St
R2YI AY-AEN®QSEFR Wt I NBYyGAy3 [/ 2y TpaREys@Pddshbn, an@d Odza 2y
KIgS | adNRBy3 o0dzi AYRANFEONBFLEROGH GABYORRYRNBY QK ¢
havng increased confidence in their parenting will help them provide learning opportunities for their

OKAf RNBY ® W/ 2AYOSday N iigey yISCRI SSIRYNIA a4 Q NBFSNA (2 GKS S
gKFGQa @ AfrofS I yR |BacNdffleseidadiaiisSs expiined e ind O2 Y Y dzy
more detail.

QUALITY PARENJHILD INTERACTIONS

Quiality interactions between parents and thehildren happen in every familWhat matters is how
often they occur, and in how many different ways. This domain is abmingdomething a little
extra to capitalise on everyday opportunities for children to learn.

Our aim is to:

f Introduceparentsi2 | aYLl ff ydzYoSNJcparentinlh sNBegiésihdtTadbSaasSy
to optimal child outcomes

1 Help parents become awve of how important this is

Help parents increase how often they interact with their children in this way

1 Help parents increasthe number and type of situations in which they interact in this way.

=

Quality ParentChild Interactions

Warm and Gerlé
Tuning In
C2ftft2gAy3a |, 2dzNJ / KAf RQa |
Listening and Talking More

Teachable Moments
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WARMANDGENTLE

Being warm and gentle strengthens the paréhK A f R NBf | A2y aKALID LGQ&a | 62«
interactionsg how parents relate to their chileen. Parents demonstrate acceptance and positive

regard for their child when they show pleasure while intenagtiwhen the child needs behavioural

guidance, the parent enforces rules and limits gently. Being warm and gentle is also about protecting

their children from inappropriate disapproval, teasing or punishment.

28§ 1y26 LI NByGa NP befthgyd W2 I N FyR DSyGatsSQ 4

Smile at their child

Are affectionate with their child

Use a positive tone of voice when speaking to their child

Make positive commants

Remain calm and show concern when their child is upset
Soothe their child with calm words and actions

Stay in control when misbehaviour happens

Handle misbehaviour calmly and assertively rather than angrily.

= =4 =4 =4 4 -4 -8 A

TUNINGN

This is when parents gitkeir child their full attentionParents notice an#NB I RQ G KSA NJ OKA f
and respond appropriatelpifferent children give cues in different way=or example, through their

actions, gestures, facial expressions, sounds or words. When parentsta® abi 2 NB I R G KSA NJ
cues accurately, the way thgespond is more likely to help their child learn and develop.

2SS 1y26 LINBydGa FNB WedzyAy3d LYyQ gKSy GKSey

b2GAOS FtyYyR LI & FGdSyadaz2y (2 GKSANI OKAfRQ&a | Qi
Do or say somethingtoagk?2 6 f SR3IS (G KSANJ OKAf RQa SFTF2NIa (2
wSalLR2yR (2 GKSANI OKAf RQ&a OdzSa ljdza O f @

Describe what is happening

Encourage their child to communicate more.

=A =4 =4 =4 4

FOLLOWIN®OUR | L [LBAD{

Parents notice that their child is interested in somethimgl #ollow that interest, rather than shifting
their KA f RQ& I G0 Sy ( lhseyd ofiagking quéstions] ot t&llikigytiERE hild what to do,
parents comment on and describe what is happening. This helps their child to learn by encouraging
them to focus their attention for a bit longer on what theye interested in.

2§ 1y2¢6 LINByda INB wc2ft2iy3 ¢KSANI / KAt RQa [ S8t

1 Recognise that their child is showing interest in an object or activity
T {Fed 2NJR2 a2YSUOKAyFocis2 YIAYyllIAy GKSANI OKAf RQ:
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Take part in the activity, building avhat their child is doing

52 y20 NBRANBOU GKSANI OKAfRQA FGlSyGAzy
Give their child time to respond (words or actions) when they are doing things together
Try not to tell their child what to do

Try not to ak questions.

= =4 =4 4 =4

LISTENINGNDTALKIN®ORE

TheY2 &l AYLERNIFYyG GKAy3I F2N) é2dzy3 OKAf RNByQa f 1l y3
happens aroundthenl. 1 Q& y 20 2dzald | o 2 altiougk hat NJey dnpdrtanti 8 QA F 4 2
about them parttipatingc K I @Ay 3 | W02y @ $pdatoind tReyhR (i @A (1 Ko & 828 LIS NX
fAalSYyAy3d (2 GKSY® LGQa S@GSy LJ2aaAaoetaindgitansKl @3S NE
to make and copy sounds, expressions and gestures.

We know parentsiBE W[ AadGSyAy3a FyR ¢Ff1Ay3a a2NBQ 6KSyYy GKS

9 Tdk to their child about something that has just happened
T wSaLRyR (2 GKSANI OKAfRQA l[dSaidrzya FyR SEGSY!
1 Take turns with their child and give them time to respond
f Encourage theirchildtosag2 NB o0& | &1 A Yy KUY BEjKEDR Wl KISSERRDS 3/ N a
PK2Q
91 Describe experiences and introduce new wocdghat things feel like (hot, cold, soft, or
scratchy), taste like, smell like, things that feel sad, things that feel happy.

TEACHABINEOMENTS

This means taking advantage of brieéquent everyday opportunities for children to learn. A
teachable moment can be a few seconds, or a few minutesarts with their child being interested

in something. The parent seizes the chance to hiedirtchild learn something new, or practice
samething they learnt earlier. Almost any situation throughout the day can have a teachable
moment: meals, dressing, playtime, car trips, shopping, watching television, or doing family chores.
Ways to teach chilen include telling, showing, guiding and giyifeedback.

2SS 1y2¢ LINByda INB GFr{l{Ay3a FTR@GFyGlr3sS 2F WwWeSIkOKIF G

Name and explain things

Repeat and add words

Point out what is important

Prepare their child for what to expect in austion

Offer choices

Give simple instructions, appropriate to the developmental level of their child

{K2g GKSANI OKAftR K2g¢g (2 R2 a42YSOGKAYy3IZ FyR (K
Give positive feedback

Enourage their child to complete tasks

=A =4 =4 =4 4 -4 -8 A 4
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1 Praise dbrt and accomplishments.

Parent resources for Quality Everyday Interactions

Conversation Cards

Warm and Gentle

Tuning In

C2tt2gAy 3 | 2dzNJ
Listening and Talking More
Teachable Moments

Opportunity sheets for all five strategies

o O O O O

Pastersc one for each strategy

Filmedexamples of strategies

STIMULATING ENVIRONMENT

A stimulating environment for a child is one designed to help them learn and deW®focus on
five components shown by research to be important: Routines, reaihgme, play, usindigital
media and community resources.

Our aim is to encourage parents to:

Think about the opportunities for learning they provide at home

Maximise he use of space and time for children to play

Involve themselves in their chiliry Qa NBIF RAYy 3 yR ¢+ gl G§OKAyY3
Establish a level of predictability in daily operations that frees them to interact with their

children

f Connect with community activities thatl® JLJ2 NII G KSANJ OKAft RNByQa f SI N

=A =4 4 =4

ROUTINES

Routines are important because thgive children a sense of security and stability. Routales
assist parents to organise their daily activities into predictable patterns, especiallydbsseiated
with the daily care of children. This creates time for positive interaction with @ml|dind parents
and other family members will feel less hassled.

READINGTHOME

Sharing books with babies and young children is a powerful way for garerit 2 6 dzA f R G KSA NJ «
literacy skills. Research tells us that if a child becomes invoheetiank, as a participant not just a
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listener, the outcomes are better. Reading is not just about bedksi Q& I 62 dzi LJIA OG dzNB a =
and numbers. Wials are everywhereon food packets, signs, in supermarkets, in junk mail, on toys

and clothingReading can be talking about the pictures in books, and expanding on stories, or making

up your own.The key message is that children are never too youngdeceshooks

PLAY

Play allows children to explore and learn about the world. Itis also funar®d y QG ySSR f 2 a
I OKAfRQa fSINYAy3d 06SySFTFAidla 6KSYy GKSANI LI NByda |
play.Play is also a good opporting (12 WC2ff 26 2dzNJ / KAt RQa [ SIFRQ®

5

l Rdzf & Ol y &dzLJLJl2 NI OKAf RNByQa L}X Il & o6@éyY

1 Making time for play

1 Providing space

1 Supplying simple materials

1 Offering companions, including themselves

9 Letting their child choose how and what they play.

COMMUNITRESOUBES

Parent and child webeingare fostered when families are connected to their communay.
community can be based on a location, like a school, or formal and informal networks. Communities
support individuals by providing resources asmlvices and reducing social isolation.

Facilitators can help link parents to their community by:

 Increasingh NBy (1aQ (y2¢6ftSR3IS 2F 4KIG aSNBBAOSA | NB |

9 Helping parents access and use these resources

1 Providing information about community activities for families

f .dzZAf RAY3 LI NByGaQ 02y TARSy OfedadivitiGskandatteddk S& & A
community events

9 Encouraging parents to get to know each other at playgroup and at other times.

USNGDIGITAMEDIA

Television andablets are the most common forms of media exposure for young children; however,
over-use continues to be of concern. Ap&mdm the fact that children may be watching programs
that are unsuitable for them, passive viewiofTVfilmed materialmeans that the child is not
participating in a language experience.

PPN

¢CKS YIAY YSaalaS FTNRY (KSYVAHHNRGNGEKDsHYdbE KS & 2 dzy 3
minimised in the earlyears oravoided if possible when children are very youbgspite all this, we
acknowledge thascreensare &J- NIi 2 F | fy2ad SOSNE FlLYAfteQa SydsSn
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If young childrerare using screenshe beg conditions for doing this are when:

1 Parents watclor usirg the screen witthem, so they can explain and repeat content, and
prompt the children to respond in some way to the content

1 Parents choose programs suitable for children, particularly thossowttadvertisements

f Screenusd da | Waz2yYSGAYSaQ OGAGAGE

9 There are other activities that can replasereen timeg playing outside, looking at books.

Parent resources for Stimulating Environment

Tipshees on Play Tipsheeton Routines
Tipshees on Reding Posters Conversation Cards
0o Reading and Play Idea o Reading o Reading

0 Reading with Babies o Words are everywhere o Words are everywhere

Tipshees on Screertime Poster on Watching TV Conversation card on
and quality media choice: together Watching T\{ogether

Worksheet on Community Resouragebe andMy Community

PARENT SEIFARE
t F NBydaQ STFF2Nla G2 SYNAOK GKSANI OKAf RNByQa € St N
attend to their own health and welbeing.What is particularlymportant is the social support

parents receive; the amount, the type and the suitabiktyK  § Q& Y2 NB > LI NByda gK?2
stressed might benefit from help with stress management and coping strategies.

Our aim is to encourage parents to think about:

Ther own needs for welbeing and what might help them

What types of support they neeglemotional/personal, practical or information
What support they are getting, and how helpful it is

How they can get the support they need

How they could make cimges b improve their welbeing.

=A =4 =4 4 4
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Parent resources for Selfare

Tipshees on support
Services and supports in a nutshell Getting support

Tipshees on stress and coping

Feeling stressed Heathy eating

Taking timeout for yourself Keeping active

Helpful thinking Your plan for charging up
Sleeping better Tips for saving energy

PARENTING CONFIDENCE

Parenting confidence enables parents to be the kind of parent they want tih belps them turn
knowledge (i.e.knowing what to do) into actions (i,&actually doing it). Confidence in the parent
role is influenced by a number of thingmrenting seHefficacy, parent feelings of sedtifficiency,
their sense of personal agency and their capacity forrealhagenent. Parenting programs and
strategies bBould aim to build these aspects of parenting confidence.

Facilitators have an important part to play in promoting parenting confidence. How you work with
parents will influence whether they become more or lessfiant in their parenting role.

The FOA £ A G I (i, PidEing PadektiRgSConfidendeas guidance on how to this with detailed
examples of how a confidence building approach can work with families.

COMMUNITY & SERVICES CONNECTEDNESS

The model foenhancing home learning shows Commugit$services Connectedness underpinning
the other four domainsThis is recognition that the wellbeing of individuals and families is affected
by the quality of their social environment, particularly the extent toathihey are supported by and

contributeto their community.

smalltalkis delivered in groups in existing service platforms, such as playgroups, that are well
connected with community services and activitiBecause of these existing links, there is great
LR GSYGdALFf T2N AypdNBdn@estighd. T YAT ASaQ 02Y
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SECTION 2: WAYS OF WORKING WITH PARENTS

Wh- 1 Qa Ay GKA& aSOGA2yK
YS& FSIddzNBa 2F GKS FILOAtAGFG2NRA NPT
{SOlA2y m T2 O dmtSsRhepafentindglcdntest?ofi€Henialalk This
aSO0A2y Aa |o62dzi GKS Wl 26Qd ¢KIG Aazx |
How to:

1 Work in partnership witlparents

1 Provide opportunities

1 Provide encouragement

I Use modeihg

1 Prompt practice and give feedback

1 Promote parental confidence

1 Communicate with parents

WORKING IN PARTNERSHIP WITH PARENTS

WHATDOES HISMEAN?

Seeking to work in partnership witrapents acknowledges that parents have an important
contribution to make that is equal to the contribution of the staff involviticknowledges that
parents are the experts on their children and have strengths that can be enhanced by the planned
intervention.

Having a positive/collaborative relationghivith parents is critical for a number of reasemmarents
are more likely to:

1 come to playgroup

participate in activities

offer their own ideas and feel that their ideas are valued
listen to your igas

try new things out that you have suggested

enjoy the experience

are less likely to feel isolated or judged

=A =4 =4 =4 4 4
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IDEA®NHOWTODOIT

Ly {SOGA2Yy ¢ 2F ( CAh DAY AV dzwihSHRE RleBdh b8 BMWgIR (¢ 2
effectively with @rents. They are:

f W2NJAy3 Ay tFINIYSNBKALI 6A0K tIFNByidiaQ
W/ 2YYdzyAOFGAy3 SgAGK tIFNByGaQ

PROVIDING OPPORTUNITIES

WHATDOES HISMEAN?

Rather than telling parents what to do, a key feature of the facilitator role is to provide opportunities
for parentsto learn and practise themalltalkparenting strategied-ere are three ways to think
about how to achieve this.

1. ConsideriftheactvA G A Sa @& 2 dzQ @ S pagersan oggaituhit¥ t6 gradiiceYauk S

task is to select activities that are reledan G 2 G KS &GN} §S3&8 F20dzaaSR 2
2. Notice how parents are interacting with their children during the session and you draw their

attention to this.
3. Encourage parents to come up with tli@wn ideas for practice at home by using the

Opportunity Sheets.

IDEA®NHOWTODOIT

1. The Group Session Planri8ectiord, page 80tanhelp you think ahead about what
playgroup activities might be relevant to the parenting strategy highlighted that week.

2. You can introduce the parenting strategieneon-one, small group conversations, or even
to the whole group using themalltalkConversation Cargshe posters andhe Opportunity
Sheets. But remember, your aim is to keep the presentation casual and not to turn the group
into a lecture.

3. If yousee that parents are using the strategies in the session, this is the time to comment
and give positive feedbacBimilarly if you notice a missed opportunity, this might be the
time to discuss this with the parent.

4. You can assist parents to fill in tgportunity Sheet relevant to the particular parenting
strategy discussed in the session.

In the first session, yocantalk to parents about how you will be working togethBncourage them
to tell you when they have used the strategies in the sesafmhat home, and to let you know how it
went.
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ENCOURAGEMENT

WHATDOES HISMEAN?

There are two ways to think about encouragemeras inspiration and as feedbackhefirst
requires thought about what motivates parents to do things, to do things roftem, or to try new
ideas.The second is about noticing and celebrating positive attempts and achievements.

Parents might need encouragement for the following:

9 comingalong to playgroup regularly

1 participating in playgroup activities when they alete
1 interacting with their child while at playgroup
9 interacting with the other parents
1 trying out thesmalltalkstrategies
1 helping with packing up
IDEA®NHOWTODOIT
T {SS1T FYR AyO2NLlLIRN}YGS LI NByGiaQ ARSFa | o62dzi LI} |
f Regularlyask 2 NJ LJ NByiaQ FSSRol Ol 2y K2¢g GKS LX I &3N
1 Check what might be getting in the way of parents attending or participating
1 If time permits, think about contacting parents between sessipum text messages or
phone
1 Avoid appearing judgmentgltry to be solution focussed if problems arise
 ldentit LI NBydaQ aidNBy3adKa FyR RNIg GKSANI I GGSy

9 Praise effort and persistence

MODELLING

WHATDOES HISVEAN?

Modelling is a powerful tool for acquiring new skglby learning through olervation and imitation.

What you do in theplaygroup can have an influence on what parents do at home. As a facilitator you

Sty &GNBYy3IGKSY | LINBYGQas tSFNYAy3 68 RSY2ya(NI(
them out.

IDEA®NHOWTODOIT

This is about incidental teaching. Thatdsjzing a natural opportunity in the course of the playgroup
to demonstrate the parenting strategy you are introducing in the session. It can occur casually or in a
more directed way.
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1 The casual approach involvencorporating thesmalltalkstrategies iryour everyday
interactions with the children, especially when the parents are nearby to observe this.

T ! Y2NBE RANBOGSR | LIINRBIOK A& ¢gKSy @&2dz RNl g (K
al @Ay 3 U Kishyfri whilé | hdveéSa gand thentell e ¢ € 2dz GKAY 1 Al 6 S

When you notice a parent practising what you modelled, this is the time to ask them to reflect on
gKIFG GKSe KIFI@S 2dzald R2ySs T2N) SEIl YLXSSend w Q@S 2 dz
do you think that worked withkh Y Q @

PRACTICE AND FEEDBACK

WHATDOESHISVEAN?

Learning is strengthened when there are many opportunities for parents to practice and receive
feedback Forsmalltalk practice means parents trying out thed strategies for Quality Everyday
Interactions and the reading approach with their children. This can happen during the playgroup, but
it is even more important that it happens at home.

Effective feedback is descriptivEhat is, it states exactly whavas observed and what went well.
Feedback works well when it is sédfedback, that is, when parents notice what they have done well,
can describe what happened and comment favourably on it.

IDEA®NHOWTODOIT

1 In conversation, ask parents for tinédeas and, if necessary, suggest ideas for practice at
playgroup and home.

1 Acknowledge and praise any attempt by parents, at playgroup or at home, to practise the
smalltalkstrategies.

f 1'01y26fSRIS (tKeSen ifdnhings hyave DGt goBeTaElgadldxpected.

1 Encourage and demonstrate how to give geddback.

1 Always focus on the positives first. Parents often want to tell you what they think went
wrong. Encourage them to tell you what worked well first.

1 Then, if a parent wants to talk abbwhat went wrongg reframe this as an opportunity to
try something different in the future Ask them what they would like to do differently next
time.

PROMOTING PARENTING CONFIDENCE

WHATDOESHISMEAN?

smalltalkManual | Section 2: Working with Parents 65



Whenparents are confident it helps them tme the kind of parent they want to b& helps them
turn knowledge (knowing what to do) into actions (actually doingtits influenced by a number of
things:

1 how effective they feel in their role

1 their capaciy to solve their own problems

1 the extent to which they attribute change to their own efforts

1 selfmanagement; the ability to set their own goals, monitor and follow them through

IDEA®NHOWTODOIT

¢ KS CI OAf AWrombtihdNER@ntinD CAdBS«)Facilitator Resources Sectjgrage 12)

has ideas on how facilitators can assist parents to become more confident in their parentirig role.
covers how to build early success by jointly setting small achievable goals and tasks, hovatalplan
review progress on goals together, anadw to reinforce success.

COMMUNICATING WITH PARENHANDLING QUESTIONS AND CONCERNS

WHATDOES HISMEAN?

The way we communicate with parerg$ow we listen and speak to thegican affect thequality of
our relationship and how well our partnerghivorks.

IDEA®NHOWTODOIT

¢ KS CI OAf AYH2 Y2 dA O ID@A R Faaddithtdr Resoulcdd& o page129) has
suggestions about listening, speaking and handling concerns.

smalltalkManual | Section 2: Working with Parents 66



FACILITATOR MANUAL

Section3
Putting It All Togetherin aGroup Setting

Parenting Research Centre

[F 74 [ ,j, JC4) ‘.,»’f*,‘ vl

smalltalkManual | Sectior3: Putting it al together in a group setting 67



smalltalkManual | Sectior3: Putting it al together in a group setting

68



CONTENTS | Section 3: Putting It All Together in a Group Setting

Section3: Putting it all together in a group setting 70
Preparing for sessions 70
Introducing strategieto parents 71
Encouraing practice 73
Tracking progress 73

smalltalkManual | Sectior3: Putting it al together in a group setting 69



SECTION 3: PUTTING IT ALL TOGETHER IN A GROUP SETTING

2 KIF0Qa Ay GKA&a aSO0GA2yK

1 How to plan and prepare for sessions
1 How to introducesmalltalkstrategies to parents
1 How to track progress

PREPARING FOR SESSIONS

WEEKLSESSIORLAN

Thesmalltalkparenting strategies are incorporated into the playgragssionsthis can occur over a
school term or any consecutiven-weekperiod. The first session is a chance for you and the
parents to get to know each other, and to outline the aims of the playgroup sessions and how the
sessions will be ruThe orderthat you introduce thesmalltalktopics ispresentedin the Bession
Sequence for Groups ar@bncurrentHome coachin@ i (Sextiors4, pagés), whichcan beyour
weekly session plan.

SESSIOBTRUCTURE

Every session will have seven phasegslcome,social chatsmalltalktopics, snack time, windp,

clean upand farewell. There is a logical order to the phases, however, you may wish to have snack
time earlier or later than stated or includesaalltalkactivity during snack time. After the second
phasec LI NB y (i 4 Q ¢ yp@vallAintrdduc©tKebmialltalktopic/s and activities for the session.
Before the session ends there will be a winglactivity, such as singing, in which the group comes
together briefly.

TheWiDup Session Structufe & (Sextion 4, page Jdists these phases in order, wittsaggested
time allocation for each phase. These times are recommendations only, and times will vary
depending on the number of parents and children attending the session and the type of activities.
However, we anticip@ that Phase 3, covering tlenalltalktopics,cantake at least an hour to
complete.

SESSIORLANNER

TheGroup Session Plann@fSection 4page 80 is a tool for you to use in advance for each session.
Here youcan noteyour purpose for the session, thamalltalktopics you will be introducing, and the
playgroup activities that provide an opportunity for parents to practise the strategies during the
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session. There is also space to write down your thoughts about youforaliee session and what
resources (equipment/materials) you will need for the activities.

EQUIPMENT/MATERIALS

There are two kinds of equipment/materiamalltalkmaterials and playgroup equipment and
materials.

smalltalkmaterials:

1 For each of the ¥ie Quality Everyday Interactions there are
o0 Conversation Cardsne for every parent)
0 a poster that can be put up in the playgroup,
0 Opportunity sheets (one for every parent).
1 Forreading, there are
o three Conversation Cards
0 oneOpportunity sheet for everparent
0 oneposter for the playgroup.
9 Parent tipsheets on setfare and services
I LI NByidG 62N)] akKSSi 2y aaS FyR aeé [/ 2YYdzyAies
1 A DvD for every parent to take home

=

Contained irSection10 ofthis manual is a copy of every printable resource for yoketep.Before
Session One you will need to ensure you have sufficient printed copies of the parent materials and
DVDs for the familein your group. Th8chedule of Parent Resourag&roulable (Sectiord,

page 81 shows which resources are used eacfek.

Playgroup equipment and materials:

When planning your session, think about the materials and/or equipment you neédfo6 4 SaadaA 2y Q
activities.The materials and equipment should facilitate practice in the topic for the seg3ion.

example, a @&ft activity, building with blocks or playing with pldgugh would allow parents to

F2tft 206 0G§KSAN OKA f rReaBing Qeeds bddks Bndl otiteKpBintedl Batedials? y 2
(catalogues, food packet etc).

INTRODUCING STRATEGIES TO PARENTS

Thesmadltalk strategies are introduced withithe normal running of the playgroupJnlike parenting
programs that are run as formal group presentations, facilitators dissmsditalkideas in casual
conversations with parents.
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CKS FILOATAGHKIZNDAT N® 2 MiitSsalingfe@Gee thaSmaderals and ideas,

en2dzN} 38 YR 22AYy AY RAaA0dza&dA2Yy YR LINRPY2(GS L22ahi
LYLRNIOIFIyGftes GKS FLOATAGIG2NI ARSY (A Fto&bsderve NBI a 27
when parents are using the strategies and helps them to reflediaw they went.

TOGROUB®FPARENTS

Depending on the number of families in your playgroup, and how parents feel about talking in a small
group, you may decide to have tendltalk conversations with two or three parents at a time, or

even to all members of the group at the same tirfeu mg choose to do this when you notice

parents talking together and use this opportunity to introduce simealltalktopic for the day.

If you choose to present to the whole group at once, remember to do it in a way that is casual and
demonstrates an interst in engaging everyone in a discussion on the topic at hand. Try to avoid
presenting the information as a lecture or using a didactitesty teaching.

When working with small groups or the whole group of parents, ensure that everyone has a chance
to contribute to the discussionf necessary, encourage a parent to participate by asking a specific

j dzS & G A 2 va | ANEGK LIQaYin éhaf Yo thilk &tio @ Ris example. When the mum talks
fA1S GKIGYE gKIG O2dd R KSNJ OKAfR 0SS fSFENYyAy3aKE

TOINDIVIDUABARENTS

Oneon-one conversations are preferable when parents are less likely to share their ideas in a group
or feel uncomfortable aboutloing so.One-one-one conversations would be necessary if a parent

has missed a session so that the missed topidbeagiscussedlry to keep conversations brijefo

more than 10 minutesvith any parent

HOWTOUSE HESMALLALRARDS)PPORTUNIBHETRANDPARENTIPSHEETS

Use theConversation Cardmd tipsheets to start the discussioviou may choose to use the
following example as a process for doing this.

1. Give the parent(s) theonversation card anthemwhat they think is meant by ....... (nanof
strategy e.g. Tuning In).

2. Encourage them to luk at the speech bubbles on the card and engage them in discussion
about what they might mean. Think of an example, or ask the parents to think of an example,
to illustrate what is meant

3. Discuss the scario presented in the picture on theard¢ forexan,f S 2 K& Aa GKS
Al @AY IAKRARYWI RRK ARRKIz GKA Y| GKS CKME RY|Y2A¢3 Kai2 dxEBR:
0KS OKAfR fSIFENY FTNRBY (GKAaKE

4. Encourage parents to talk about their experiengbow they arealready using the strategy,
or what they would likeo do

5. Discuss with parents what they might like to try out at home
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6. Introduce the Opportunity sheelfYou might notice that you have already discussed with the
parent many of the opportunities on the figAsk the parent if they would like to fill in (or
have you fill in) the section on trying the strategies at home

7. TSt f GKSY @é2dzff 0S AYyGSNBalGSR G2 KSIFNIK2g Al
next session.

ENCOURAGING PRACTICE

ATPLAYGOUP

Playgroup provides an excellent opportunity for parents to interact with their children and to
practise thesmalltalkparenting strategies that have been introduced in the sesianimportant
part of your role is to encourage them to dogHiy.

9 arranging playgroup activities that require parents to interact with their children
1 observing when parents are demonstrating the strategies and letting them know what
8 2dz2Q@dS y2iA0SR
91 helping parents identify their strengthavhat they are doinglaeady hat is working well
91 giving positive feedback and encouraging their positivefeeliback (See Section 2 of this
manual)
f 4dzZ33SaidAy3a GKI G LI NBy ( adurkgalpl@yGoup aciyQ dza Ay 3 (K

ATHOME

The Opportunity sheets away d planning ahead for practice at homléparents do not want to
write down their ideas for home practice, ask them if they mind you writing it down, so that you will
remember what they have decided to do.

When encouraging home practice, itmggortantto remember to follow up with the parent in the
next playgroup session.

TRACKING PROGRESS

WHATDOES HISVIEAN?
It is a good idea to keep track of

1 which parents you have spoken to about malltalkstrategies each session

f  which parents have deménii NI 0§ SR (G KS Odz2NNBy (i FyR LINBJA 2 dza
currentsession

1 which parents have given you examples of using the strategies at home.
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This information is useful for planning subsequsessions and catching up with parents who might
have missed a session.

IDEA®NHOWTODOIT

After each session you can use the Topic Tradext{on 4page84) to record this informationThis
involves ticking three columns next to the names of each pa#etick in the first column indicates

that you discussed the topic with them, and in the second column that you observed the parent
practising the strategy during the session. If a parentdbed how they practised a previous
aSaarzyQa adNrGS3e G K2YSI tdmy. | GAO1 Ay (GKS
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SECTION &ROUP SESSION GBIDE

SESSICSEQUENGIORGROUP®ITHCONCURRENDMECOACHING

There are tenweeklygroup sessionscheduled which withenerdly berun within a school term
although this is not absolutely necessafhe session guide is based on awaek term.

Week

Playgro Home coachin
number ygroup N9

Getting to know you and your child

Introduce purpose of sessions, sessit
structure and ans Getting to know your child, family and yo

Discussing how we will work together
Getting to know you (continued)

Routines
W2 | NY FyR DSyidf S
Play
Wedzy Ay3 AYQ W2 I N¥ yR DSyidfSQ

Wedzy Ay3 AyQ
WC2tt2s6Ay3 | 2dNI / pp,

D

=&
>
Qx
c
0]
<,
>
<,
LLI

PYR Chlycatt2saya | 2diNI /K

5

WesSH OKI ot s azysy¢lA3USYAy3 FyR ¢l t]

Reading
Sharing a book

We¢SEHEOKIFO6ES az2YSyida
Words are everywhere

Making a Book

Watching TV together / Using media

Exploring books and readin
together . L L

Words are everywhere

0

7

Watching TV together / Usindjgital media

Looking after yourself together
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GROURESSIOSITRUCTURE

Group session format for every session

Phase

Activity Time (approx.)

Welcome Greet every prent and child as they arrive 10 mins

Parent social chat 15 mins

Introduce parenting strategy via a playgroup activiblne-on-one, 60 mins
small group or whole of grougcilitator - parent conversations.
Practice activity in playgroup suggested toqrd.

Snack timeOpportunity to practice strategy 10 mins
Play activity 15 mins
Clean up 5 mins
Farewell Every parent and child are farewelled 5 mins
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GROURESSIORLANNER

Date of Session Session no.

Purpose of sssion

Which parenting strategy or strategies will be focussed on?

What activities (play or other) will support practice @he parenting strategyies?

My role today: (Tick relevant roles and write notes in space provided)

Describe strategy/ies

Give verbal example

lal F2NJ LI NByiGdaQ SEFYLX S

Demonstrate- Activity for my demonstration $:

Encourage parents to usdrategy/ies
Observe parents using strategy/ies
t NPGARS FSSRoOoIF O]l oerefledid®YLIiAyYy 3 LI NByitaQ as

Discuss opportunities for using the stiegy/ies at home

Resources | will use today

Parent resources

Resources for chilgn
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SCHEDUIBEPARENRESOURCESROUP

A list of materials given out to parents in the group.

Warm and Gentle Warm and Gentle Warm and Gentle RCNipsheet:

c2tt20Ay 3 2 Following Your Childs Le¢ Following Your Childs Lead

i Toddler Imagining and Creativi
I Toddlers at Play

smalltalkParent DVD

5

Teachable Moments

Teachable Moments

Teachable Moments
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Words are everywhere Words are everywhere

Making a Book

Looking after yourself Parent tipsheet Me andMy

Community
Wide Awake Parentingpshees:

Charging your Batteries
Healthy Eating

Helpful Thinking

Keeping Active

Saving Energy

Sleeping Betteand Resting
Taking Time Out for Yourself

=A =4 -4 -8 -4 -8 -9
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Other materials for you to use asqeired in the groups.

Raising Children Network (RCN smalltalk
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TOPIORACKER

Use this form to record whethehis topic wagliscussed or observed with the parent during the prograink the relevant box if you a) discussed the topic
with the parent, b) observed the parent practice the strategy and c) if the parent told you they used the strategy at éveenlsessions.

Youonly need to note these occurrences once throughout the program, not EACH TIME they were abserved

Warm and Gentle Tuning in SEb i ZaaYs ESEMEE T EN Teachable moments Reading
Iead more
Practice

Practlce Disc Practlce Disc Practlce Practlce Disc Practlce Disc
Session| Home Session| Home Session Home Session| Home Session| Home |

84
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SECTION BtOME COACHINGONCURRENT TO GROUP DE)IVERY

2 K| {ngGhis section?

1 How to prepare fohome coaching

1 How to use thdnome coachingnaterials and resources, including how to use th
Wl 2YS / 21 GEgnghiB OV)A RS 2

I Your role ag home coach

1 How to track progress

PREPARING FOROME COACHIN&ESSIONS

WEEKLSESSIORLAN

Thesmalltalkparenting strategies arasuallyintroduced to parents over a school term while they
attend ten sessions of the playgroupheHome coachingessionsre scheduled to occwavery two
weeks and follow the same order aitioduction of the parenting strategies as the playgroup. The
order that you follow for thesmalltalktopics is listed in thé&8ession Sequence for Groups &iame
coachingln Section gpage 97. This can bgour fortnightly session plan.

The first sesion is a chance for you and the family to get to know one another and to discuss the
aSaarzyaQ FAYa YR K2g GKS aSaarazya oAttt 0SS NHzyd

SESSIOSTRUCTURE
Every session has three phases

1. Setting the stage,
2. Working on parenting strategies,
3. Session revig and planning ahead.

The Session Structure fblome coachingjsts these phases in ordexith a time allocation for each
phase.These times are recommendations only and timesyvary flom session to session. However,
working on the strategieshouldtake the major part of the sessieraround 30 minutes.

You might want to take a copy to every session as a way of remembering what you need to cover
before you and the parentsommence eah session.
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EQUIPMENT/MATERIALS
The followingsmalltalkmaterids are available for every family:

i Conversation Cards
o one for each of thdive Quality Everyday Interactions
o three for Reading

Opportunity Sheet

Tipsheetn selfcare and community services.

Family Map

WasS FyR aé wbrgshe¥tdzy A & Q

Wiy Action Plaf

Parent DVD (received in the second week of playgroup).

At the back of this manual, you will also find a copgwary printable resource forour recordsYou
will be able to print most of these resources directly from the restricted Provider ardeeof t
smalltalkwebsite (vww.smalltalknet.ay).

Before Session One you will need to ensure you have sufficient printed copies of the parent materials
for the families you are coaching and tHeme coachin@®VD.

Parents will be given th€onversation Cardand the Opportunitysheets when they attendheir
group.However, itisa good idea to take a spare set along to lmene coachingession.

The'8ession Sequence for Groups atwine coachinGable (Sectiorb, page 97 indicates the order
of topics introduced and thilBchedule of Parent Resouraeklome coachinQable (Section 6, page
98) show what parent materials you will need in each session.

During thehome coachingession, you will need the followgrequipment:

1 Home coachin@VD (or access to each of the sessiideo segments on your laptomobile
LIK2yS 2NJ GFofSi RSOAOS AT &2dz20@8S R2éyf 21 RSR
smalltalkwebsite (vww.smalltalknet.ay).

1 Video recording device, such aplaone or tablet

INTRODUCING STRATEGIES TO PARENTS

HOWTOUSETHEHOMECOACHINGVD

TheHome coachin®VD is watched by you and the parent/s togeth&reach home visit yowatch
one smalltalksession. The narrator will tell both of you when to stop and startglssion videp
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what to discuss and what activities to dall thesmalltalkcontent for the session is contained in the
video segments

In your role as home coachyou are notthe2 y 1 Sy i WSELIS NI QX NI G§KSNE @& 2dz
family inthe learning experienceéAs stated in thevideo segmentsthe facilitatorg you - will never
tell parents what to do but will assist them to come up with their own solutions.

Al 2YS OmskiiclOde:

1 managing the session timing and the use ofvideo segments

1 introducing the parent resources for the session

1 encouraging and taking active part in discussions prompted byitie®

9 assisting the parent to identify their strengths (jwhat they are doing already and what is

working well)

encouraging parents to practise the strategies in the sessions and between sessions

reviewingwith parents their between session practice

T LINBY2GAY3 LI NBeydbackySeklBeatbri@id® infar@dtidh on working
with parents).

9 assisting parents with their action plan

= =4

Session One of theome coachingideo segmentslescribes the way theome coachingvorks.lt is
important to ask the parents their views on this, answer questionbsagldress any concerns.

The parents and children in tHigm clipsare real families and for the majority of scenes we asked

them to interact with their children as they normally ddke most parents, these parents do a great

job.Inthe last sessionw S g KIF G ¢S Ol t f WhotthdReNdedey waskedSa (2 R
some parents to do less than what they would normally ™uis is so parents viewing the scenes can
consolidate their learning by making positive suggestions.

When viewing any otie filmed scenes, it is important to discourage negative statemexitsut

what the parents are doindf the parents you are viewing with want to critically evaluate what they

FNE aSSAy3az al GKSY (2 FNIYS Al Whatisdte kissed St aS C
2L NI dzy Ale KSNBKE

ENCOURAGING PRACTICE

FILMEDPRACTIGENDFEEDBACK

During thehome coachingession, thenarratorwill indicate when it is time for parents to practise
the strategies with their childrerResearch shows that inva practice with an opportunity for
focused feedback is a powerful way for parents to learn or consolidate parenting skills.

smalltalkManual | Section 5Home coachin@elivery Guide 90



Your task is to help parents think of an activity that is suitable for practising the stratsthategies
introducedin the session and demonstrated in the vide@sl If possible, these should be naturally
occurring everyday activities for thehild, something that they are likely to cooperate with or enjoy.

The filming should only take a couple of minutes, then playdkpgiving the parents an opportunity
to comment and reflect on how it went.

t N} Ad4S GKS LINBydaQ STT2NI yR gAttAydySaa (2 R?2

When prompting parents to give themselves feedback, start with asking them what went well. If

needed, suggest sasthing you observed and ask them to commb on it. Talk about all the things

that went well before talking about things that did not go well, or missed opportunifiestead of

dl&8Ay3 d2KFG RAR @2dz GKAY]l 6Syi ¢YREVIKAYSEKES2HN? 6
elsecouldyouddfi €2dz ¢ SNBE R2Ay3a GKAA | 3L AYKE

INCIDENTAIEARNING

As well as the practice tasks suggestethe filmed sessionshere will be opportunities for parents
to use thesmalltalkstrategies at any time during the homesit.

hyS 2F @2dzNJ 1 Se G achild intaractiofisFhatUs{indtifethoge yhCiderita? timed: NB y {
when parents are using the strategies whenever they interact with their child, or have missed an
opportunity to use the strategies. Yy A YLER2 NI Fyd LI NI 2F WidzyAy3d AyQ
aware of what they are doing, and prompt them to reflect on how well it went.

USINGMYACTIONPLAND

My Action Plans a tool for parents to record wh#ttey have decided to practise hkbme between
sessions. Theideo narrator will tellyou when to stop and fill this in. Tmarratoralso asks you to
Grtl1 6AGK GKS LI NByd lo02dzi K2g (GKAA oAdohe 0SS dza SF

parentsmight prefer you to do this, ho@ @S NE £ f (GKS ARSholyoursKk2dzZ R 0SS

At the beginning of each session it is a good idea to look together at the Action Plan to prompt
discussion about what has happened since the previous session.

KEEPING TRACK

WHATDOES HISMEAN?
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You may wish to record the main points raised in your home session each week as sessiorhistes.
can help you remembewxhat was discussed and what you might want to follow up next tifngou

do this,discuss it with the parents first and gain thapproval Also, show them what you have

written. These notes are for your purposes only and should only be looked at by you and the parents.
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SECTIOB: HOME COACHINEESSION GUBIEONCURRENT TO GROUP DELIVERY)

SESSIOCSTRUCTURBDRHOMECOACHING

Activity

Set the stage 5 mins
Social chat

Settle child/children in planned activities 5 mins

LYUGNRRdzOS LJzN1lJ2&aS 2F G2RIF&@Q&a 2mins

Check if parent went to playgrowgnd ask what strategies were 2 mins
introducedif relevant.

Askif the parent tried using the strategies between sessiand

how they went. 8 mins
Work on parenting strategies. 30 mins
1 Watch, discuss and gage in activities suggested by
coachingbVD.
Review thesessiorand plan ahead 10 mins

1 For next session
i For practice at home

C A t My Adtigh PKiR
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SESSIOCSEQUENCGEORGROUP®/ITHCONCURRENDMECOACHING

There are tenweeklygroup sessionscheduled which will generally lven within a school term
although this is not absolutely necessarhe session guide is based on a-vezek term, withhome
coachingsessions occurring every two weeks.

Week

Playgrou Home coachi
number ygroup 9

Getting to know you and your child

Introduce purpose of sessions, sessit
structure and aims Getting to know your child, family and yo

Discussing how we will work together
Getting to know you (continued)

Routines
W2 | NY FyR DSyidf S
Play
YedzyAya AyQ W2 I NY yR DSyidfSQ

Wedzy Ay3 AyQ

WC2Et26AY3 |, 2d2NI / ppyy

WlAausyAy3d FYR ¢hycogtagaya | 2dNI /K
azysy([AalSyAy3 FyR ¢t

=
L33
(0p}
O
A
(@]

(0p}

Reading
Sharing a book

We¢SEHOKI ¢/t Qa2 YS
Words are everywhere

Making a Book

Watching TV together / Using media

Exploring books and readin
together AR ° HE

Words are everywhere

0

7

Watching TV together / Usirdigital media

Looking after yourself together
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SCHEDUIBEPARENRESORCESHOMECOACHING

The following table presents the reials used in thédome coachingessions

Home Session Home coachindgresources

Every - _

1st session

-
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FACILITATOR MANUAL

Section?
StandaloneHome coaching
Delivery Guide

Parenting Research Centre

/4 ,j/ |OVF €7l vl

ail ,r‘-"[y.s%.’;> (& |
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SECTION 7: STAMDONBEHOME COACHING

2 Kl G6Qa Ay GKA&A aSOGA2yK

How to prepae forhome coachingessions
How to use the parent resources

Your role as smalltalkhome coach

How to track progress

=) = = =

PREPARING FOROME COACHIN&ESSIONS

SESSIORLAN

Thesmalltalkparenting strategies are introduced to parentsing discussiovjdeo demonstration
clips, and through practice opportunities. The sessions can be delivered in the suggested sequence,
as needed by the family with whoi2 dzZQNB 62 NJ Ay 33X 2NJ . & aLISOATFTASR o

The structure and sequenespresentedin Section §pagelll), can be adapted to fit witlyour
servicé& grovision toyour client families. Theuggestedtructure allows for:

| Flexibility in delivering sessioitssequenceor out of sequenceR SLISY RAYy 3 2y | FI Y
YySSRa 2NJ 20KSNJ aSNBAOSaQ NBIljdzZANBYSyia

1 Flexibility in the frequency and duration of sessiarisor example, workers can deliver
smalltalkcontent as part of a longdrome visit session or as a staalbne session

9 Session$o be combinedas needed

1 Sessionto be repeatedas needed

For the emainder of this sectionye willassume you are delivering tlwentent in the suggested
sequence, but as noted, you can chaitigis to best fit your service model.

SESSIOSTRUCTURE
Every session hdsur phases

1. Setting the stage
Discussingmalltalkstrategies,
Practice and reviewf the strategy
Session reviewnd planning ahead.

o
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The'Bession Structure f@tandAloneHome coachinable Section 8, pag&l4) lists these phases
in order with a time allocation for each phagehese times are recomendations only, and times
may varyfrom sessiorto session. Howevehear in mind that discussing and practicing steategies
(phases 2 and 3) should make up the majority ofgbssion.

You might want tdhave a copy of this tableadily availablé G & 2 dzNJ aS&daiz2ya | &
promptto you forwhat you need to coveat each session

EQUIPMENT/MATERIALS
For all the session, you will need the followsrgalltalkmaterials for parents:

1 Conversation Cards
o one for each of thdive Qualiy Everyday Interactions
o three for Reading

Opportunity Sheet

Tipsheeton selfcare and community services.

Family Map

WasS [ yR aé wbrisshe¥tdzy A (& Q

Wiy Action Plaf

Video demonstrationclips

=A =4 =4 =4 4 -4

Beforeyou commence working with a family, you shouldere you have the resources and
YIGSNALFf&a e2dQfft ySSR FT2NJ GKS FlLYAfes Fa oStf
videos.

At the back of this manugbection 1§ you will also find a copyf every printable resource forour
records. Yowvill be able to print most of these resources directly from the restricted Provider area of
the smalltalkwebsite (www.smalltalknet.ay). The video demonstrationlips are also availabte

watch directly from he website, or they may be downloaded to your laptop, phone or tablet for
viewing without the need for &Vi-Ficonnection.For nonprintable resources, such as the
Conversation Cardmnd the Parent DVD, those materials need to be ordered for deliveryuo yo
before you commence work with your familiééou will have been informed about the ordering
procedure at your training jmgram

TheBession Sequence for StaAtbneHome coachin@  { (Sextiorss, pagél5) indicates the
order of topics introduced ahthe Schedule of Parent Resourcddome coachingable (page116)
showswhat parent materials you will need in the session.
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INTRODUCING STRATEGIES TO PARENTS

HOMEVISITOR/FACILITATRB®E

Your role in the delivery afmalltalkis not to be thecontey’ (i W SHutlrdhidit@eEas a partner
in the learningexperiencealongside the parentsrou shouldhever tell parents what to doyour task
is toassist them to come up with their own solutions.

AHomecoacka Gl ala AyOfdzRSY

1 managing the sessidiming

1 introducing the parent resources for the session

I enouraging and taking active part in discussions

9 supportingthe parent to identify their strengths (i.ewhat they are doing already and what

is working well)

encouraging parents to practise tis¢rategies in the sessions and between sessions

reviewingwith parents their between session practice

T LINBY2GAY3 LI NBeygdbackySeBkton Forndi® infar@dtidn on working
with parents).

1 assistingoarents with their action plan

= =4

ABOUTTHEVIDEEMONSTRATIQNIPS

The video demonstration clige designed to provide parents withvissual example of how other
parents use the strategigwesented withinsmalltalk The video clips are used to help generiateas
for the parents abouhow they mightuse these ideas and approasiithin their family. They also
provide you with an opportunity tengage the parent is a practical discussion of the strategies.

The parents and children in thedeo clipsare realfamilies and for most scenege asked them to

interact with their children as they normally dioke most parents, these parents do a great job.

GKS flraid aSaarzy ¢S KI @S ¢ KHRolitheseScer@s$ viefasked lsdniel2 NI dzy A
parents todo less than what they wouldormally do.This is so parents viewing the scenes can

consolidate their learning by making positive suggestiargdiscussion with yoduring thesession.

When viewing any of the scenes in tl@s it is important to discourage negative statementoab

what the parents are doindt the parents you are viewing with want to critically evaluate what they

are seeing, ask themo considerthe questiondWhatSt 8 S O2dzZ R (G KSorkR KBV A Kl &S
0KS YA&AASR 2LIRNIdzyAde KSNBKE
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PHASELINTROD / LbD ¢19 5! Q{ {9{{Lhb

All sessions will followhe structure as outlined in th&ession Structurr StandaloneHome
coachinglable (pagel14). Thefirst session is different to the subsequent sessions as it is an
introductory session temalltalk

STARTINGHEFIRSBESSION

In the first sessionyou will aescribe the wayour home coachingvorks.It is important to ask the
parents their views on this, answer questions and address any cond@uaswill introduce materials
such asusing theMy Acton Planbooklet, Getting to Know YauChild,complete aFamily Mapand
talk about RoutinesThis sessiois an opportunity to build rapport with familie¥ou may choose to
use theHome coachingntroductoryvideo clip to assist you with getting throughme ofthe

content of this introductory session.

The first session is a chance for you and the family to get to know one another and to discuss the
LINE 3 Mim¥ dad how the sessions will be rivau may not need all the resources and discussion
in thissession if yowlreadyhave an established relatinship with the family.

At times, the firstsesson mightbe part of another visit thayou havescheduledwith the family It

will be helpful to speak to your supervisor or manager ahwloat program actiities and information

to include in the first session, particularly if you haweeatablished relationship with the family.

However, there are aspects of the introductory session that will need to be discussed with the family,

such adilming theLJ: NBpfait@eofthe skif & @& 2 dzQf £ 6 Sto andidtrbdRdhdaithery 3 G KSY
smalltalkspecific resources.

It is worth reviewing the resources to check which will be needed for the session. For example, you
may have a currergco-map orgenogram of the fenily. However, this ngiht not contain all the
information that thesmalltalkFamily Mapactivity is designed to colleandreview, such as where

the family getgheir informational practicalandemotionalsupport.

As mentioned, you will also introducke idea of filmedractice tothe family. The purpose of filming

GKS LI NBydiQa LINI OGAOS 27T I KKelpfdilifate their salfévidve QS 06SSy
There are alsexample videlipsin the resticted Provider area dhe smalltalkwebsite

(www.smalltalknet.au) that provide suggestions for how to introdutgs to parents.

USINGMYACTIONPLAND

My Action Plans a tool for parents to record what they have decided to practise at home lzgtwe
their sessionsvith you. Ask the parent how they would like to use the plan artb will write down

0 KS LI NBSobiéparemsmit prafer you to do this, however, all the ideas should be the
LI NByGtaQ y20 @&2dz2NAR®

smalltalkManual | Section 7: StardloneHome coachin@elivery Guide 10t


http://www.smalltalk.net.au/
http://www.smalltalk.net.au/

At the beginning of each sesaiafter the first sessiorit is a good idea toeview(i K S T AcWioh f & Q&
Plantogetherto prompt discussion about what bdappened since the previous session.

AFTERHBEFIRSBESSION

Now you have establishdtbw the sessions ruwith the family, it ismportant to follow the phases
in the Bession Structuf¥pagelld).

Each sessiocanstart with a brief chat about how the family is going, introducingtihgic ofi 2 R & Q&
session, andfter Session DK SO Ay 3 Ay 2y (KS Lis Xdb phayQlso wadd OG A OS
to use this time to encouragie parert to set their child up in an engaging activity so you and the

parent can have some time for your discussinithout being interrupted or distracted. However, if

the child wants to sit with yoandlisten, that is ok too.

PHASE 2 SMALLTALKONVERSATIONS

SESSIONSB: HOWTOUSE HESMALLTALMATERIALANDRESOURCES

As presented in th&8ession Sequentagel15), you can see that iSession?2 through 8 you will

present the parent with @pecificsmalltalktopic.h y OS @ 2 dzQ@S 3I2y S G KNR dzZAK K
aStdatAy3a adlr3asS 2F GKS aSaaizys snalakcoeny Yolmadyy oS3 A
choose to give the family the relevant Convérsa2 y / F NR F2NJ 1KAa aSaaizyQa

Use theConversation Cardmd tipsheets to start the discussioviou may choose to use the
following process for doing this.

1. Give the parent(s) theonversation card andskthem what they think is meant by .......
(name of strategye.g, Tuning In).

2. Encourage them to look at the speech bubbles on the card and engage them in discussion
about what they might mean. Think of an example, or ask the parents to think of an example,
to illustrate what is meant

3. Discuss the scenarioresented in the picture mthe card.Forexample you might askg 2 K &
is the parent saying/doing thisand dHow do you think the child might react or respaid?
2NE2 @ 62dzdZ R GKS OKAfR tfSFENYy FTNRY (KA&KE

4. Encourage parents to talk about their experienghow they are already usiythe strategy,
or what they would like to do

5. Discuss with parents what they might like to trging

6. Introduce the Opportunity sheetfou might notice that you have already discussed with the
parent many of the opportunities on the ligksk theparent ifthey would like to fill in (or
have you fill in) the section on trying the strategies

7. TSttt GKSY @&2dzQf f 0 SgogsandivBlidEk thanbi®Rlet yo knsvwsat thed K2 g A (
next session.
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WATCHINGHEDEMONSTRATIONDECCLIPS

After you hae had a onversation about thesmalltalktopic, you canplay the relevansmalltalk
demonstrationvideo. This would be a good time to engatlie paent in a conversation about what
they noticed. Some questiony®u can ask could include:

Warm andgentle

 Canyouthikofatime2 NJ AAlGdzZ G§A2Y SAGK &2dzNJ OKAf R gKSy @&

1 What did you do and how did your child react?

91 Are there times wheryour child is behaving wehow would a warm and gentle approach
work then?What could you do to be warm and gémtt that time?

f 2KIG Foz2dzi F GAYS 6KSYy GKAy3a ¢SNByQlG 3I2Ay3
mightwork?

1 Can you think of some things you could do to stay calm?

Tuningin

1 How does the mum in the clip tune in to her child? What does shersdg®

1 Howdoes she work out what her daughter wants?

C2tt2gAy3 &2dNJ OKAf RQa fSIR

1 What is thechild interested irtheseexamples andvhat do the mothers do?

1 Howdo each of thenfollow their childda f S| RK

1 Who decides what they will do

f Canyouremembera¥iS ¢ KSy &2dz FT2ff 2WHhiRidyod daNdnddwkadt f RQa f

gl a e2dz2NJ OKAf RQa NBIFOGA2YK

Listening and talking more

1
)l

T

Whydo youthink this is a good example tife mother and child having a conversatin
How are mum and théttle girl listening and tding to each other®hat are theydoing that
shows this?

How do we know they are listening to each other?

Teachable moments

1 Why do you think thiss anexample of a teachable moment?

1 Whatarethe parensdoing in theseclip thatare helpingtheir childrento learr?

1 What sorts of things are the children in these examples learning?

1 52 @&2dz KIS yeé 2F &2dzNJ 26y SEI YLX?Boh 6 KSNB &
SEIFYLX S 6KSy &2 dzQ d8as iyiterestedirbsBmethiiig atid used wetld O K A f
time to help them learn something?

Reading

T 126 6SNB (KS LI NByda Ay GKS Of ALJA NBIFIRAY3I GAl
to their child?

T 2KIG St&aS ¢6SNB i KSe Howavasyha way they svdrasitiag hdigikig theR A y 3 Q|

child to get involvd in the reading?
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1 How did the children rea@nd respon@
1 What could you use to read to your child?
1 Who else might be able to help or get invadvin reading with your child?

Watching TV/usingligital media

1 How does the parent get their child involved hetprogram?

(p))

b2¢ &@2dz2QNBE NBFRe F2NJ LI NBydGa (2 LINFOGA&aS (K

PHASE 3ENCOURAGING PRACTICE

FILMEOPRACTIGENDFEEDBACK

Research shows théive practice with an opportunity for focused feedback is a powerful way for
parents tolearn or consolidate parenting skills.

Your task is to help parents think of activity that is suitable for practising the strategystrategies
introducedearlier in the session and demonstratedtie video clips If possible, these should be
naturally occurringeveryday activities for thehild, something that they are likelyptcooperate with

or enjoy.lIt can help iffou prompt the parent to consider the components of gmalltalkstrategy
they are intending to practice during tlaetivity. Asisting the parent with planning to use the
smalltalkstrategy can increase thepa@m d f A1 St AK22R 2F &4dz00Saao

The filming should only tak&0 seconds to aouple of minutesThen, play the video back to the
parent, giving them an opportunity reflecton how it went

When prompting parents to give themselves feedback, stétht asking them what went wellf
needed, suggest something you observed and ask them to comment on it. Talk about all the things
that went well before talking about things dh did not go wellor missed opportunities. Instead of

Q)¢

A1 & Widdidyouth y1 ¢Sy sayfRIKYHK&2dzf R &2dz R22 RMW&FSNBy i ¢

else could you do if you were doing this again?

t NI A4S GKS LINByGaQ S$®B%K2NI YR 6AfEAYyTY

INCIDENTALEARNING

As well as the practice tasks suggesisgartof the session structurgyarents will have many
opportunities touse thesmalltalkstrategies at any time during the home visit. One of your key tasks
Aa 02 Wi datchild intgr&tiodsZ hatlid; Méie/those incidental times when parents are

using the strategies whenever they interact with their child, or have missed an opportunity to use the
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strategies! Y AYLIERZ2NIFyYyd LI NI 2F Wi dzy bryedhwakeyoivhai thepred: NBy i &
doing, and prompt them to reflect on how well it went.

PHASE 4 WRAPPING UP THE SESSION

A key feature in deliveringmalltalkhome coachingessions is supporting and encouraging parents
to come up with an idea to practiceetween your session#&gain, it is important for the parent to
come up with an idea that fits their family and household; your role in to help them develop a plan
for them to achieve their practice.

You can refer to the Opportunity SheetsMy Action Plarto help come up with ideas for a parent to
practice. Ask them:

1 Whatdo youplan to d&?

Howare yougoing to do i?

Who else might also be involved?
What might get in the way?

How will you remembera have a go?

=A =4 =4 =4

Remember to help the parent come up with achievable goal or task to practice. Using the
everyday opportunities in the home or when families are out with their children provide plenty of
occasions for practicingmalltalkstrategies.

Let the parent know that you look forward to hearing how thegnt on your next visit. You might
want to ask if the parent would like a text between sessions to prompt them to have a go.

Finish the session by giving the parent general prdisgzY Y+ NAdAy 3 GKS adSaarz2yQa
the practice goal and seitg a time for the next session.

KEEPING TRACK

WHATDOES HISVEAN?

You may wish to record the main points raised in your home seafieneach sessiogs session
notes.Thisis an aid to your memory about what was discussed and what you mighttav&witow
up next time.If you do this, discuss it with the parents first and gain their apprévat, show them
what you have writtenThese notes are for your purposes only ahdwdd only be looked at by you
and the parents.
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SETION: STANPALONEHOMECOACHINGESSIOSUIDES

SESSIOSTRUCTURBDRSTANPALONEHOMECOACHING

Activity

)l
T
T
T

= =A =4 -4 -9

= 4 4 A

Suggested
timing

Social chat 10 mins
Settle child/children in plamed activities
Introducetopic2 ¥ (U2 Rl &8Qa aSaairzy
Askhowparentg Sy i 6 A G K LINBSJA 2 dza
prompt for selffeedback and provide specific praise.

Qx
(p))
Qx
Qx

tNBASYd GKS NBESOIyd W 2ygsasmr >
smalltalktopic.
Engage parents in conversation on their understanding of the topic
0 What does it mean tthem?
0 What it currently looks like in their home
0 How they could enhance it witheir child
Play the relevant example video segment and promptgheent to
reflect on the demonstration aémalltalkprovided

Support the parent to identiffiow they will practice thesmalltalk 10 mins
strategywith their child (to be videoed)

Prompt the parent taconsider what they will do to ensure they

demonstrde the strategy components

Videothe parel@& LINF OGAOS 2F (GKS aiNI
Facilitated KS LJ NBy i Qa NBOASG 2F GKE
Summarise the positives ampaaisethe parent for theirpractise

If relevant, identify some goals for improvement in futuuse

Encourage th@arentto set a goal fopractice of strategypetween 10 mins
sessions

9y O02dzN> 3S GKS WA PROARY BFYy Q¢
Review thesessiof @ctivities and reaffirm practice goal

Agree on a time for next session

AskpaBy i K2g GKSe LI Ily (2 WwWiz22]
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SESSIOCSEQUENCGIORSTANPALONEIOMECOACHING

Session  Session Topic

Content delivered (and resources)

(smalltalk content)
Introduction

Warm andGentle

b
-czt f26Ay3 &2
Listening and talking more

Teachable moments

Reading

Watching TV/medi together

Missed opportunities

Summary and planning for
sustaining

Looking after yourself

Overview of how themalltalkhome support sessits will
be delivered by théacilitator.

Introductory session video clip
0 Getting to know you and your family, Family ms
My Action Plan
o Discussing how we will work together
o Routines
o Introduction to filming practice to enhance self
feedback

Warm and gentl€onversation car@nd video

Play (Raising Children Network resources, Stimulating
Environment discussion)

Wuning ifzonversation car@nd video
Opportunity sheet

Looking after yourself (Paretipshees - could be
delivered in any session as needed)

g2f{f20Ay3 &@arkisdid bardiRddideot
Opportunity sheet

WYistening and talkinghoreCzonversation carénd video
Opportunity sheet

Teachable moments conversation canad video

Readin@Reading with your chil@Words are
everywherdgxonversation cardand video

Parenttipshees

Watching TV togeth€ronversation carénd video
Opportunity sheet

Missed opportunities video

My Action Plan

Cauld be presented as an additionsgssion if not as part
of previous session
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SCHEDUIBE-PARENRESOURCEBOMECOACHING

The following table presents the reials used in thédome coachingessions

Home Session Home coachindgresources

Every - _

1st session

_

smalltalkManual | SectiorB: StandaloneHome coachinession Guides 11¢€



FACILITATOR MANUAL

Facilitator Resources

Q Parenting Research Centre

vaising. children well
&

smalltalk Manual | Facilitator Resources 117



smalltalk Manual | Facilitator Resources 11¢



CONTENTS | Facilitator Resources

Facilitator guides 121
Getting to know your child 135
Family map 137

smalltalk Manual | Facilitator Resources 11¢



smalltalk Manual | Facilitator Resources 12C



smalltalk Manual | Facilitator Resources 121



